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On May 1, 2019, as part of the Indigenous Speaker series organized by Dr. Anna-Leah 
King, faculty, staff, and students had the opportunity to participate in a poetry work-
shop with distinguished Métis poet Rita Bouvier.

Community Engagement: The Faculty of Education was well-represented at the 
SaskBook Awards on April 26, with (L-R) Dr. Heather Phipps (SaskBooks Board 
member), Elder-in-Residence Alma Poitras who opened the event in a good way with 
prayers, and Bac student Acquline Nyandwi who joined a table of Faculty of Education 
faculty and staff. At the event, Dr. Marc Spooner's and Dr. James McNinch's co-edited 
book, Dissident Knowledge in Higher Education, was selected for the Publishing in 
Education award.

Distinguished Métis poet Rita Bouvier
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In an article that appeared in the 
Spring 2016 edition of the Stanford 
Social Innovation Review titled 
“Community Engagement Matters 
(Now More Than Ever),” the authors, 
Melody Barnes and Paul Schmitz, 
propose that if public and social 
sector leaders wish to see substantial 
improvements, they should commit 
to support programs and initiatives 
that are designed and implemented 
in ways that engage community 
members directly in the work of 
social change. The way forward, 
Barnes and Schmitz suggest, is 
through a genuine commitment to 
engage with, listen to, and learn 

from the diverse communities we 
belong to. This is what the Faculty 
of Education at the University of 
Regina has been doing and is still is 
committed to do.

This Spring 2019 issue of Education 
News illustrates in words and 
pictures how members of our 
Faculty of Education community 
have worked and are continuing 
to work collaboratively to make a 
positive difference. 

The Faculty is fortunate to be given 
the opportunity to learn from our 
Elder-in-Residence Alma Poitras, and 
emerging Elder-in-Residence Joseph 
Naytowhow. In fall, Joseph was 
recognized with the Saskatchewan 
Arts Board Award for Arts and 
Learning, and this issue features the 
story of Joseph's healing journey 
in which he reconnected with 
Indigenous cultural and ceremonial 
practices, and found expression 
through the arts and education. The 
ongoing collaboration of Dr. Fatima 
Pirbhai-Illich (University of Regina) 
and Dr. Fran Martin (University 
of Exeter) provides an example of 
what is possible across international 
boundaries. The story of alumna 
Anna Lucero, an internationally 
educated teacher originally from the 

Philippines, demonstrates how her 
professional commitment to teaching 
helped her achieve her dream of 
becoming a teacher in Canada. 
Also included is a story about the 
development of a multilingual 
Saskatchewan/Belgium collaboration 
developed by Ellen Lague, a former 
graduate student, and Dr. Heather 
Phipps. The issue celebrates the 
achievement of alumna Katherine 
LeBlanc who was recognized as one 
of Canada’s Outstanding Principals 
by the Learning Partnership. And, 
the issue honours the lifetime 
commitment of Jerry Orban, who 
for 15 years served as the Faculty 
of Education’s Field Placement 
Manager and who was posthumously 
awarded the STF Arbos Award for 
Distinguished Support of Education 
and the Teaching Profession. Jerry 
made all of us better. 

I believe that the stories 
demonstrate individual and 
collective commitments to improve 
the human condition through 
education, highlighting how the 
Faculty of Education is working to 
respect, recognize, and celebrate the 
abundant gifts and talents that our 
community members possess.

Dean Jerome Cranston

F R OM  T HE  DE A N’ S  DE S K

Dr. Jerome Cranston, Dean

Arts in Math Education: In winter, Dr. Gale Russell’s math education 
students created artistic renderings of their preinternship experiences. Next offering: Winter 2020
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In October 2018, the Faculty of 
Education's emerging Elder-in-
Residence, Joseph Naytowhow, a 
Plains/Woodland Cree (nêhiyaw) singer, 
songwriter, storyteller, actor, and 
educator from the Sturgeon Lake First 
Nation in Saskatchewan, was recognized 
by the Saskatchewan Arts Board with 
an award for his contributions to arts 
and learning. Naytowhow says this 
award is significant to him, attributing 
the recognition to "the children and the 
people I work with, the teachers, and 
educators, and I share this award with 
them."

This isn't the first award for Naytowhow, 
whose work has been recognized by 
several awards: the 2006 Canadian 
Aboriginal Music Award’s Keeper 
of the Tradition Award, a 2005 
Commemorative Medal for the 
Saskatchewan Centennial, the 2009 
Gemini Award for Best Individual or 
Ensemble Performance in an Animated 
Program or Series for his role in Wapos 
Bay, the 2009 Best Emerging Male Actor 

at the Winnipeg Aboriginal Film Festival 
for his role in Run: Broken Yet Brave and 
the Best Traditional Male Dancer at the 
John Arcand Fiddle Fest. 

Naytowhow says he appreciates the 
awards he receives from Saskatchewan, 
valuing them as "gifts that validate 
that I have needed both worlds. 
They’re inseparable." He considers 
the awards, as "marking posts in my 
life that indicated to me that I was 
someone who had something to share, 
—I think it validated what I was doing 
in the spiritual and cultural worlds: 
nêhiyaw (Cree person) and nêhiyawêwin 
(speaking Cree), practicing nêhiyaw-
isîhcikêwin (Cree culture and ceremony). 
All I was doing was Indigenous ceremony 
and culture because that was my life 
force, my life source."

At the same time it is difficult to receive 
the awards because, for Naytowhow, 
art has never been about recognition. 
He says, "Sometimes you don’t believe 
it when you’ve been given an award 

because it's come from the place that 
you've suffered through and healed 
through...Everything that I did was about 
healing. Returning to balance. Everything 
was about that." 

Naytowhow has invested a lifetime in 
healing from the trauma of being taken 
from his family and community at the 
age of 6, and placed in Indian residential 
schools for the next 13 years. 

"What I went through is one thing, 
right, 13 years of residential school, 
is one thing, but you never really 
understood what you were experiencing 
academically in education. It didn’t make 
sense. I didn’t come from that world. I 
didn’t come from Shakespeare; I didn’t 
come from math, or from overseas, and 
yet I was totally immersed in that, and 
just totally struggled to get through it 
every step of the way." 

When Naytowhow graduated from 
highschool, it wasn't due to academic 
achievement: "It was like a bull dozer 

A  HE A L ING  JOUR NE Y  E X P R E S S E D  T HR OUGH  T HE  A R T S

Emerging Elder-in-Residence Joseph Naytowhow. 
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going through a big mud pile, just edging 
along. I finally got pushed out of that 
system with a fifty average. I think they 
just wanted to get me finished. I was 
really a below average student according 
to my marks. I was really a very silent 
learner and you can’t be a silent learner 
in this system; you have to speak, you 
have to present, you have to do it their 
way. And it never really resonated with 
me," he says.

After residential school, Naytowhow 
spent his youth in search of himself. His 
search for harmony and balance began 
with attempting to live in the colonial 
culture. Knowing that education was 
important to earn a living, Naytowhow, 
who enjoyed athletics, found a physical 
education program at a university in 
Calgary that would accept him with his 
grades. The program was more about 
physical performance than academics, 
and, Naytowhow says, "I did really 
well; it was all based on skill. I excelled 
and the first semester my marks were 
good so I immediately applied to the 
U of R." Naytowhow was accepted into 
the Faculty of Education, but struggled 
through the next three and a half years 
before withdrawing from the program. 
"I was still trying to make sense of this 
culture that was imposed on me and I 
sort of got it, but I sort of didn’t. I just 
barely squeezed by....I would try to read 
and I would read for a while and I would 
fall asleep. I was reading some scientific 
theory and my mind wanted to write a 
poem," he says.

However, after withdrawing from the 
education program, and while he was 
working as an Education Liaison for the 
Friendship Centre, Naytowhow realized 
that without a degree he wasn't being 
taken seriously by the educational 
administrators, so he decided to 
finish his Education degree, but this 
time through ITEP (Indian Teacher 
Education Program) at the University of 
Saskatchewan. His practicum took him 
north to Stanley Mission, to a federally 
funded school. Naytowhow graduated 
with a B.Ed., but he didn't stay in the 
teaching position he acquired due to a 
lack of support from the administration. 
As Naytowhow continued his search 

for fulfillment and self, he drifted from 
job to job, moving from the North to 
the South, to the further north (NWT) 
and then back again, trying to fit into 
the Protestant work ethic of 9 to 5 
work: "There was something about my 
experience at residential school that 
affected my ability to, not so much retain 
jobs, but stay in a job for any longer than 
two years. For some reason it was the 
limit of my mind and body. So I would 
move; I would want to move: miskâsowin 
(finding oneself), and opapâpâmacihôs, 
(moving about in life), that searching 
for oneself. I wasn’t really fulfilled in 
the position I was doing. So I would just 
resign and take off." 

Having children made life a more serious 
affair and Naytowhow did what he could 
as a parent to try to maintain stability. 
He says, "I started being a father and 
looking after my kids as much as I could 
within the kind of terrible child rearing 
that I got through residential school. 
Some was good, you know; it wasn’t all 
bad, but it was basically being parented 
by surrogate parents who didn’t—who 
couldn’t really take the time to train you 
to be a young man, a responsible young 
male, or human being. They just didn’t 
have time. There was no way they could 
raise me like a son. So I was trying to 
raise my own kids from a place of no 
parenting skills, not learning how to be 
intimate, not even knowing if I could 

maintain a job....But all along, I really was 
not feeling fulfilled as a human being, as 
a male, as a man. I wasn’t being all that 
society requires for one’s life to be in 
harmony and in balance, like having the 
9 to 5 job, or having a steady income. It 
happened but it didn’t really make any 
sense to me."

What did make sense, what always made 
sense to Naytowhow, was culture and 
ceremony: "Singing with the elders or 
praying with the elders, that was what 
made sense to me, of anything I was 
experiencing. The Canadian culture, the 
Protestant work ethic, just didn’t make 
any sense to me."

All through his healing journey, 
Naytowhow was developing an 
awareness of his Indigenous roots, what 
he had left behind at the age of 6, the 
lost memories of loving relationships 
and experiences with family members 
and his community. It started first with 
a realization in his 20s that he was 
Indigenous (not Canadian as he had 
been taught), and then the gradual 
addition of Indigenous culture and 
ceremony to his life. 

While attending the University of Regina, 
Naytowhow picked up a drum for the 
first time: "I had a strong urge to go to 
the drum. I never looked back, ever since 
I hit that drum." A visiting visual arts 

(L-R) Dr. Anna-Leah King and emerging Elder-in-Residence Joseph Naytowhow sing a sunrise song to the beat of the drum

Continued on page 6
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professor from the state of Washington, 
Leroy of the Yakama tribe, and a 
colleague, Tim of the Umatilla tribe, 
introduced him to the drum: "From 
there," Naytowhow says, "I went into 
powwow, into the Sundance, into all the 
other ceremonies connected through a 
drum. The drum moved me into the 
sacred music and songs, and that totally 
made sense for me to do." 

Naytowhow explains: "My soul was 
calling out, was being called out, to the 
elders and ceremonies; that was where I 
was supposed to be; that was supposed 
to happen, and I absolutely totally 
trusted that intuitively."

"The gifts of music and song and stories 
that I got from the elders, those were 
the most critical and most important 
[awards] that I needed to keep this being 
alive on this planet. Cause when you’ve 
gone through residential school, you’ve 

got extreme trauma that you have to 
deal with and it's always going to be 
there. Even to this day I still experience 
pockets of anger and depression and 
just dark holes that I can’t make sense 
of, but those stories, or ceremonies, or 
laughter, anything to do with that, I just 
had to be there, I had to go there." 

The wisdom of age and experience has 
given Naytowhow the understanding 
that "what went wrong, when I went 
into the colonization culture, was that I 
tried to be a part of it 100%. I just had 
to be in and out of it. Had to find short 
term work and depend on that. That's 
probably why I became more a musician 
and storyteller, became an artist. It was 
far more flexible and fulfilling as a singer, 
as someone fascinated by story and 
fascinated by culture, and I slowly got 
into acting. For me, I could live there."

The first time Naytowhow began to 
consider himself a practicing artist 
was when he started a residency in 
Meadow Lake as a storyteller, between 
1995 and 2000. He then thought, "Ok, 
now I can make a living being an artist, 
being a musician, putting out an album 
now and then, travelling to storytelling 
festivals, to music festivals." His healing 
journey became the source, he says, 

"whereby my art practice would flourish 
and my cultural and spiritual practice. 
Healing was more a spiritual and cultural 
journey, more that part, and the art kind 
of came out of it as a result."
The Saskatchewan Arts Board Award 
came with $6000, which is something 
Naytowhow really appreciates because 
it allows him to focus on his art: "As an 
artist, I just need to do the art. But I 
can’t do it when I’m doing presentations 
in different areas and being pulled all 
over. What I need is just some financial 
support to pay bills and pay my rent. 
And then I can do songwriting...the 
things that I do anyway, but I’ve never 
really been focused as an artist."

Naytowhow's healing journey, 
reconnecting with Indigenous culture 
and ceremony, and expressed 
through the arts and education, keeps 
him connected to both worlds. His 
presentations begin with Cree concepts, 
and he relies on the wisdom of the old 
people to guide him as he educates 
students. The balance and harmony he 
has found reflects his Indigenous name, 
which means "guided by the spirit of the 
day."    

  By Shuana Niessen

My soul was calling out, was 
being called out, to the elders 

and ceremonies; that was 
where I was supposed to be; 

that was supposed to happen, 
and I absolutely totally trusted 

that intuitively.

Dr. Jérôme Melançon and Dr. Heather Phipps along with students from French Education and La Cité Indigenous Studies organized 
the Indigenous Voices/Voix Autochtones Forum, held October 25, 2018. Elders, knowledge keepers, artists, storytellers, and 
community members presented in the forum that included songs, medicine, and language lessons by Dr. Anna Leah King and 
emerging Elder Joseph Naytowhow, drumming by Wooden Face, poetry by Randy Lundy, a film presentation by Janine Windolph, 
and a presentation on Michif Language by Alexander Pelletier. This event was supported by a SSHRC Connections Grant, held by 
Drs. Jérôme Melançon, Heather Phipps, and Fadila Boutouchent. 

 INDIGENOUS VOICES/VOIX AUTOCHTONES FORUM

Dr. Anna-Leah King and emerging Elder Joseph Naytowhow 

Dr. Heather Phipps emceed the event
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In the winter term, ELIT 202 students from Shuana Niessen's 
class and DLNG 425 Bac students from Dr. Heather Phipps' 
class engaged in Projects of Heart led by Niessen. Students 
created commemorative tiles to honour former students 
from several Indian residential schools in Saskatchewan. 
Phipps arranged to have emerging Elder-in-Residence Joseph 
Naytowhow smudge the tiles. Smudging the tiles is important 
because of the effort that was put into creating them, and to 
honour the survivors who are still struggling, says Naytowhow. 
"You want to send the energy out, you don’t want to make it 
stagnant, and you want to keep it connected. Smudging is 
beautiful that way. It helps release if there are any emotions." 
Naytowhow also played his flute and drum and enacted a story 
in which he portrayed his grandmother's experience of him 
being taken from his grandparents at the age of 6 and placed 
in a residential school. Dr. Anna-Leah King accompanied 
Naytowhow in teachings and songs.

BAC STUDENTS AND ARTS ED/ELEMENTARY ED STUDENTS PARTICIPATE IN PROJECT OF HEART 
Learning about the history of Indian residential schools in Saskatchewan (ELIT 202 and DLNG 425)

Student comments: 
"Doing the Project of Heart opened my eyes to the deeper history behind the stories I’ve have always heard. There were many more stories and experiences than I could have anticipated. It made 
my heart break about all of the experiences that innocent children had to endure. I am grateful to those who have been brave enough to speak out about what happened at residential schools." 
Nikki Cairns.

"The Project of Heart experience was a very good learning experience for myself. I found it rewarding because in researching the different residential schools it gave me a chance to gain a better 
understanding. While researching I was appalled that they were still running in the later 90s. ...I found colouring the chips very therapeutic but also felt peace in the classroom. It is something I 
believe I will do more research on in the future and found this project to be an amazing learning experience." Mitchell Smith.

Doing a Project of Heart, an inquiry based, hands-on, collaborative, intergenerational, artistic journey of seeking truth about the history of Indian Residential Schools, is 
now even more accessible with the newly translated French version of the resource Shattering the Silence: The Hidden History of Indian Residential Schools in Saskatchewan/ 
Rompre le Silence: Lever le Voile sur les Pensionnats Autochtones en Saskatchewan. English and French versions can be downloaded at www.bit.ly/SK_IRS
(For more information about Project of Heart visit: www.projectofheart.ca/sk) 
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C R I T I C A L  R E L AT ION A L I T Y  K E Y  T O  IN T E R N AT ION A L  C OL L A B OR AT ION

Dr. Fatima Pirbhai-Illich (University of Regina) 
and Dr. Fran Martin (University of Exeter) speak 
candidly about how working collaboratively 
across multiple differences, including 
interculturality, spirituality, disciplinary, and 
personality differences, though difficult at times, 
has informed their research into decolonizing 
approaches to pedagogy, extended their network 
of research collaborators, and broadened their 
vision and impact as well as having established a 
lifelong friendship. 

Shuana: How would each of you describe 
yourself personally, academically, and 
professionally?

Fatima: At a personal level, I describe myself 
as a human being in relation with the world, 
and with people around me and nature and 
so forth. But more so, a very spiritual being; 
I’m very connected spiritually to both the 
esoteric and the materiality that we have 
around us. Academically I categorize myself 
as being transnational, and professionally as 
an educator, and a learner. I’m a learner at 
each stage of everything I do. As a researcher, 
my focus is to work with marginalized and 
minoritized communities, to understand what 
harms and injustices have been done and that 
continue to be done, and I try to figure out a 
way to ameliorate the harms and injustices. 
...to do something that is going to be more 
sustainable, but also to try to understand 
issues of power around those injustices and to 
address the power imbalance so that it’s not 
just about fixing something, it’s more structural 
change, systemic. How can we work within an 
ethical framework that includes my spiritual 
ways of being and to work ethically with and 
across difference.

Fran: When I describe myself personally, I 
start with my family; I’m very connected to 
my family. I’m a twin. I come from a farming 
background. I’m gay. Academically and 
professionally, there is a blending between 
my personal self and my professional self in 
terms of who I am. So, why do I say that? My 
professional self is an educator even from 

when I first trained to become a teacher and 
went into early years education, and from there 
went into being a teacher advisor, and then 
from there into higher education, working with 
preservice teachers and so on. I always have 
had a desire to make a difference and focused 
more on student voice, trying to support those 
whom I perceived to have less of a voice in 
their education to have more of a voice in 
their education. In those early days, I was far 
less aware of how I acted systematically and 
institutionally; I worked more on an individual 
basis. I’ve come to know more, far more, about 
that working with Fatima. ...My brothers and 
sisters and myself are all boarding school 
survivors. I think it was hugely damaging to 
us in some ways. It gave us lots of advantages 
from the type of education we received, but 
emotionally it was probably quite damaging. 
So we have all grown up to be people who care 
about fairness, and obviously a particular view 
of what fairness means, and justice in different 
ways. I’m sure that’s from where, partly, the 
need to support student voice came: because 
in the boarding school I didn’t have any voice 
at all. 

I went into geography education initially, and 
that has to do with the farming background 
and living on and in the land. All of our family 
ways of being, our family funds of knowledge, 
revolved around the seasonal and daily 
patterns of farm life, my dad being a farmer. A 
lot of that has moved into my interests in being 
an educator as well. 

Fatima: And just as your life revolved around 
farming, our life was determined by the 
spiritual aspect. Even while you’re here, Fran, I 
have to look at a calendar and see what special 
prayers we have today before I can make a 
decision about what we can do. The spiritual 
dimension comes first before anything else. 
Shuana: Is it because you've had to move a 
lot, that spirituality is more important than 
place? Fatima: I come from Tanzania, East 
Africa, a country that was colonized by the 
Portuguese, the Germans, the Omanis, and 
the last ones were the British, and so we’ve 
had to learn how to adapt with each colonizer. 
During the time leading to independence and 
soon after there was a lot of civil unrest, people 
that could afford it, or even if they couldn’t, 
would borrow money to send their kids abroad 

to study. That was the start for me. I went to 
Kenya to study, and then to Canada to do my 
Bachelor’s degree, and to Surrey, UK to do my 
master's degree, but I couldn’t get a job. I think 
in those days (1985-88) Canadians were pretty 
racist, overtly racist. That’s when the moving 
from here to there started: life circumstances 
that forced me to move or to leave and try 
something different.

Shuana: How, where, and when did the two of 
you meet?

Fatima: We met in Australia. I was on 
sabbatical in 2013, and Fran was, too. We 
met through a mutual friend I was staying 
with while teaching at the Australian Catholic 
University. 

Fran: And, I was in Newcastle, doing some 
work with a teacher educator there, and I let 
our mutual friend know that I was in the area 
because Newcastle is only a train ride away 
from Sydney. She said, 'You must come down. 
I’ve got this other friend staying at the moment 
and you’d get on.' So I went.

Fatima: The interesting thing was, we were 
having a drink, enjoying olive tapenade with 
pita bread, and we were sitting at the table and 
as we started to talk, we realized how similar 
our work was, although in different areas, 
but so similar and yet here we were, I am 
from Canada, Fran from the UK, and we were 
working in silos. And we thought, you know, we 
should pool our knowledges together and see 
what we can do with our combined knowledge. 
Literally that is when we started collaborating.

Shuana: What was the similarity you 
recognized? 

Fatima: The intercultural part was the 
similarity. Learning to understand difference, 
it’s an intercultural exchange and Fran’s work 
also does that. Fran: At that point I was just 
coming to the end of a research project that 
looked at the intercultural dimension of study 
visits for teachers and preservice teachers 
from the UK to West Africa, in one instance, 
and southern India in the other instance. The 
research took a postcolonial lens on the nature 
of the relationship between the countries 
and the context that provided for the ways in 

Fatima Pirbhai-Illich and Fran Martin in 2013 at the beginning of their collaboration.   Fran Martin and Fatima Pirbhai-Illich in 2019 in Fatima's home where they often work together.
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which individuals interacted with each other 
and learned from each other, and the ways in 
which people positioned each other because 
of that colonial history. We got talking about 
interculturality and criticality and that’s where 
it started.

Fatima: I had incorporated critical service 
learning with the ERDG 425 course where 
students learn how to work with difference 
and was still having issues around the colonial 
mentality and colonial educational paradigm 
that we’re engaged in and Fran was looking at 
it from the international perspective—Fran: 
global north, global south—Fatima: The 
whole point was that if we’re going to try to 
dismantle colonial ways of thinking, being, 
viewing, and doing, then doing it in Regina 
alone is not going to take it far. But if you can 
do it at a global level, and take it to the seat of 
colonialism, England, then that would possibly 
make it more effective, not even effective, 
more consciousness raising, and— Fran: far-
reaching.

Shuana: How did you develop and grow this 
collaboration? What were your next steps?

Fran: Two things really: first was that we 
were invited by the academic who I had 
been staying with in Newcastle to consider 
putting a chapter together as part of a book 
that she was editing. We agreed to do that. 
Fatima was involved in a project in Sydney 
that presented some possibilities for working 
together, as well. We also thought if there 
were opportunities for us to act as visiting 
scholars at each other’s universities that 
maybe some other opportunities might present 
themselves. So we both sought ways in which 
we could spend some time in each other’s 
contexts. Fatima: We sought funding from the 
University of Exeter, SIDRU [a research unit in 
the Faculty of Education], and the University 
of Regina President’s SSHRC grant. Fran: At 
Exeter, as part of the internationalization of 
the University, we have two associated visiting 
academic funding schemes: One for inviting an 
academic to come and work with you and the 
other to support you to go and work in another 
university. 

Shuana: What were your initial expectations of 
this relationship? Did you see how this would 
unfold?

Fatima: We jointly worked out what we would 
need to do in order to get to where we are 
now. That included working with people at the 
University of Exeter, and working with other 
partners outside of the Faculty of Education. ...
Exeter provided that environment to be able to 
engage in discussions with other colleagues, 
to build our own thinking, and to move to a 
different space and place theoretically and 
at a practical level. I had support from the 
University of Exeter and I’m considered an 
important part of their research group, an 
associate member of the new—Fran: It’s now 
called the Creativity and Emergent Education 
Network. This collaboration has developed 
into a network— we have contacts in New 
Zealand, the United Kingdom, other members 
in Canada, some in Brazil, and Europe—

which was partly facilitated by our both being 
invited by Vanessa to—Fatima: the Ethical 
Internationalization in Higher Education 
research project. Vanessa Andreotti from 
UBC had a massive grant. We were about 
30-40 collaborators in about 20 universities 
worldwide. We became part of a fabulous 
network and we still have this network. 

Shuana: The network is a really important 
aspect, then? Fatima: I think so. I think we 
have to move out of our comfort zone and be 
able to reach out to others. But we have to be 
comfortable in our own skin, and in who we 
are. Because I think when you are working with 
other educators from around the world—we 
all have different talents and strengths and 
weaknesses—we’ve got to be able to learn 
how to complement each other rather than 
compete with each other. The whole concept 
of competition, which is what the academy, 
the neo-liberal agenda is pushing, we’ve got 
to disrupt it... If we understand that we can 
all be successful...we can be cooperative, but 
ethically cooperative. We have to let go of a 
lot of pride and arrogance. It’s all about being 
humble, about having humility. Fran: Our 
professional relationship, however, is the core 
of what we do. Most of the empirical research 
takes place here. That’s, for us, the focal point 
of a much larger network. 

Shuana: You are both researchers in difference 
and intercultural relationships, and you also 
have this dynamic in your relationship. How 
are differences resolved in your working 
relationship, and how has this relationship 
informed your work?

Fatima: Just to foreground, I have spent 55 
years of my life learning about the other and 
learning to live with the other and I still don’t 
make it. It’s taken me 55 years to be where I 
am today, to be able to somewhat integrate 
and to be able to play the game, to navigate 
who I am outside of my home and who I am 
inside my home.

Fran: It’s been both the most rewarding and 
the most uncomfortable of relationships 
because to be true to the work that we are 
interested in, we have to really be prepared 
to look—I had to be prepared to look deep 
inside myself and become much more aware 
of the background I come from: the fact 
that I am British, White, middle to upper 
class, I’ve had loads of privileges in life. I was 
completely unaware of how many doors those 
opened to me that would have been closed to 
people like Fatima. At the beginning, and not 
wanting to own some of that stuff, it’s been 
uncomfortable. It’s been a really, really steep 
learning curve. But I would say that the way 
that we learn from our dynamic and theorize 
around our dynamic—and there have been 
times that I thought I don’t want to theorize 
around Fatima's dynamic anymore; it has 
felt a bit like that, but obviously that is just in 
the moment—if we can’t do it as researchers 
ourselves, then how can we possibly do it as 
part of the research we are focussing on or 
the hope that teachers work with students 
in particular ways... We have to do the work 
ourselves, as well, is what I’m saying. 

One of the things I’ve learned that is hardest 
about the critical interculturality is to focus or 
stick with the differences and try to really start 
to understand what is behind those differences 
rather than just staying at the superficial 
level—it’s not about resolving them, it’s about 
understanding them as deeply as you possibly 
can, how differences relate to a whole set of 
socio-cultural historical complexities. Even 
in the most apparently innocuous type of 
conversation, a misunderstanding can arise 
because of those differences. It’s enriched, 
I feel, what we’ve done together and what’s 
been possible and been uncomfortable and—
Fatima: difficult.

Fatima: What Fran has been working on over 
the past 6 years, I’ve had to do since I was five 
or six. It’s difficult for somebody who hasn’t 
had that lens before, to start looking from 
a different lens. I’ve seen Fran struggle and 
I’ve seen her get frustrated...but I know she’s 
got to figure it out. I won’t say anything and 
then she’ll come back, and she’ll say, 'Oh, I 
understand.'  At times, I find it frustrating as 
well, but what I end up doing is I say, 'Let’s just 
carry on.' So it’s a personality difference, but 
it’s also that the spiritual part of my way is to 
let it go.

Fran: I sometimes think that if I was not gay, if 
I had not in the 1970s and 80s struggled with 
my sexuality, and then subsequently had a lot 
of counselling and support to be comfortable 
in my own skin, I’m not sure that we could 
have worked together in this way. So, although 
I haven’t had the 50 – 60 years of learning 
the game and all the rest of it that Fatima has 
had to learn, there have been elements of 
difference in me that I’ve had to learn about 
and be comfortable with. Fatima: She was 
positioned or categorized as being different, 
and also as not being acceptable, really. And 
that understanding of her own identity has 
kept her open to learn about difference and 
trying to work with difference.

Shuana: Do you have an intentional strategy 
for your friendship when differences arise? 

Fran: Personally it’s a strategy I’ve developed 
through counselling: When something feels 
most uncomfortable, that is the very thing you 
should look at. Go away and think about, then 
come back when the heat has died down a 
little bit. 

Fatima: It’s one of my conditions that 
truthfulness and honesty is in the relationship: 
honesty has to be on the table all the time or I 
would walk away. 

Shuana: Would you say your working 
relationship has translated into a lifelong 
friendship?

Fatima: (laughing) Oh dear! I’m going to have 
a party on Monday [when Fran leaves for the 
UK]. I think yes, we’re very close. Fran: You’re 
one of my best friends. Fatima: I feel very safe 
with Fran. I feel very safe to tell her what I’m 
thinking, how I’m thinking. And, trust—it isn’t 
just about feeling safe, it’s also about trust. 

Continued on page 10
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Anna Lucero was a teacher in the Philippines 
for 15 years before moving to Canada. After 
taking three University of Regina courses, and 
her TESOL language test, she was eligible for 
her Saskatchewan teaching certificate. She is 
now teaching elementary students in Regina 
and is also a lecturer for elementary math 
education at the University of Regina. Her 
work as a teacher in Canada has exceeded her 
expectations and hopes. The following is her 
story:

Not long before moving to Canada, Anna 
had landed her dream job of teaching 
at an exclusive school in the Philippines: 
“The position in the Philippines was like 
a birthright. You had to wait for someone 
to retire to get such a position.” Over the 
15 years of teaching elementary school 
mathematics, Anna had worked to prove 
herself capable of such a position, taking 
master’s courses and honing her craft, 
and in time, her dream became reality. 
 
Also a devoted mother to two children 
and wife to Paulo, Anna had everything 

she could hope for. But it wasn’t long 
before their family was faced with a 
big decision: Paulo had been offered a 
job in Regina, Saskatchewan, Canada. 
After much discussion and weighing of 
pros and cons, they finally decided to 
immigrate to Canada.

An optimistic, energetic person, Anna 
thought she would easily be able 
continue her teaching career in Canada. 
But teaching started to seem like a far-
off dream when she was told by others 
that it was not possible for her to teach 

Trust has developed over the 6 years that 
we’ve been working together. 

Shuana: What does that future vision look 
like? 

Fatima: This part of the research is complete 
now. We are moving onto a different level 
of work, which is informed by the last 10 
years of work. It’s not that we are finished 
working with each other; we are finished with 
what we’ve been working on. Fran: We are 
moving into the impact and influence phase. 
Fatima: We have developed an "imaginary" 
of what a decolonial relationship in education 
would look like, so we’re writing a book for 
preservice teachers and for educators to see 
the possibilities of working with difference. 
And our next phase, now, is to move into 
professional development for educators at the 
university level. How does someone work in a 
decolonial way to educate students?...We want 
to look at it from a decolonial lens, from more 
pluralistic and more cosmopolitan ways of 
being and doing. 

Fran: A few years ago, at a joint U of 
Regina/U of Exeter event, we made some 
contacts with some people in the UK. One 
contact in particular runs a community 
interest company, working with both in-
service teachers and teacher educators. He 
calls it cooperative values-based education 
and he has become very interested in what 
we are doing, and likewise we are interested in 

what he is doing. He’s trying to work in ways 
that bring values back into education because 
in the UK we are so driven by the neo-liberal 
commodified version of education where 
everything is about assessment, targets, 
pupils are clients, input/output, everything 
is value for money...He's trying to work with 
teachers who want to work otherwise than 
colonial. But there is also a decolonizing 
movement that has started in England, and 
we're in at ground zero. Universities are 
coming to understand that they are not going 
to be able to do what they have been doing. 
All the others are focusing on the curriculum. 
Our focus is on the relationship and then the 
curriculum will follow.
 
Shuana: What would you say was the most 
significant, most exciting moment in your 
work thus far?

Fatima: When we discovered that we’d 
actually developed this imaginary that was 
working, that we could see how this could 
work in education. We weren’t even sure if 
it was going to be a heuristic, a framework, 
or an approach, and then we decided it had 
to be called an imaginary, because it has 
so many possibilities. Fran: The work is all 
about trying to re-imagine what educational 
relationships are all about. Fatima: Within 
that educational relationship, it’s about 
relationship to people, to the space, so we’re 
taking in posthumanism—I don’t like to use 
the word posthumanism because this concept 

has existed for thousands of years in other 
communities ...—Fran: Human and more 
than human? Fatima: Yes, [the imaginary] 
encapsulates all that. I’m enthralled with 
it. We’ve seen how what we’ve been doing 
each year, how we’ve grown from our own 
understanding for how we can do it, and we 
can see the possibilities for our others to take 
this on. 

Fran: I would say that equally my own 
personal shifts and growth as a result of 
this relationship, opening my eyes and 
understanding to things that I was completely 
ignorant or unconscious of before. Ignorant 
in the sense of you don’t know what you don't 
know. Fatima: I love working with Fran. Fran: 
Fatima’s generosity—as we’ve gotten to know 
each other, we’ve opened up our families to 
each other, as well, and Fatima has opened up 
her faith and given me insights that I would 
never have got otherwise, and that has been 
immensely rewarding.

Shuana: Key message to other researchers?

Fran: I would always recommend that 
researchers collaborate but in order to 
successfully collaborate, first of all you need 
to be in it for the long term, and secondly, you 
need to be prepared to stick through all the 
really, really tricky stuff.

Fatima: Critical relationality is the key to a 
long-term collaboration. 

HOW ONE INTERNATIONALLY 
EDUCATED TEACHER BECAME

A TEACHER IN CANADA

Photo (L-R): Anna Lucero shaking hand of Domenic Scuglia, Director  of Education, after she signed her 
continuing contract with Regina Catholic Schools Division (May, 2019). Photo credit: Gordon West, RCSD

Continued on page 11
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here. Anna says, “My world collapsed. 
Teaching is the job I’m trained for. Now I 
was being told I can’t teach!” Anna, in an 
attempt to salvage her self-worth, took 
a job at a fast food restaurant. But this 
did not prove satisfying for her. She says, 
“Working there, I thought, this job is not 
for me. Every night I was in tears. This 
was not what I dreamt of.” 
 
However, with Paulo’s encouragement 
and support, Anna organized her 
credentials, transcripts, and papers 
and submitted them to Saskatchewan 
Professional Teachers Regulatory Board. 
When she heard back about what would 
be required, Paulo suggested, “Why 
don’t you go back to school?” So Anna 
applied, and was accepted to the Faculty 
of Education, University of Regina. 
Paulo’s parents then came to visit from 
the Philippines so they could look after 
their children while Anna upgraded her 
education.
 
The next step was to meet with Nicole 
Glas in the Student Services Centre, 
whom Anna found, “very supportive. 
She arranged everything so it worked 
perfectly.” Anna needed to take three 
courses to become certified to teach in 
Saskatchewan. 

When Anna asked why she needed 
any more classes because she had 
already finished 30 units of an MA in 
math education in the Philippines, she 
was informed that the courses were 
necessary to learn the Saskatchewan 
curriculum. That made sense, so Anna 
took the required three education 
classes in reading, physical education, 
and science. All that was left was the 
TESOL English test. 
 
By that time, Anna was a mother of three 
(a surprise new baby), and working as 
an assistant with a research unit in the 
Faculty of Education. “I was actually 
happy working in the Unit,” she says. 
“I was reconsidering being a teacher 
because I enjoyed working at the 
University. But it came to a point that 
the work was becoming less challenging, 
and I realized I needed to be in the 
classroom.” Anna began teaching as a 
sessional in math education courses 
at the University, and with the support 
and gentle pushes of colleagues such 
as Dr. Michael Tymchak, Julie Machnaik, 
and Dr. Vi Maeers, she decided to take 
the next step: she signed up to take the 
TESOL test on a Friday, took the test on 
Saturday, and passed. Ordinarily there 
is at least a week to study before taking 

the test, and many often have to retake 
it, so this was an extraordinary feat! 
Anna says, “It made a difference that I 
wasn’t at home; I was working, so I was 
listening, reading, writing, and speaking 
in English daily, which helped a lot.”
 
Anna then applied to the Regina Catholic 
School Division and was hired for a split 
position at St. Dominic Savio. She is 
now in her fourth year of teaching with 
Regina Catholic Schools. Teaching is 
going well for Anna. She says she enjoys 
teaching in Canada even more than the 
exclusive dream job in the Philippines. 
“All aspects are better,” says Anna. “In 
Canada I am treated as a professional. 
People acknowledge you for what you 
are doing. People are not squashing 
you down; they are pushing you up. I 
feel valued. I can see the different kinds 
of people here, and I can see that in 
our environment, I am treated equally. 
I am surrounded by people who are 
respectful. Even though I loved the job 
in the Philippines, here the people I am 
working with are absolutely amazing. 
Financially, it is rewarding, too. At the 
exclusive school I was above average 
income. Here my years of teaching are 
acknowledged in my salary.” 

Still, even with this glowing report, there 
are still difficulties. Anna says, “Teaching 
students in a different country, that 
is a struggle. It’s the communication 
piece—I don’t speak as fluent as other 
teachers.” Anna explains that the 
way she pronounces words is due to 
being taught English by a Filipino, who 
learned from another Filipino. Anna 
feels fortunate to have had a teacher 
coach who assisted her when she 
started teaching in Regina. “They [the 
administration] knew I was not speaking 
in my first language and that I have to 
teach English. So, a teacher coach was 
given to me for a few months to 
teach me different strategies for 
teaching English.” The support 
she receives from colleagues 
gives Anna the sense that 
school is an extended family. 
“I’m not here just to teach, to 
do a job. No, this is like another 
family!”
 
Anna is now teaching at St. 
Peter School, which she says 
is “a good fit for me.” The 
school has a diverse school 
population with about 55% 
of students from countries 
other than Canada, and 
many of these students 

are from the Philippines. Not only is 
Anna helping newcomer families with 
information about how their children 
can be successful at school and in 
the community, she is working to 
assist other internationally educated 
teachers (IETs) to become certified to 
teach in Canada. Anna has had many 
other IETs reach out to her, wondering 
how to go about becoming qualified 
to teach in Canada. So, she decided 
to form a supportive group to assist 
these teachers.  Anna is also involved 
with a University of Regina research 
project with Dr. Xia Ji and Julie Machnaik 
exploring a bridging program for IETs 
in Saskatchewan. And she has led two 
Filipino information sessions for the 
University.

Anna says, “I salute all those who were 
teachers back in their home countries, 
but who are not teaching here. If you 
ask them what they are doing, they are 
often caretakers or doing something 
other than teaching. They have degrees; 
they have education degrees! How come 
they aren’t teaching? Is it because they 
don’t know how to start? Maybe they 
were discouraged by other people and 
they just believed those people. The 
thing you should know is what you want 
to do in your life. For me, my passion is 
teaching,” says Anna. 

Thinking back on her experience, Anna 
advises IETs currently hoping to teach 
in Canada: “You have to hold on; you 
have to believe that even though others 
are turning you down, you can teach 
here, if you have the drive and passion 
to continue.” Knowing that teaching was 
her passion, that teaching was what she 
really wanted to do, helped Anna find her 
pathway to success.”  

By Shuana Niessen

Postcard calling internationally educated teachers to contact the Faculty of 
Education to explore individualized pathways to becoming a teacher in Canada.  

Photo credit and design: Shuana Niessen



Page  12

The following story, submitted by former grad 
student and French Immersion Kindergarten 
teacher Ellen Lague and Minority Language 
Professor Heather Phipps, describes the 
development of a multilingual Saskatchewan-
Belgium collaboration that evolved out of 
Ellen's participation in the Social Justice and 
Globalization Study Tour to Belgium (EDFN 803) 
in July 2018. 

"What Fills Your Heart with 
Happiness? kîkway kîya kisâkasineh 
mîyawhten kiteh ohcih?"

As part of my Master’s in Education 
program, I participated in the study 
tour to Belgium. The course was 
instructed by Dr. Heather Phipps, 
with whom I have shared interests in 
Early Childhood Education, French 
Immersion instruction, and literature. 
While in Belgium, we met with 
Heather’s colleague and long-time 
friend Caroline Moons, who instructs 
university students studying to 
become Kindergarten teachers at the 
University of Leuven in Belgium. 

We discussed doing a multilingual 
project together with my Kindergarten 
students and Caroline’s university 
students. With Heather’s guidance, 

we chose an activity with Monique 
Gray Smith’s picture book My Heart 
Fills with Happiness/ni sâkaskineh 
miŷawâten niteh ohcih. Monique Gray 
Smith is an award-winning author of 
Cree, Lakota, and Scottish heritage. 
The picture book, written in response 
to the Truth and Reconciliation 
Commission's Calls to Action and 
dedicated to IRS survivors, is a 
positive representation of Indigenous 
happiness, love, strength, and life 
experience. Each page, vibrantly 
illustrated by award-winning, Métis-
Cree artist, Julie Flett, expresses the 
happiness experienced in the simple 
joys of life, such as holding the hand of 
someone you love or smelling fresh-
baked bannock. Heather suggested 
this book for the multilingual reading 
possibility, with a Cree/English edition 
recently published by Orca Books. 

With the book chosen, my students 
spent most of February preparing 
for our project with Caroline and her 
students: discussing First Nation 
storytelling, and reading two different 
versions of How the Earth was Created; 
talking about Nanabosho or Nanabush 
and how he has several different 
names; and discussing oral storytelling 
and why oral stories might change in 
the telling, and about why February 

is the traditional time for storytelling 
because it is when the snow covers 
the ground. I read My Heart Fills with 
Happiness aloud 
with my students 
every school day 
in the month of 
February. During 
the break, students 
were asked to think 
about what fills 
their heart with 
happiness using 
specific examples. 
I received several 
responses from 
parents who loved 
the idea of our project. 

On February 27, students and teachers 
in Regina and Belgium connected 
through Skype. Belgian students 
began by asking my students about 
First Nations storytelling. Next, we 
read the book, What Fills My Heart With 
Happiness in four different languages: 
English, French, Cree and Flemish. 
The children knew the story so well, 
they were excited to hear it read in 
two languages that were new to them; 
they “oohed” and “ahhed” when 
hearing Cree and Flemish. Then, all the 
students shared what filled their hearts 
with happiness. One of my students 
mentioned speaking with her family 
that lives in the Philippines. Another 
student spoke about the sound of 
popcorn popping. The children were 
delighted to share, and the pre-service 
teachers in Belgium also expressed 
their joy in meeting with the class. 

For Heather, being in Ellen’s 
Kindergarten classroom during this 
multilingual reading of My Heart Fills 
with Happiness was a beautiful and 
meaningful experience. While reading 
together across the world and in 
four languages there was a feeling 
of interconnectedness, where each 
person was invited to share one’s own 
inner joy and to listen respectfully 
to others. The story is meant to be 
shared and makes for an ideal read-
aloud. The university students listened 
attentively to the voices of the children 

A  MULT I L INGUA L  IN T E R N AT ION A L  C OL L A B OR AT ION

Ellen Lague and her French Immersion Kindergarten students holding copies of My Heart Fills with Happiness/ ni sâkaskineh 
miŷawâten niteh ohcih.

One parent sent a photo of 
what filled her daughter’s 
heart with happiness. 

Continued on page 13
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in responding to the story, and the 
children were eager to share their 
knowledge and life experience. The 
shared interaction with the picture 
book inspired the children and adults 
to reflect on their own sources of 
inspiration, love, and happiness. 

This spring, we were delighted to learn 
that the author Monique Gray Smith, 
alongside authors Louise Halfe and 
Wendy Mirasty, would be speaking 
on an Indigenous Author Panel at 
the Regina Public Library. This was a 
wonderful opportunity to listen to each 
author’s journey to becoming a writer. 
Monique spoke about the importance 
of story and how empowering it is 
for Indigenous readers, particularly 
young children, to see themselves 
represented in picture books. She 
mentioned that she has met many 
young readers who tell her, ‘I’m on the 
cover of your book.’ Furthermore, this 
story of sharing love and happiness 
ends with a significant question, 
"What fills your heart with happiness?” 

which opens up a conversation for 
intergenerational sharing and healing 
as readers of all ages are invited to 
reflect on love.

A journey that began in Belgium 
was able to take root back home. In 
reconnecting with Caroline we could 
continue the journey of reconciliation 
with our students, and share the 

journey with students in Belgium. Two 
weeks after the Skype call, Heather 
and I shared the project with her 
first-year university students. To be 
able to culminate our project with 
meeting Monique Gray Smith brought 
happiness to my heart and a strong 
purpose to continue on the path to 
reconciliation. 

By Ellen Lague and Heather Phipps

Ellen Lague, Heather Phipps, and Caroline Moons at the University 
of Leuven in Belgium during the 2018 summer study tour to 
Belgium.

Long Service Awards Photo (L-R) Dean Jerome Cranston, Paddy Dishington (35 years), Xia Ji (10 
years), and Nick Forsberg (30 years). Missing from photo: Buryl Bernard (15 years), Abu Bockarie 
(20 years), Twyla Salm (20 years), and Cyril Kesten (40 years). Photo credit: U of R Photography

Dr. Alexandra Stoddart was 
recognized as researcher of the 
month by PHE-EPS Canada in
March 2019. Read more at
https://phecanada.ca/

R EC OGNI T ION  A ND  AWA RD S
In April 2019, Greg Hetterley was honoured 
with the President's Award. "Hetterley just 
completed his fourth season at the U of R, 
winning U SPORTS bronze in the 1000-metre 
run and Canada West gold and silver medals 
while also setting a pair of school records." 
Hetterly has also "won two other medals 
at the conference meet in his career and 
was named the 2016 U of R Male Rookie 
of the Year, while maintaining a grade 
point average over 77% in the Faculty of 
Education." (Regina Cougar News, Photo 
credit: Matt Johnson)

Education student Kyanna Giles was named 
a first-team All-Canadian at the annual 
U SPORTS All-Canadian Gala in March 2019. 
"Giles enjoyed a spectacular third season 
with the Cougars, averaging a team-high 
18.4 points and 8.8 rebounds per game. 
[Kyanna] also finished second in the 
conference with 2.6 steals per game while 
leading the Cougars to a conference-best 
17-3 regular season record." (Regina Cougar 
News, Photo credit: Arthur Images)

Education student Ashlee Sandiford (women's volleyball) 
earned the Canada West's Student-Athlete Community 
Service Award for the 2018-19 season. "Ashlee is a very 
worthy recipient of this award as she has a tremendous 
ability to balance her stellar academic performance with an 
outstanding athletic contribution in addition to her many 
pursuits in community service," says Coach Sanford. (Regina 
Cougar News, Photo credit: Arthur Images)

Teacher Ellen Lague, Author Monique Gray Smith, and Professor 
Heather Phipps at Regina Public Library's Indigenous Author 
Panel.
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Jerry Orban was awarded the Arbos 
Award for Distinguished Support of 
Education and the Teaching Profession 
posthumously, after he passed away 
earlier this year at the age of 68.

While Orban dedicated his life to 
education, spanning 45 years, to 
most people he was doubtlessly best 
known for a highly decorated career 
as player and later coach of the Regina 
Rams junior and university football 
programs. 

Orban was born in Lestock 
Saskatchewan, and his family moved 
to Regina when he was three years 
old. He lived in Regina for most of 
his life with the exception of one year 
in Vancouver when he attended and 
played university football at Simon 
Fraser University. He graduated from 
Martin Collegiate in Regina before 
pursuing his passion for education and 
sports. 

For the past 15 years, Orban had 
served as the Faculty of Education, 
field placement manager at the 
University of Regina, prior to his 
retirement in September 2018. 

As respected as he was for his 
accomplishments in his chosen love 
of education, arguably the more far-
reaching influence was as a longtime 
member of the Rams who were 
ostensibly his second family after 
having played and coached with the 
organization for more than 30 years.

It wasn’t just a matter of the 
considerable success he garnered, but 
more that he taught his players the 
importance of teamwork, integrity and 
to be a man of character. A number 
of his players have evolved in roles 
as teachers, coaches and community 
leaders.

Current Rams head coach Steve Bryce 
summed it up upon learning of his 
passing when he characterized Orban 
as a “coach, teacher, mentor and 
friend.

“Jerry was a second father to 
hundreds of football players. He 
earned the respect and admiration 
of not only his position players, but 
also other position players and even 
opponents,” said Bryce, who was 
coached by Orban from 1987 to 1991.
“He modelled and conveyed the 
importance of dignity, class and 
integrity. He was a teacher who 

provided guidance, support and 
encouragement. He was an architect 
of young men and character. He was 
more than a great coach. He made a 
difference,” Bryce suggested. Aside 
from being part of eight national 
championships during his time with 
the Rams, he also helped mentor 
numerous players who went on to play 
at the professional level.

Orban is survived by his wife Cindy, 
son Chris and two daughters, Ali and 
Joanne. 

Reprinted with permission from the STF 
Bulletin

(Left to right) Murray Wall, Jason Almond, Cindy Kuster Orban and Ali Kuster Orban, wife and daughter of Jerry Orban. 
Photo courtesy of the STF Bulletin

T HE  L AT E  JE R R Y  OR B A N  HONOUR E D  W I T H  S T F  A R B O S  AWA RD

Jerry Orban served as field placement manager in the Faculty 
of Education until his retirement in September 2018. 

One of many internship seminars over the 15 years Jerry worked 
with the Faculty of Education. 
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Provoking 
Curriculum, 
a bi-annual 
satellite 
conference 
supported by 
the Canadian 
Association 
of Curriculum 
Studies as 
part of the 
Congress of 
Social Sciences 

and Humanities, which is hosted by 
Canadian Universities, was jointly hosted 
by the Centre for Teaching and Learning 
(CTL) and the Faculty of Education, 
University of Regina, March 15–17, 2019. 

Kathryn Ricketts, Co-ordinator of the CTL 
and Education faculty member, chaired 
the organizing committee, which included 
Cristyne Hébert, Anna-Leah King, Heather 
Phipps, Wanneta Martin, Laurie Clune, 
Rochelle Fenwick and Dayle Steffen. Many 
Arts Education students volunteered their 
time and skills, adding to the conference's 
success. Provoking Curriculum provides 
scholars from many universities and 
disciplines the opportunity to engage 
in dialogue about the shape of future 
curriculum studies, informed by arts-
based research, narrative inquiry, poetic 
inquiry, and life writing.    

FA C ULT Y  C O - HO S T  OF  P R OVOK ING  C UR R IC UL UM  2019

Keynote #1 Archetypical Journey by Karen Wallace, Kathryn Ricketts, Joseph Naytowhow, Patrick Lewis . Photo credit (Left): Scott Thompson

Anna-Leah King and emerging Elder Joseph Naytowhow 
offered a song and Anna-Leah acknowledged the land.

Provost Chase opened the conference with a dedication to 
the late Dr. Carl Leggo, who made significant contributions to 
arts-informed curriculum studies.

Keynote #2 Making Treaty 4: An Indigenous Approach to Cre-
ating Drama for Holistic Education Erin Goodpipe, Benjamin 
Ironstand, Skyler Anderson, Teddy Bison, Pete Kytwayhat 
moderated by Dr. Sara Schroeter

Dr. Kathryn Ricketts was coordinator and emcee for the 3-day 
conference. 

Keynote #3 – Math as a tool for colonization with Ed Dolittle 
and Gale Russell. Photo credit: Scott ThompsonScholars from many universities and disciplines gathered for 

the Provoking Curriculum 2019 Conference

Four concurrent sessions gave participants the opportunity to 
share their research and understandings. Photo: Dr. Melanie 
Brice asks “How can we re-imagine curriculum so that it meets 
Indigenous children and youth where they are?” and “What 
would curriculum look like if we created spaces for indigenous 
students’ agency?” Photo credit and caption: Cristyne Hébert

Elder Alma Poitras opened the 
conference with prayer.
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Students survive (and thrive) cross country skiing even with an Extreme Cold Warning!

A view from the inside of a quinzhee. Students had the 
opportunity to stay overnight in one during our trip to 

SaskAirie. 

Students learned how to cook oatmeal on an environmental 
stove ensuring that no trace was left behind after the 

experience. 

Students celebrate a success during the facilitation of a Nearby 
Nature experience

The group after completing their first Create an Experience 
focused on cross country skiing

S T UDE N T  E X P E R IE NC E S

Winter EAHR 812 - Indigenizing Adult Learning students took their studies outside of the classroom with a study tour of 
museums, galleries, Indigenous communities, organizations, the Fish Lake Métis settlement in North Saskatchewan, 
and taking in a sweat at Wahpeton. Photos above, taken by Cindy Hanson, include a beading workshop, sing-along, 
and visit to Prince Albert National Park to see the ice break up.

ADULT EDUCATION 
Submitted by Dr. Cindy Hanson (EAHR 801 Adult Ed Foundations & EAHR 812 Indigenizing Adult Learning)

Mural created by Adult Ed students in their fall EAHR 801 Adult Ed 
Foundations course.

UTILIZING THE WINTER  ENVIRONMENT FOR OUTDOOR EDUCATION
Submitted by Dr. Alex Stoddart (EOE 338 professor)
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In November 2018, the Saskatchean 
Teachers' Federation (STF) President 
Patrick Maze, Debbie Ward and 
Withman Jaigobin visited Instructor 
Julie Machnaik's ECS 311 class to 
deliver a Re-Imagine Education 
workshop to pre-intern students. ESS 
President Laura Bieber arranged to 
have the workshop presented after she 
learned that the STF wanted to hear 
student perspectives. STF 

Administrator Withman Jaigobin 
said that it isn’t typical for the STF 
to deliver the workshops. The STF's 
hope is that members of the education 
sector would deliver the workshops. 

The workshop faciliates conversations 
about what the future of education 
should look like. 

Following the workshop, students were 
invited to participate in a focus group 

to talk about their visions for the future 
of education, and their experience of 
participating in the workshop. 

Students had a lot to say and really 
appreciated the chance for their views 
of education to be heard. 

To hear some of the student 
comments, visit our website at 
http://www2.uregina.ca/education/
news/6686-2/

CODING TO LEARN

Teacher candidates hard at work this evening learning about 
Micro:Bits and MicroWorlds

 Photo credit and caption: Cristyne Hébert
Students had the chance to "volunteer" (and make a little cash). 

Dr. Cristyne Hébert offered professional development 
opportunities for students and local teachers to "code to 

learn" in the fall 2018 term. 

PRE-INTERNS RE-IMAGINE EDUCATION WITH STF SENIOR STAFF
Education Core Studies (ECS 311)

Photo of focus group . Photo credit:  Julie MachnaikStudents participating in workshop

ESS President Laura Bieber expressing ideas about education

STF President (and alumnus) Patrick Maze and Dr. Patrick Lewis

Debra Ward, Patrick Maze, Julie Machnaik, and students

Withman Jaigobin, Debra Ward, Julie Machnaik, and Patrick Maze engaging in discussion with students
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Katherine LeBlanc (B.Ed. '90), Principal in Rankin Inlet, Nunavut 
at Maani Ulujuk Ilinniarvik

In January 2019, and in her 10th year of being a 
principal, alumna Katherine LeBlanc was recognized 
as one of Canada’s Outstanding Principals by the 
Learning Partnership. LeBlanc grew up in Peebles, 
SK, went to school in Windthorst, and spent most 
of her career working with Horizon and Good Spirit 
school divisions. She and her RCMP husband 
"jumped at" an opportunity that would be "checked 
off their bucket list of to-do's" before retirement, 
to go north to Rankin Inlet, Nunavut, where for the 
past two years, LeBlanc has served as principal 
at Maani Ulujuk Ilinniarvik (MUI), Kivalliq School 
Operations. The following is an interview with 
LeBlanc. The Learning Partnership states that 
LeBlanc in a short time has "transformed her school 
into a reflective, responsive to the community, safe, 
caring and inviting place to learn."

Where you surprised when you found 
out you had won this award? 
Oh yes. I knew I was nominated, but 
it never occurred to me that I would 
make the top 30. I feel there are so 
many deserving leaders in schools and 
“it is nice to just be nominated” I was 
overwhelmed. I shed a few happy tears 
and then for the next few weeks it drove 
me crazy not to be able to tell anyone 
until the announcement was officially 
made.

What does a day in your life as a 
principal in the North look like? I get 
to work very early. Usually I am short 
staffed and spend a lot of time trying 
to find subs. Often I can’t find them, so 
I spend time re-arranging schedules 
or my VP and I take turns going into 
the classes and ensuring instruction 
happens. If I don’t have to teach, we 
make sure there are snacks for our 
children—we have some very hungry 
youth. I always go say "hello" to the 
Elders. We have two Elders: One helps 
our students make traditional tools, 
builds igloos when the snow is just 
right, and helps with our land trips. 
Our second Elder teaches traditional 
sewing, skin prepping, and cooking with 
our students. She is also allowing us to 
digitally record her as we try to ensure 
we don’t lose her stories. 
 
I try to go into every class in my school 
at least once a day. Sometimes it is 
a short visit, and other times, I am 
doing my walk through or just helping 
students. I always pop into our guidance 
area a few times a day as this is where 
some of our older students go who need 
someone to talk to. Then there is the 
normal everyday things like checking 
attendance, administrative paper work, 
meetings, etc.

How does working in the North 
compare and contrast with your 
previous experience in the South?
Some of the biggest differences that 
I have faced are in the courses we 
offer. We teach students how to skin a 
seal and prepare it to make traditional 
clothing and food. We spend a full day 
out on the land learning how to build an 
igloo—for a school credit. We even take 
overnight land trips on the tundra in 
the winter! Learning about the cultural 
classes has been a very unique and 
rewarding experience. Of course, we 
have the similar ones, too, like math, 
science, English and so on.

How is it you’ve come to stand out in 
your field in such a short time? 
My first goal when I got to MUI was to 
ensure that the students had a safe 
place to be. We worked hard to make 
sure our students felt involved in their 
education. One young man spoke to me 
about his connection with the culture 
and how important land trips are to 
him and how it has made a difference 
in his education. Doing my doctorate, I 
understood the need to work to embed 
culture into all we do at MUI, but hearing 
it from this young man made me want 
to help students feel that they, too, were 
part of sustaining culture. I felt it may 
be a way to empower them—thus, we 
started doing some video stories about 
culture. 

We also shared the Inuit culture with 
schools in Saskatchewan. We connected 
via ConnectEd North into a school in 
Saskatchewan where my Grade 12s 
showcased their culture and highlighted 
the challenges they face in the North 
such as housing, food costs, and 
isolation while also sharing hunting 
stories and cultural stories. Some of my 
students have never been out of Rankin 
Inlet and others have never been out of 
the North. It was important for me to 
have them share their beautiful culture. 

I do feel a little overwhelmed by the 
whole award. Honoured, but I do feel 
there are many principals in this nation 
that are more deserving. I have a great 
staff, students and community who 
are willing to work hard to meet our 
students’ needs and willing to work with 
me to ensure our students have a safe, 
culturally responsive environment

What obstacles or challenges have 
you encountered in creating the 
transformation at MUI? How have you 
overcome these challenges? The biggest 
obstacle for me was learning about a 
new culture. I love the Inuit people. They 
have been so welcoming to me. However, 
my biggest concern has been my lack 
of knowledge about their culture. I try 

A L UMN A  R EC OGN I Z E D  A S  ONE  OF  C A N A DA’ S  2019 
OU T S TA ND ING  P R INC IPA L S
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to engage myself with community 
activities, ensure Elders feel welcome 
in the school and try to incorporate as 
much traditional knowledge that I can. 
This means I have to rely on Elders and 
experts to share their knowledge not 
only with the students but with myself 
and my teachers. It can be a challenge 
getting some of the Elders in for many 
reasons. We have two that come each 
day and work in our traditional tools 
and in foods and sewing. There are 
many Elders in our community that can 
share stories but may not be able to 
come for various reasons, so we have 
tried to make them more comfortable 
by having teas or social events for them.

I also have attendance issues. For 
various reasons, there are students who 
do not attend. This was very unfamiliar 
to me. My goal was to get them in the 
building and make them feel welcome. 
If students feel part of the learning, then 
maybe they will stay.

Many of my students face mental 
health challenges. Someone in our 
community took their own life last year. 
I had never even met the youth, but I 
was devastated. I knew we needed to be 
resilient but also empower students to 
find ways to overcome these obstacles. 
We arranged a huge Red Cross 
conference for students. This focused 
on healthy relationships, dealing with 
grief, bullying, empowering themselves, 
etc. 

Because there was an attempt for 
culture to be taken away during 
colonization, I feel it is my responsibility 
as a leader to try to show how 
important the Inuit culture is. We had 
Dark Spark come up and do videos 
and songs with our Grades 7 and 8 
students. They got to write their own 
songs that showed the beauty of 
the Inuit, their traditions etc. Please 
check them out online and you can 
actually see the work my students did. 
Absolutely amazing!

So I guess, I am trying to overcome the 
obstacles by making sure I put as much 
culture back into the school as I can.

What experiences informed/motivated 
your administrative vision? I think my 
ultimate goal for my students is that 
they can be part of preserving our 
Elders’ stories and traditions. When 
Elders visit our classroom, they have so 
much knowledge that they can share. 
But unfortunately, these Elders will not 
be here forever, so it is our vision to 
ensure that these stories and traditions 
are preserved. We are slowly trying to 
capture their words and their language 
digitally. I wish it could be done faster, 
but to do this justice, we need to be 
patient. 

I think my motivation comes from some 
of my research about mental health and 
loss of culture. Nunavut experiences 
some of the highest mental health 
issues in all of Canada. If we as a school 
can do our part to help sustain culture, 
then quite possibly we are helping our 
students feel included. 

I also am fortunate to work with singer/
songwriter Susan Aglukark. She has 
been an inspiration to me. Through her 
Arctic Rose foundation, she has put art 
therapy into our school as a means of 
battling mental health issues as well. 
Students come every day after school 
to do traditional art with sometimes 
a modern twist to it. Students have a 
safe space to be after school, learn a bit 
more about their culture and where they 
come from, what the story of their name 
is and build friendships. 

What experiences have formed the 
passion behind your work? Building a 
safe learning culture is very important 
to me. Students need to feel that they 
belong, and they are in a place where 
the adults in the building care about 
them as a whole. Colonialization is not 
in the distant history for the Inuit. I 
believe in Reconciliation and I need to 
do my part in this. I also have students 
who are experiencing intergenerational 
trauma. This devastates me and each 
week I see evidence of the trauma 
some of my students are facing. Again, 
research states that the disconnect with 
culture has an impact on students and 
their learning. My vision is quite simply 
that students feel connected with their 

culture and education ensure that this 
can happen. 

One reason you were recognized 
with this award is because of your 
understanding of the importance of 
sustaining cultural connections and 
pride in student and family heritage 
and traditions. Your focus includes the 
use of digital literacies and support 
of the Inuit language. Can you explain 
what you are doing and how you are 
using digital literacies as a way to 
embed culture? We are slowly doing 
this. In our Inuktitut class, students are 
trying to video Elders and then translate 
their story. Our communication class 
has tried to highlight Inuit traditions 
like sewing in video. When we want to 
embed culture, we are trying to show 
connections in each of our classes with 
culture. For example, in science, when 
we talk about global warming, we look 
at how it specifically effects the Inuit, 
the caribou, etc. In shop we look at 
traditional tools and learn how to build 
them and how to use them. We try hard 
to incorporate Inuktitut in all of our 
students’ presentations. We are lucky 
to have two Inuktitut teachers and a 
school community counsellor who will 
help students and teachers with this. 
Our teachers try to find a way to embed 
the Inuit culture into their teachings to 
make it more relevant. 

Do you have any mentors at the Faculty 
of Education, University of Regina?
I do. I was lucky to go to university 
with Dr. Val Mulholland. I think of 
her as a friend and a mentor. She is 
amazing at what she does and has 
great insight of what education should 
look like. She encouraged me to pursue 
more education than my B.Ed. I truly 
admired Jerry Orban. When I was an 
administrator in Saskatchewan, he 
was someone who I did contact during 
internship programs. He always had 
the time to talk and help. His passion 
for the internship program made me 
want to be more involved. I also love 
following Dr. Couros on Twitter. I really 
like the messages he sends. I also like 
how he engages his students via social 
media. 
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Dr. Allan Bonner BEAD ’78 (Business and Language 
Arts)

Distinguished Professional Achievement Award

As a journalist, educator, political advisor, mentor, author, 
and lifelong learner, Allan Bonner has tackled some of 
the most controversial and public issues of our time. 
Allan began as a journalist locally and then nationally in 
Canada and the US, and now holds graduate degrees in 
political science, education, business administration, law 
and urban planning.

Bonner has worked with peacekeepers, international 
diplomats, oil, gas and chemical companies, and other 
blue chip clients on five continents. He is the author 
of eight books on communication, leadership, urban 
planning, and crisis management. 

Amy (Mickleborough) Moroz BEd’98 and 
Andrea (Gottselig) Ward BEd’00, MEd’10

Dr. Robert and Norma Ferguson Award for Outstanding 
Service

Amy (Mickleborough) Moroz and Andrea (Gottselig) 
Ward are best known as award-winning athletes in 
the U of R Cougar Women's Basketball program. Both 
graduated with education degrees and now work in 
Regina schools as teachers and coaches – lending their 
skills to the next generation of young basketball players.

In March 2018, they applied their collective energy 
and leadership skills to host the U Sports Women’s 
Basketball Championship at the University of Regina. 
Together with an ensemble of Cougar and University 
of Regina alumni, they delivered events and hospitality 
to eight teams from across Canada. The 2018 Cougar 
Women’s Basketball team captured the bronze and the 
championship weekend was among the most successful 
U Sports tournaments in the University of Regina’s 
history. 

A L UMNI  AWA RD S
ALUMNI CROWNING ACHIEVEMENT AWARDS
Congratulations to the following extraordinary Faculty of Education Alumni:

(L-R) Amy Moroz, President Vianne Timmons, and Andrea Ward. 
Photo credit: U of R Photography

(L-R) President Vianne Timmons, and Allan Bonner. Photo credit: U of R Photography
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Drs. Marc Spooner, Michelle Fine, Sandy 
Grande, and Joel Westheimer are the 
recipients of $4,063.24 for their project, "Panel 
Discussion/Book Engagement: Dissident 
Knowledge in Higher Education." 

Dr. Scott A. Thompson is the recipient of 
$5,000 for his project entitled "Ducks on the 
Moon: The Musical."

Andrea Sterzuk Anna-Leah 
King

R E S E A R C H  A ND  F UND ING

Dr. Pamela Osmond-Johnson 
and Dr. Michael Cappello (Co-
Applicant) are recipients of a 
Social Sciences and Humanities 
Research Council (SSHRC) 
Insight Development Grant of 
$59,498 for their project, "Leading 
Reconciliation Education: The 
Strategic Advocacy of School 

Principals in the Prairies." Kryan Dwyer, Kevin Lamoureux, 
and Carlana Lindeman are collaborators.

Pamela 
Osmond-
Johnson

Michael Cappello

Conor Barker, a school psychologist from 
Swift Current who is currently pursuing a PhD 
in Education (Education Psychology) from 
the University of Regina, is the recipient of 
a Social Sciences and Humanities Research 
Council (SSHRC) Doctoral Fellowships Program 
Award of $40,000 for his research study 
entitled “Using Communities of Practice to 
Develop Clinical Competency with Rural School 
Psychologists.”

Dr. Barbara McNeil (Co-Applicant) is a 
recipient a Social Sciences and Humanities 
Research Council (SSHRC) Insight 
Development Grant of $56,161 for a study 
entitled "Experiences of Racialized Students in 
Education, Nursing, and Social Work University 
Programs in Saskatchewan." Barbara McNeil

Conor Barker

Pamela Osmond-
Johnson

Xia Ji

Language 
Camp Team

FACULTY-BASED RESEARCH CENTRE FUNDING

Kathryn Ricketts

Cristyne Hébert

Marc Spooner

Scott A. ThompsonHeather Phipps

SOCIAL SCIENCES AND HUMANITIES RESEARCH COUNCIL (SSHRC) GRANTS

Belinda Daniels (USask); Peter Turner (URegina); 
Randy Morin (USask); Bill Cook (URegina); 
Dorothy Thunder (UAlberta); and Dr. Andrea 
Sterzuk (URegina) are recipients of of $4,440 
for their project entitled "Language Camps as an 
Indigenous Language Revitalization Strategy: The 
nêhiyawak (Cree peoples) Language Learning 
Experience."

Dr. Cristyne Hébert, Trevor Hlushko, Amy 
Singh, and Aaron Warner are the recipients of 
$5,000 for their project entitled "Fostering a 
Maker Mindset through Pedagogical Practices."

Dr. Cristyne Hébert is recipient of $1,581.96 
for the project entitled "Playing at the Margins: 
Feminist Investigations of Digital Gameplay."

Dr. Pamela Osmond-Johnson 
and Dr. Xia Ji are recipients of of 
$4,725 for their project entitled 
"Developing a Community of 
Practice During Internship."

Dr. Andrea Sterzuk, Dr. Anna-Leah 
King, and Cheryl Quewezance 
are recipients of $4,500 for their 
project entitled "A Study of a Land-
Based and Ceremonial Mentor-
Apprentice Approach to Saulteaux 
Language Revitalization." 

Dr. Kathryn Ricketts is the recipient of $1,750 
for a project entitled "Tent Talks and Hallways 
Interventions."

Anna-Leah 
King

Dr. Anna-Leah King and Dr. 
Heather Phipps are recipients 
of $750 each for their project 
"Dreaming a Beautiful World 
Through the Truth of âcimowin."
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Dissident 
Knowledge in 
Higher Education, 
co-edited by Marc 
Spooner and 
James McNinch, 
University of 
Regina Press. 
Photo credit: Budd 
Hall

Critical Voices in 
Science Education 
Research: 
Narratives of Hope 
and Struggle 
co–edited by 
Jesse Bazzul and 
Christina Siry. 

FEATURED NEW BOOKS

Internationalizing 
Curriculum 
Studies: Histories, 
Environments, and 
Critiques co-edited 
by Cristyne Hébert 
et al. 

Social Theory for 
Teacher Education 
Research: Beyond 
the Technical-
Rational co-edited 
by Kathleen Nolan 
& Jennifer Tupper.

Beyond the 
Classroom 
Walls: Teaching 
in Challenging 
Social Contexts by 
Jerome Cranston

Cracking Labour’s 
Glass Ceiling: 
Transforming Lives 
through Women’s 
Union Education 
co-edited by Cindy 
Hanson, Barbara 
Byers, and 
Sisters in Labour 
Education.

James McNinch and 
Marc Spooner at 
SaskBook Awards, April 
2019. Photo credit: 
Karen McIver.

2019 WINNER OF 
THE SASK BOOKS 
PUBLISHING IN 

EDUCATION AWARD! 
(UNIVERSITY OF 
REGINA PRESS)
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