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Abstract 

This practicum took place at the Counselling Assessment Intervention and Research 

Services (CAIRS) office in the College of Education at the University of Saskatchewan 

from January 3, 2017 to March 8, 2017. The goals of this practicum were to develop, 

improve, and refine my skills in assessments and cross-battery work, to learn and practice 

at least three assessments that were unfamiliar to me, to apply what I learned through 

coursework to real-world assessment settings, to increase my competency and confidence 

with assessments and interview skills, to perform report writing and feedback procedures, 

and to reflect on my practice and learn from my Professional Associate. These goals were 

met by conducting four assessments with clients from various backgrounds (i.e. 

elementary, high school, and university students, and a client working in a professional 

career). The assessment tools used included: Wechsler Intelligence Scale for Children-

Fifth Edition, Canadian Norms (WISC-V); Wechsler Adult Intelligence Scale-Fourth 

Edition, Canadian Norms (WAIS-IV); Woodcock-Johnson IV Tests of Cognitive 

Abilities (WJ-IV COG);Woodcock-Johnson IV Tests of Oral Language (WJ-IV OL); 

Comprehensive Test of Phonological Processing-2 (CTOPP-2); Woodcock Johnson Tests 

of Achievement-Fourth Edition (WJ-IV ACH); Feifer Assessment of Reading (FAR); 

Feifer Assessment of Math (FAM); Test of Word Reading Efficiency, Second Edition 

(TOWRE-2); Test of Orthographic Competence (TOC); Weiss Symptom Inventory 

(WSR); The Symptom Checklist-90-R (SCL-90-R); Behavior Assessment Scale for 

Children-3 (BASC-3); Beck Youth Inventories – Second Edition (BYI-II); 

Multidimensional Anxiety Scale for Children Second Edition (MASC-2); Children's 

Depression Inventory, Second Edition (CDI-2); Comprehensive Executive Function 
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Inventory (CEFI); Brown Attention Deficit Disorder Scales (Brown ADD Scales); 

Barkely Deficits in Executive Functioning – Child, Long Form (BDEFS-CA); Barkley 

Adult ADHD Rating Scale–IV (BAARS-IV): Self-Report: Current Symptoms and 

Childhood Symptoms; Conners Continuous Performance Test – 3 (CPT-3); Conners 

Continuous Auditory Test of Attention (CATA); and the Adaptive Behavior Assessment 

System, third edition (ABAS-3). I gained a deeper understanding of the importance of 

using a cross-battery approach, and applying the Cattell-Horn-Carroll Theory (CHC-

Theory) in psycho-educational assessments. Furthermore, I was able to work 

throughchallenges in, and understand best practices for interpreting data, report writing, 

and reporting results. 

Key words: practicum, CAIRS University of Saskatchewan, psycho-educational 

assessments, cross-battery approach 
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Background and Preparation 

I completed my Bachelors of Education at the University of Saskatchewan, and 

began substitute teaching for Greater Saskatoon Catholic Schools (GSCS) in April 2001. 

From October 2001 until June 2014, I worked in various capacities as a Classroom 

Teacher, and as a Release Teacher from Kindergarten to Grade 8. Since September 2014, 

I have worked as a Learning Assistance Teacher. In this role, it is my responsibility to 

program for intensive needs students, in collaboration with their Classroom Teacher and 

Educational Assistants, and to support students who are facing challenges in Reading, 

Writing, Math, or with behavior or social-emotional well-being. 

Throughout my teaching career, I have worked at several schools, in various 

capacities, with a diverse population of students and families. However, I have spent the 

majority of the past sixteen years working in inner-city or community schools where 

there exists a need to create an environment of trust, and to develop relationships with 

students and families that go beyond that of a non-inner-city or community school. There 

is a need for flexibility, compassion, and understanding when working in these 

environments, and when working with students and/or families who may be struggling 

with addiction, abuse, poverty, and neglect. These experiences have helped me to develop 

those skills which will be crucial when working with clients as an Educational 

Psychologist.  

During the time that I was a Grade 4 teacher, I began to realize my passion for 

creating and delivering special programming for students who were struggling with 

regular curriculum work. In September 2011, I began coursework to complete the Special 

Education Certificate Program online through the University of Saskatchewan, in order to 
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become qualified to work as a Learning Assistance Teacher (LAT) for Greater Saskatoon 

Catholic Schools (GSCS). I completed this coursework in December 2013, and began 

working as a LAT in September 2014. As I worked toward attaining my Special 

Education Certificate, I became very interested in the work of Educational Psychologists, 

and the role they play in contributing to the success of students who struggle in school. I 

had several conversations with the two GSCS psychologists whom I worked closely with 

throughout my years in the classroom, and as a LAT. They provided a lot of useful 

insights, guidance, and support, and they eventually became known as my personal 

“cheerleading squad” as I journeyed through my Master’s Degree coursework. I made the 

decision to begin the coursework for attaining a Master’s Degree in Educational 

Psychology through the University of Regina in January 2014, with the intention to 

eventually become a Registered Psychologist.  

As I neared the end of my coursework for attaining my Masters of Educational 

Psychology, I began seeking a practicum placement in Saskatoon. This was not an easy 

feat, as many places will only take Ph.D. level Psychology students, and many places 

already had practicum students or Provisional Psychologists. When speaking with a 

former classmate, she suggested I call CAIRS to see if they would be willing to take me 

on as a University of Regina practicum student. Upon speaking with Debra Kemp-Koo, 

the Associate Director and supervising psychologist of CAIRS at the time, and Dr. Tim 

Claypool, the Department Head of Educational Psychology and Special Education and 

Associate Professor in Educational Psychology and Special Education, they accepted me 

as a practicum student. Angela Thorpe took over for Debra Kemp-Koo, and was willing 

to continue with me as a CAIRS practicum student. Angela and I arranged a plan for me 
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to meet the required 160-200 practicum hours to be completed mostly in January 2017. 

The required documentation was completed and submitted to the University of Regina for 

the Winter 2017 term. As it turned out, my practicum extended into February, and part of 

March, for a total of approximately just over 320 hours.  

Practicum Goals 

 My practicum goals were to work collaboratively with my Professional Associate 

to become more confident and competent at administering and interpreting the three 

Wechsler Intelligence Scales (WAIS-IV, WISC-V, and WPPSI-IV), learn at least three 

new assessments (cognitive, academic, or behavioural), to write quality assessment 

reports, and to become competent and confident in conducting client interviews and 

presenting assessment result to clients. There is a standard battery of assessments 

(cognitive, academic, and behavioural/socio-emotional) for adults and children included 

in a CAIRS assessment which was tremendously helpful in providing a starting point 

from which to begin with each client. These assessments were prepared and practiced 

several times before meeting with each client. Likewise, reports were edited and revised 

several times before presenting them to clients, and debriefing sessions were practiced 

before they were conducted. 

Practicum Setting  

 My practicum setting was in the CAIRS office in the College of Education 

building at the University of Saskatchewan. The CAIRS program is a high-quality, low-

cost service that strives to fulfill community and individual psycho-educational 

assessment needs of children, adolescents and adults. It is also an additional referral 

source for school systems, in order to offset lengthy wait lists for necessary psycho-



Connections in Theory, Experience, and Practice: A Practicum in Educational Psychology 

 

4 

educational assessments. The mission of CAIRS is: “to provide a centre for exemplary 

on-campus training for graduate students; to offer community opportunities for accessible 

best-practice psycho-educational assessments and interventions; [and] to provide a 

context for graduate student and faculty research” (CAIRS, 2015). CAIRS is a highly 

academic, professional, supportive, and high-quality centre for graduate students to learn 

and master their assessment skills, and for clients to receive quality, best practice psycho-

educational assessments.  

Practicum Responsibilities 

  My main responsibilities during my practicum were to undertake the complete 

process of conducting four psycho-educational assessments. In addition to conducting 

assessments, it was my responsibility to collect payment for services and provide an 

official receipt. The template for this was provided by Ms. Thorpe (Appendix A). 

Additionally, as a graduate student, it was partially my responsibility to ensure the 

assessment materials in the graduate student office were kept organized and available. If I 

noticed an assessment protocol was running low, I was to inform Ms. Thorpe, or to make 

additional copies of non-copyrighted materials,  

Referral Stage 

The assessment process began with the receipt of a completed referral form 

(Appendix B) from Ms. Thorpe. Once received, a thorough review of the referral form 

was conducted, and any information that needed to be clarified was noted. The next step 

was to contact the client (or client’s parents/guardians), to clarify information from the 

referral form, to gain a deeper understanding of the concerns through an informal 

telephone conversation, and to arrange a time for the initial assessment. An Adult or 
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Children Background Questionnaire (Appendix C and D), and School Questionnaire (if 

applicable) (Appendix E) was sent via email to the client or his/her parents/guardians, 

along with a request to complete the documents before the assessment, and give them to 

the examiner at the initial assessment.  

Assessment Stage 

During the initial meeting, informed consent (and assent from a child client) was 

obtained (Appendix F and G) and the assessment process was reviewed. The 

Questionnaire(s) were collected and reviewed. An interview of the client and/or the 

client’s parents/guardians was conducted, and consent to discuss the client’s challenges 

with others (i.e. client’s teacher) was obtained if this would provide information relevant 

and important to the assessment (Appendix H). During the interview, great care was 

taken to ensure efforts were made to build rapport with the client and his/her parents in 

order to create a relaxed and comfortable assessment environment. After the initial 

interview was complete, the administration of the assessments began.  

For children and adolescents, the standard battery included administering the 10 

subtests contributing to Full Scale IQ (FSIQ) on either the WISC-V or WPPSI-IV, 

depending on the age of the child (I did not assess any children young enough to use the 

WPPSI-IV), the WJ-IV-COG (Long-Term Storage and Retrieval [Glr] subtests), WJ-IV-

ACH, CTOPP-2 (for client 24 years old or younger), WSR (parent report), and BASC-3 

(parent, client, and, if applicable, teacher report). For adults, the battery was the same, 

except they were administered the seven subtests that contribute to FSIQ on the WAIS-

IV, and instead of the CTOPP-2 (for clients 25 and older) they were administered the two 
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subtests for Phonetic Coding/Auditory Processing [Ga] on the WJ-IV-OL. Additionally, 

adults completed the SCL-90-R. 

Most of the assessments in the standard battery were new to me, except for the 

WISC-V, WPPSI-IV, and WAIS-IV. In order to ensure that I was administering them in 

the appropriate standardized fashion, I took a significant amount of time to learn how to 

administer, and practice them. This ensured that I administered them with fidelity to 

make certain that results were valid and reliable. My practicum goal was to learn at least 

three new assessments. By the end of my practicum, I learned 21 new assessments. 

An important part of the assessment stage is documenting the observations you 

make of clients during the assessment process. The information obtained through 

observation can give you valuable insight into how they problem solve, deal with a 

difficult task, and it may help you to understand their meta-cognition. My instructor for 

my graduate work in cognitive assessment, Dr, Angela Snowshoe, insisted that writing 

down observations directly on the test protocol was extremely valuable, as it is difficult 

to remember observations after the fact. I heeded Dr. Snowshoe’s advice and my written 

observations came in handy during report writing as I connected observations to 

assessment results. In order to be fully engaged in observing the client during the 

assessment session, I had to ensure that my materials were well prepared and ordered, 

and I had to achieve a near “automatic” stage of administration so as to allow a good 

portion of my attention to be focused on observing the client and documenting my 

observations. I was very successful in this regard. 

During the assessments, I was required to be flexible in my approach to the 

assessment situation while conforming to the standard administration procedures. On one 
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occasion, I worked with a young client who initially had anxiety around his parent 

leaving the assessment room. The parent stayed in the room for most of the initial 

assessment session, but was able to wait just outside the assessment room for the second 

assessment session. Great care was taken to ensure this young client was comfortable 

working with me, and efforts to establish rapport were set as a priority. In the end, the 

client’s parents were delighted, and somewhat surprised, with how comfortable their 

child seemed to be in this context. 

Scoring and Interpretation 

  Once the initial standard battery of assessments was completed, I would 

amalgamate and begin to examine the data, in the context of the CHC-Theory. At this 

point, I would also determine what, if any, additional assessments were required. Then, I 

would consult with Ms. Thorpe in order to receive feedback on my determinations, and 

her guidance regarding further assessment directions. We discussed our impressions 

about the pattern of test results, and we began to form hypotheses based on the initial 

results. Our hypotheses helped to inform our selection of further assessments. This was 

an invaluable learning experience for me, as there were times when the initial results 

were so complex that I was not able to form clear hypotheses regarding the need for 

additional assessments. During these times, Ms. Thorpe was able to point out key 

characteristics of cognitive profiles and assessment results that indicated that specific 

additional assessments should be conducted. Ms. Thorpe was very encouraging and 

professional in her constructive feedback, and it was always very much appreciated. Once 

we decided on a firm direction to take additional assessments, I contacted the client to 

schedule a second assessment appointment. 
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During my training in cognitive assessment, I was required to hand score 

assessments. As odd as it may sound, I was actually nervous about learning how to use 

computer scoring, and I was somewhat intimidated by it. I offered to hand score my 

assessments and Ms. Thorpe insisted that I use the computer scoring programs to save 

myself time. I assumed it would be more complex than it was. I remember attempting the 

first computer-scored assessment, and I was very excited and relieved to learn that it was 

so easy. Once all assessments were completed, scored, discussed, and interpreted in 

consultation with Ms. Thorpe, the next stage was report writing. 

Report Writing 

The report writing process was a tremendous learning experience for me.  I had to 

learn how to articulate concise connections between subtests, indices, and assessments, as 

well as connections between cognitive, academic, and behavioural assessment results in 

order to decipher patterns in the client’s profile. Furthermore, I had to integrate the 

information obtained from my observations during the assessment sessions, the 

background questionnaires, and from the interviews with my clients and/or their 

parents/guardians. At times, this led to a new diagnosis, or support for an existing 

diagnosis. The language of the assessment report is very important. It must convey the 

assessment results in a user- friendly, yet professional and sensitive manner. Learning 

how to articulate disappointing results in a compassionate and gentle way proved to be 

challenging at times, but Ms. Thorpe was able to provide tremendously helpful guidance 

in this regard. 

To help guide my report writing, Ms. Thorpe provided me with the CAIRS 

template and samples of adult and child assessment reports. This allowed me to learn a 
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systematic writing process, and also provided me with information that was helpful in 

connecting the assessments to the referral question, and in providing recommendations. I 

learned valuable lessons about specific cognitive profiles (i.e. atypical profile for 

someone with ADHD), how to write sensitive information in a gentle, yet effective 

format, and how to connect assessment information to the recommendations in 

meaningful ways that the client was able to understand and implement. 

 Given my work history as a Classroom Teacher and Learning Assistance Teacher, 

Ms. Thorpe and I agreed that I was in a good position to make valuable school 

recommendations for my clients. Many of the recommendations I made in my reports 

were tried, tested, and true strategies that have been successful with students I have 

actually worked with, who had difficulties similar to those of my clients. Other 

recommendations included further consultation with other professionals, such as Speech 

and Language Pathologists (SLPs) and Occupational Therapists (OTs). In my work over 

the past 16 years, I have found it invaluable to be able to work collaboratively with other 

professionals in other disciplines, such as SLPs and OTs, as they are a very important 

part of a student’s team. I have been fortunate to work in schools that have these 

additional professionals readily available. Furthermore, as someone who has been a part 

of the education system in Saskatchewan for several years, I was able to give valuable 

recommendations to parents on how to navigate the system and to be an effective 

advocate for their children. Once Ms. Thorpe and I were both satisfied with the contents 

and format of the report, the client was contacted to schedule a time to come to the 

CAIRS office to debrief the results.  
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Debriefing 

During the debriefing stage, it was my responsibility to deliver the assessment 

results to the client and/or his/her parents/guardians (if applicable). Prior to the 

debriefings, Ms. Thorpe provided support and guidance on how the process should 

unfold, following a sequence of delivery that was most effective. Ms. Thorpe provided 

visual templates (Appendix I, J, K and L), and guidance on how to best utilize them 

during the debriefing, to walk the client through the assessment results in a way that 

would be easier for the client to understand, and to aid in an effective and efficient 

debriefing session. She also provided coaching and guidance on how to deal with 

sensitive information, and how to deliver a diagnosis appropriately. During the debriefing 

session, Ms. Thorpe provided support for my assessment results and any communicated 

diagnoses. She also provided additional feedback and information to the client, and 

helped me to answer some of the more difficult questions that clients had during the 

debriefing. After each debriefing, Ms. Thorpe and I would discuss how the meeting 

unfolded. She would provide feedback on what I did well, what I could do differently in 

future, and how I had improved since previous debriefing meetings. Throughout the 

whole process, I learned more than I anticipated, and I always felt appreciated and 

encouraged. I am extremely grateful for the opportunities that I received. 

Practicum Reflections 

 When I reflect on the last few months, working professionally and collaboratively 

with Ms. Thorpe, I feel privileged to have gained an incredible amount of knowledge 

from such a professional and dedicated Psychologist. I discovered and fully realized 

many of my professional strengths and weaknesses, as I work to become a registered 
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psychologist. For the first couple of weeks of my practicum, I had moments where I felt 

overwhelmed by the amount of information that I had to learn in such a short period of 

time, given my practicum goals. However, Ms. Thorpe provided such a supportive and 

encouraging environment, that I was not only able to meet my practicum goals, I was 

able to exceed them. There were days that I worked 16 hours, and although I was 

exhausted, it was my passion to do well by my clients, that energized me. Ms. Thorpe 

was there to provide information, guidance, and advice whenever I was unsure of which 

direction to go. Right from the very first day of my practicum, Ms. Thorpe provided me 

with all the documents, information, and resources I needed to be successful. She 

exhibited great patience with all the email inquiries at all times of the day and night, and 

always responded promptly with helpful information and guidance. I feel extremely 

blessed to have had such an amazing mentor and Professional Associate.  

 A very valuable lesson that I learned from Ms. Thorpe that I will remember 

forever, is when she simply said that she, “had to learn to set boundaries.” We were 

talking about how easy it is to always be working (on a report, researching, answering 

emails, etc.). Having been a full time teacher and graduate student, I always had some 

sort of work to do (e.g. working on an Inclusion and Intervention Plan, term paper). I set 

no boundaries for my work tasks. My whole life was consumed by all things work-

related, which left very little time for taking care of my health and well-being, including 

adding leisure activities into my life. As I made recommendations for proper sleep, 

nutrition, exercise, and leisure for my clients, I realized that I had not “set boundaries” for 

myself. I realized that I was not doing the things that I was recommending to clients, it is 

something that I have slowly started to do now. Learning to set boundaries will likely 
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always be a challenge for me, but I have started to take my overall health more seriously 

by being mindful of when it is time to stop working and do something to relax, or 

something to benefit my overall health. Likewise, one of my instructors, Dr. Angela 

Snowshoe, shared with her students the importance of staying emotionally and mentally 

healthy as a psychologist. She described how easily it is to get “bogged down” by a 

client’s issues, and cautioned us that if you do not make efforts to stay mentally and 

emotionally healthy (e.g. personal counselling, exercise, etc.), this can be detrimental to 

your own health, and it may result in poor delivery of psychological services. 

 Given my experience as a teacher in Saskatchewan, I was also honoured to be 

able to provide insight to Ms. Thorpe and my fellow graduate student, about how students 

are supported in Saskatchewan schools, and what recommendations are realistic given the 

current status of the Kindergarten to Grade 12 education sector in the province. Further, I 

was able to provide information about how students qualify for particular supports within 

schools. Ms. Thorpe was happy to learn this information, and I felt like we worked very 

collaboratively for the benefit of CAIRS clients. I am certain that my 13 years of 

experience as a Classroom Teacher, and three years as a Learning Assistance Teacher, as 

well as my experience with very diverse populations of students, will be of great benefit 

to clients in my professional practice as a psychologist in the future.  

 A difficult transition that I will have to make when working as a psychologist, in 

comparison to my current role with the school division is in tracking the progress of 

clients. In my current role, my responsibility is to request psychological services for 

students implement the recommendations from the Educational Psychologist in 

collaboration with the school team (e.g., Classroom Teachers, Educational Assistant, the 



Connections in Theory, Experience, and Practice: A Practicum in Educational Psychology 

 

13 

principal, Speech Language Pathologists, Occupational Therapists, counsellors, and 

personnel from community agencies), and continuously follow up with the team to ensure 

recommendations are consistently being implemented with fidelity. I remember asking 

Ms. Thorpe if we ever followed up with clients to see how they are doing, if they 

implemented recommendations, or if they required additional services. The short answer 

was no; it was not our role (at least not with CAIRS). Our role at CAIRS is only to 

provide the assessment and make recommendations, and not to follow up with the client 

later on. However, clients are invited to contact CAIRS should they have any questions in 

the future. Not knowing how my client is doing after an assessment is something that I 

will certainly need some time getting used to. 

 My rewarding practicum experience at CAIRS was confirmation that I am on the 

right path toward a career change. I am looking forward to being a part of the community 

of registered Saskatchewan psychologists in Saskatchewan in the future. The current and 

aspiring registered psychologists that I have met so far are an amazing, inspirational, and 

ingenious group of people. 

Summary 

 The past six and a half years of my life has been an amazing journey filled with 

remarkable successes, lessons learned, personal and professional insight, some 

disappointment, a lot of excitement, and connections with some of the most wonderful 

professionals I have ever known. From 13 years of work as a Classroom Teacher, and 

attaining my Special Education Certificate, to nearly three years as a Learning Assistance 

Teacher and working on my Masters of Educational Psychology, I feel like the past six 

and a half years has helped me to feel more confident with my decision to make a career 
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change from teacher to psychologist. Although the journey has included many challenges 

(e.g. travelling from Saskatoon to Regina once a week, sacrificing time that would have 

been spent with family and friends), it was worth the effort in the end.  

The incredible and important work that psychologists do to positively impact the 

lives of their clients is work that I am looking forward to being a part of. Furthermore, I 

am confident that my experience as a teacher will inform and enhance my work as a 

psychologist. I am looking forward to lifelong learning within our community of 

provincial and national psychologists, and likewise, to contributing to the lifelong 

learning of my professional colleagues.  

The end of my practicum signifies the beginning of a new and exciting chapter in 

my life, but it is bitter-sweet. I have worked so hard for this moment, and it is thrilling 

(and a little bit frightening) to finally be finished, but it marks the end of what will be 

over 16 years of teaching. Although it will be difficult to turn the page on that chapter of 

my life, it will be made easier by the new adventures that await me on the journey to 

becoming a fully registered psychologist with an Authorized Practice Endorsement. My 

friends and colleagues have teased me throughout the years about continuing on to attain 

my Ph.D. I used to laugh and say that there was no chance! However, I see many areas of 

research that I would like to explore (e.g. the effects of “screen time” on student 

achievement). These are areas of great interest to me, and I just may consider that route in 

the future. That is, after I have a few successful years as a practicing psychologist first. 
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Appendix A: Invoice Template 
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Appendix B:CAIRS Referral Form
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Appendix C: CAIRS Adult Background Questionnaire 
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Appendix D: CAIRS Children Background Questionnaire  
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Appendix E: CAIRS School Background Questionnaire 

 

 



Connections in Theory, Experience, and Practice: A Practicum in Educational Psychology 

 

35 

 



Connections in Theory, Experience, and Practice: A Practicum in Educational Psychology 

 

36 

 

 

 

 



Connections in Theory, Experience, and Practice: A Practicum in Educational Psychology 

 

37 

 

 

 

 



Connections in Theory, Experience, and Practice: A Practicum in Educational Psychology 

 

38 

 

 

 

 



Connections in Theory, Experience, and Practice: A Practicum in Educational Psychology 

 

39 

Appendix F: CAIRS Consent to Psychological Services for Adults – Assessment 
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Appendix G: CAIRS Consent to Psychological Services for Children and Adolescents – Assessment 

 



Connections in Theory, Experience, and Practice: A Practicum in Educational Psychology 

 

43 

 

 



Connections in Theory, Experience, and Practice: A Practicum in Educational Psychology 

 

44 

 

 

 



Connections in Theory, Experience, and Practice: A Practicum in Educational Psychology 

 

45 

Appendix H: Authorization to Access and Release Assessment/Treatment Information 

 

 

 



Connections in Theory, Experience, and Practice: A Practicum in Educational Psychology 

 

46 

Appendix I: Bell Curve 
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Appendix J: Adult Debrief Visual 
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Appendix K: Child Debrief Visual (WISC-V) 
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Appendix L: Additional Cognitive Assessments (Child/Adult) 

 

 

 


