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Dean’s Message
Our Faculty logo is an abstraction of the metamorphosis symbolized by a butterfly emerging from its chrysalis. In other
words, becoming a teacher is
a developmental process that
happens over time and in
many different spaces and
places.

The following message from
the Dean of Education,
Dr. James McNinch, was extended to new students in September 2008.
Welcome to the Faculty of
Education at the University of
Regina. There are many ways
to describe the change process you are beginning. In the
metaphor of travel, education
is seen as a journey of discovery.
I often compare teachers to gardeners who cultivate
and encourage each plant to
survive, adapt, and flourish.

You will certainly learn specific
pedagogical skills, but you will
also develop your knowledge
and attitudes to better understand the purposes of schooling and the complex roles of
teachers. Your preparation as
a professional takes place
within the context of a liberal
arts education which teaches
you how to think and question
and learn. Curriculum can be
described as a series of windows and mirrors helping us to
see and understand ourselves
and others.
Your acceptance into the Faculty of Education implies that
you already have demonstrated some of the aptitudes
necessary to become a successful teacher and in this
sense you are very privileged.
We have very high expecta-

tions of you, but we extend a
high level of support to you on
this journey. The faculty and
staff and the programs and
graduates of this Faculty are
held in high regard in this province, across Canada, and
around the world.
Teaching has been described
as an “optimistic profession.”
Although not given the recognition or rewards of sports and
entertainment “stars,” we
know that teachers have profound affects, intentional and
otherwise, on children and
youth.
This suggests that
teachers have a tremendous
opportunity to effect change
and have a responsibility to
act ethically. These are just
some of the many complex
issues you will grapple with during your metamorphosis over
the next four years. I encourage you to involve yourself in
on-campus activities and to
be an active member of the
Education Students’ Society.
Our Faculty motto is “Inspiring
and Transforming Education.”
I extend every best wish to you
and hope this transformation
will be inspiring, first for you
and, ultimately, to the students
you will teach.

James McNinch, PhD
Dean, Faculty of Education

Former Associate Dean of Faculty Development and Human
Resources, Dr. James McNinch, receives applause from the
faculty and staff when his new position as the Dean of the
Faculty of Education is acknowledged publicly.
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New Associate Dean, Faculty Development
and Human Resources

Dr. Salvador Badali was born
and raised in Toronto, ON. He
came to the U of R in 1999. Sal
held various positions in the
Faculty of Education (e.g., EPS
Chair, Director of Professional
Development). He teaches in

both undergraduate and
graduate programs. Sal is an
experienced elementary and
secondary school teacher. He
received his PhD (Centre for
the Study of Curriculum and
Instruction) from the Faculty of
Education, University of
British
Columbia.
His
dissertation title is: Seconded
Teachers
as
Teacher
Educators. He has
an
MEd in Educational Studies
from the Faculty of Education,
University of Western Ontario.
His thesis title is: Power and Authority Relationships in the
Practicum:
Cooperating
Teachers'
Perspectives.
His BEd in History and Geography, came from the Faculty of
Education, University of Toronto, and he has a BA in History from York University.

teachers, cooperating teachers, interprofessional education
initiatives, teacher research,
technology and teacher education, professional development, learning communities,
and collaborative inquiry.
Something you may not know
about Sal is that he used to
work as a florist, and he also
enjoys running in marathons.

His academic interests include:
Teacher education, student

New U of R President and Vice-Chancellor,
Dr. Vianne Timmons, was a keynote, speaking on
Building Community Through Inclusive Practice, at
the Saskatchewan Community School Association’s annual Conference in October 2008.
Dr. Vianne Timmons
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Farewell to Former Dean
and
the
S a s k a t c h e wa n
Teacher’s Federation Arbos
Award, for Distinguished
Support of
Education
and
the
Teaching
Profession.

Dr. Michael Tymchak finished
his 2-year term as Acting Dean
of the Faculty of Education in
June 2008. This was Dean Tymchak’s second term as Dean;
his first successful term extended from 1992—2000. Dr.
Tymchak is known for his visionary and progressive leadership,
his passion for collaboration
and partnerships, and his interest in the personal and professional development of the faculty and staff. His tenures are
laden with notable contributions such as his role as Chair of
the Task Force and Public Dialogue on the “Role of the
School,” also known as SchoolPLUS; the establishment of two
new community-based Master’s programs in La Ronge and
Meadow Lake; the negotiation
and establishment of a partnership with Nunavut Arctic
College for the delivery of
a Nunavut Teacher Education Program; and the
initiation of the program
renewal process within
the Faculty of Education.
M i c h a el
has
been
awarded
the Commemorative Centennial
Medal for the Province of
Saskatchewan;
the
Canda 123 Medal, for
service to northern education;

At his final
council meeting as Dean,
Michael
expressed
his
gratitude for the
patience and support,
leadership, and the
hard work and dedication of all faculty
and staff.
He expressed that he is
very proud of our
Faculty, that we
are
in
good
hands, and that we
ARE good hands. With a standing ovation, Dr. Ann Kipling
Brown expressed appreciation
and heartfelt thanks to
Dean Tymchak,
on behalf of
all
faculty
and staff.
Dr.
Tymchak
resumes his role
as Director of
SIDRU and professor in the Faculty
of Education.
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Where is the University?
Recently Dr. Marc Spooner
emailed a question to colleagues: Where is the university?
Is it found straightforwardly on
a campus and its collection of
buildings, contained within,
and amongst, the students,
pro f es sor s
and
su pp or t
staff? Does it also radiate outward beamed across cyberspace to the intelligent outposts waiting to receive, cocreate, and translate knowledge? Is it lost somewhere in
the distance between the
cushioned chairs of university
meeting rooms and the poverty, homelessness, and despair of forgotten people and
neglected
oppressions? Assuming it can be located, of what does it consist? I want to say science,
research, scholarship, teaching
and learning—higher education—for a greater good. But
where do generations of ancient wisdom, the local, lived
experience, and indigenous
knowledge fit in? Perhaps a
university can be found in a
community where knowledge
is co-created, utilised, and advanced; tempered in dialectics and made useful in practice.
Dr. James McNinch responds.
Good question. At least two
directions to take the discussion: (1) The history of higher
education in the western world
as you know speaks of the
Church's relationship first with
the nobility and then with the
aspiring bourgeoisie.
("I will
educate your sons if you support our order so we can
spread the word of God"). In
the European tradition, universities, and schooling in general,
have always been a prime
agency for perpetuating the
class system. (2) Frow talks

about the future of academia
as holding "greater and
greater levels of suspicion of
the protocols of intellectual
discourse, and into exploration
of the limits of the genre of
academic knowledge". I love
the quote and it seems to resonate with what you are asking.
Dr. Liz Cooper responds.
The word university suggests
that it is about all the knowledge and practice of humankind, but its reality has always
been about those whose
knowledge means power and
about helping the young of
those persons maintain that
power structure. Of course,
while doing this maintaining,
they may be doing good and
necessary things, medical research or improving the bureaucratic and educational
structures of the society for
example. But the institution is
in and of the power structures. What else then would it
be likely to do?
The question implied in your
email is perhaps "How can we
expand the purpose and practice of the university? Now
that is a real biggie. The old
revolution or work-towardevolution-from-within debate
comes to the fore now. In my
present mood, I am ready to
claim that neither has worked,
and that might imply that neither can or will work, but that
does not necessarily follow.
Certainly change has
occurred in our university. But
everything falls back to the
position of pleasing those with
power and money, if constant
vigilance is not exercised, and
constant vigilance is exhausting.
Without power and
money, there is no status and
without status, humans often
prefer to turn away and find
the power, money, and status

elsewhere. The poor are not a
topic likely to generate power
and status. The knowledge of
the poor, of the indigenous, of
the workers, while acknowledged occasionally (Labour
schools, FNUC, etc) soon loses
its drawing power for the person who wishes to have power
and status, even that poor sort
of status which is found in an
academic career. The constant 'swimming upstream' required of those who wish to
bring, and keep, this knowledge within the university system, the threat to status and
power that comes with espousing the knowledge of
those who have no power,
leads to passivity, frustration
and going with the flow. But
some are willing to fight this
lifelong fight, even to do the
often distasteful things required
to stay in the institution while
fighting.
They do make
change, never as much as
they wish, but change. Then
they are faced with another
problem. How to ensure that
the knowledge of the powerless is not co-opted into the
service of the powerful. Oh
dear!!!!!!! More vigilance, more
negotiation, more temptation
to quit!!
I wish I had a recipe, even a
little beginning of an answer. But all I have is the injunction my 100-year-old aunt
gave me about living with arthritis: "Just keep moving,
dear." Words to live a life by,
f o r
m e
a n y w a y .
Persons willing to do the work,
maintain the vigilance, make
the arguments, and the accommodations, at least have
a platform they can use and
share, although the temptation to think yourself a saviour is
a constant danger.
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FIELD EXPERIENCES: VALUING AND CREATING
Faculty Re-Envision Field Experiences at the
Faculty Fall Seminar
The idea was to re-visit the familiar in order to re-envision
field experience and field
spaces.
Faculty considered
these questions throughout the
field trip. The following are the
thoughts and comments of
faculty members:
Trafalgar Fountain near the Legislative

Fafard’s Le jardin de l’esprit Sculpture
at the University of Regina

How could these field sites, individually or collectively, provide
metaphors to explore issues
and ideas in education?
How could these experiences
inform knowledge and understanding of field site components in Faculty programs?
Comments made by faculty in
response to questions:

First Nations Sculpture at
University of Regina

Chinese Pavilion at
Riverside Memorial Park Cemetery

On August 27th, faculty and
staff gathered at the Wascana
Country Club. From there, they
boarded a bus to visit the following field sites:
Trafalgar Fountain near the
Legislative Building
Fafard’s Le jardin de l’esprit,
Sculpture at University of Regina
First Nations Sculpture at University of Regina
Chinese Pavilion at Riverside Memorial Park Cemetery

In the textual descriptions of
Trafalgar Fountain and Le jardin
de l’esprit, their legitimacy and
importance is taken for
granted, simply by virtue of
their connection to military and
police apparatus.

tions with colleagues that you
may not have had.
Many of us were aware of the
sculptures but had never
looked closely at them--we
missed the details. 'Field trips'
stand out in students' minds
because it engages all the
senses, engaging body, mind
and spirit.
Our school placements are
sometimes an exhausted resource. We need to continually look for ways to expand our
notion of ‘field'.
Use sites to investigate the history of people--what has inspired these monuments. Allows an opportunity to get into
‘role,' to understand the artists'
experiences.
The sculptures provide a metaphor for interconnectedness
and interdisciplinary collaboration.

Use sculptures to explore cultural heritage of Saskatchewan
--any of the sculptures could
be used as a "springboard" to
delve into the history of Saskatchewan’s various cultural
groups.

Also, a metaphor for complexity in our work (uncertainty and
ambiguity).

Each design represented
"belief systems" within each
distinct culture.

Feeling like a voyeur–speaks to
the tensions involved with experiencing versus observing,
and structured versus nonstructured learning.

"Field" does not have to 'equal'
classroom
experience-connected to Professional
Learning As Community Experience.
Connecting with nature is important--going onsite provides
a much richer experience than,
perhaps, a 'virtual tour' or picture of the sculptures.
The act of simply walking within
the sites allowed for conversa-

Allows us to access feelings
and nontraditional aspects of
ourselves.

A physical manifestation of
groups that are culturally powerful in the province. Also highlights what groups are not represented!
The words ‘innovative’ and
‘inspiring’ suggest performance
–performative teaching does
not in itself, confirm learning;
where is the ambiguity and
complexity in a polished image
of innovation and inspiration?
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Comments from discussion group:
Significance of Field Experience
Field Experience is the central
component of teacher education. Until one is in the field, the
theory is central.
Field experience is significant because it is :
1. a distinct quality to the U of R
Education program
2. an important that it occur
more than once in a program
3. an expected norm for our programs
4. a necessary component
5. a practical application of
what is being taught in our
courses
6. an opportunity to see the reality of teaching.

Why couldn't we have Field Experiences in other ways besides
in the schools, such as in communities, students' families, various
other creative ways that would
support putting theory into practice?
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New Spaces: Re-Visioning the
Teaching Preparation Centre
By Shuana Niessen
In the Spring of 2007, with the
arrival of a new faculty member, Dr. Barbara McNeil—a
trained librarian and teacher
librarian—a transformation and
renewal process began in the
Teaching Preparation Centre
(TPC). Currently, our Faculty is
the only Faculty of Education
in Canada without a fully functional resource library. There is
a collection of resources but it
is inaccessible and invisible to
faculty and students.
Change would be impossible
without the support of a visionary administration in search of
ways to grow the Faculty.
“One of the strengths of our
Faculty is its ‘courageous leadership’ (Carolyn Shields, 2009),
demonstrated by its past and
present administration’s willingness to evaluate the impact of
past decisions that have resulted in limitations on the provisions of service in the Teaching Preparation Centre,” says
Dr. McNeil. “It became clear,
through this process of evaluation, that a professional faculty
requires a professional service,
with research and resources to

Carol believes children’s literature belongs in the academic
world. Her support has inspired
and encouraged Dr. McNeil.
The purpose of re-envisioning
the TPC is to make the space
more service oriented, reflecting the Faculty’s mission statement. Part of this change will
involve automating the collection, getting it online, and
making it possible to access
and search the collection with
ease. When the collection is
automated, borrowers will be
able to check out materials in
the same manner in which
they check out materials in
other borrowing institutions,
such as the Public Library. The
collections will also be available to the broader campus
community. By the Fall 2009
semester, the TPC should be
fully automated and ready to
use.
The TPC will be modelled after
a school library. “It will be a
model school library where the
pre-service teachers come to
receive research support and
locate materials and plans to
build their own lesson unit
plans that they can implement
during
field
experiences,”
explains
Dr.
McNeil. “From invisibility
to visibility; inaccessibility
to accessibility,”
Dr.
McNeil exclaims.
This model

Students with Dr. Barbara McNeil
support pedagogical work.” Carol Hixson,
University Librarian, concurs.
Preliminary meetings with Kathleen Badali, TPC Administrator
and Carol Hixson, reveal a willingness and enthusiasm for the
project, particularly the collection of children’s literature.

provides
assistance
from on
-site
librarians
who
have
knowledge of the resources and
pedagogy, to guide students
and faculty in their use. A new
open door policy with ex-

tended hours into the evening
is also anticipated. The hope is
that the new model school
library will help pre-service
teachers understand the important role of teacher librarians within the schools.
New resources are being purchased for the TPC. A rich preK to Grade 12 children’s literature collection is currently being developed to support the
pre K—Grade 12 curriculum.
The collection will contain a
diverse selection of genres—
poetry, science fiction, fantasy, history, fiction, and folklore—to match the diversity of
the needs of the children who
pre-service teachers will meet
in schools. There will be an
enhanced collection of books
about and by Aboriginal people, multicultural literature, and
books that embrace human
diversity—race, class, gender,
and sexual orientation. The
books are fresh and new, and
there is enthusiasm in the faculty about the possibilities for
the new collections. “We envision a Master’s course in children’s literature. The timing is
perfection, and we will have
the literature to support what is
happening in the classroom,”
says Barbara.
“The renewed TPC and collection will help to advance the
important work of literacy,”
says Dr. McNeil. Literacy has
always been an important focus and value for faculty and
students.
Literacy is the first
pillar of the continuous improvement framework. Having
a rich collection of children’s
literature available will help
pre-service teachers become
aware of children’s literature.
They can take this knowledge
into their classrooms and help
children become life-long
readers.
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Internship in Nunavut

Ambur Kubat with students from Iqualuit, Nunavut
By Amber Kubat
Coarse gravel and sand
crunch beneath my feet, as
the cold wind nips at my
cheeks, forcing me to pull my
hood tighter around my face.
The bright sun shines in the
piercing blue sky, guiding me
along my 20 minute journey to
Nakasuk School. As I pull open
the big blue doors, a rush of
heat hits my slightly redden
cheeks, warming me from
head to toe. A quick left leads
me to the staff room where a
course of “Ullaakuts” and
“Good Mornings” greet me as I
deposit my lunch in the fridge.
From there, I bound up the
stairs to the second floor to
meet my co-op and see what
is in store for the rest of the
day.
Daily preparations soon begin
as the day’s schedule and
morning message are written
on the board for the students
to read. Before we know it, it is
8:45 and the bell has rung,
sending 24 energetic children
stampeding into our classroom. As the students settle
into their desks and pass in
homework, Nakasuk’s own
version of “O Canada” (sung
in Inuktitut, French, and English)

blasts through the intercom
followed shortly by morning
announcements.
In a blink of an eye, half of the
morning passes by as the 10:30
recess bell sounds throughout
the school. I throw on my
toque and mitts as I lead the
students down the hall. Today
is the dreadful duty day, otherwise known as supervision. I
join the scamper of little feet
down the stairs and step onto
the bustling playground. I mediate a scuffle, wipe away
tears, and participate in a
game of tag all before the
10:45 bell rings to signal the
end of recess.
Cheese and crackers help the
students push through the rest
of their jam-packed morning.
At 11:50 the lunch bell rings
and once again we make the
trek through the vibrating halls.
The playground is a swarm of
people: buses arriving, parents
picking up their kids, and
teachers scanning the playground making sure each
child goes where he or she is
suppose to. I join the regular
lunch crew in the staff room,
catching up on school and
town news.

An hour later lunch draws to a
close at the sound of the 1:05
bell resonating through the
hallways. The children quickly
settle into their everyday routines and the afternoon
smoothly sails along. At 2:25
our class splits in half for second language, with some students choosing French and
others Inuktitut. Luckily, today is
Day 1 of our 2-day cycle,
meaning that the children
have phys. ed for the remainder of the day, which is a nice
way to burn pent up energy as
there is no recess in the afternoons. At 3:45 a familiar walk is
taken down the hall and good
wishes are given to each child
as he or she leaves for the day.
A quick breather is taken at
my desk, before planning and
prep work begin for the next
day.
At 5:30 I pack up my backpack and start my hike home.
As I exit the school, I marvel at
the beauty laid out before me.
A once windy day has calmed
and, in its place, a sunset
paints the sky with bright oranges, reds, purples, and
pinks—our Northern dusk. I
take a deep breath of fresh air
and begin my journey home,
reflecting on the day and
wondering what is in store for
tomorrow. Internship continues
in Iqaluit, Nunavut.
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Reflections on Teaching in the Arctic North

1. The Flowedge
2. Innukshuk with Graffiti
1. The Flowedge. "You might want to walk
where you see footsteps" [In a very friendly
manner, warned our tour guide]. Translation—
"Silly Southerner, pay attention to local
knowledge-- your life depends on it!"

2. Innukshuk with Graffiti. I found this photo
to represent the tensions of the old and the new
ways. The North is changing rapidly, from global
warming and development, to the revitalisation of
Inuktitut as the primary language of instruction.
We in the South must pay attention, lest our
presence remain another colonial project.

3. Igloolik, Ocean Bay Village

Both Image 3 and 4, for me, spoke to my
uneasiness with being a cultural voyeur and my
genuine desire to learn, to explore, and to
hopefully, somehow, make a positive
contribution.
These are but some of my
thoughts about my journey to the North which
found me at various times excited, engaged,
isolated and disconnected. In sum, what can I
say? "Dress warmly," and "You might want to
walk where you see footsteps."

4. Community in the School

Dr. Marc Spooner spent 3 weeks teaching in the
Arctic North as part of the U of R partnership with
Nunavut Arctic College. The reflections and images
are submitted by Dr. Spooner.
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What I Learned in School (this fall)
By Dr. Valerie Mulholland
A couple of factors made it
possible for me to spend time
in school this fall: the generosity of two high school administrators (who had the permission of a director of education)
and the flexibility of the Faculty
of Education. For almost 10
years, I have largely been
away from school, having left
my life as a classroom teacher
in a city high school to become a seconded instructor
and later a tenure-track faculty member. Each fall I supervise interns in many different
types of schools, but that experience, at best, offers snapshots of school life from a very
limited perspective. As enriching as the ensuing years have
proven to be, I was eager to
recalibrate my sense of what it
means to be a teacher. In particular, I was drawn to a rural
experience since so many of
my students graduate from
small high schools outside of
the two largest cities in Saskatchewan. Many enter the
University of Regina somewhat
startled by the experience of
being in some classes with
more students than in their entire high school. I didn’t really
know what to expect, but I felt
certain I would learn something new about teaching and
about being a teacher educator. By being there. Two
months into the process, I have
the following observations to
share.
Teachers are Very Busy
Supported by my own memories, I knew going in that
teachers are busy people.
Now I have the recent experience of observing the nature
and degree of rural teachers’
busy-ness to report. In the particular school I’ve been visiting,
the presence of teachers at

school is evident from when
the busses come rolling in
shortly after 8:00 in the morning. In pairs, teachers greet the
students as they arrive. All the
teachers teach all day, six
classes in succession, with a
brief lunch break.
The scheduled lunch break is
roughly 45 minutes, but I’ve yet
to see a teacher sit down for
more than 20 minutes. It’s fuel
up and out. Students knock at
the staffroom door to get a
lunch, to hand-in assignments,
to consult teachers, and someone generally responds
promptly to their inquires.
Teachers check the timetable
to confirm their supervision responsibilities, which include
lunchtime tutoring and homework help, activities in the
gym, and the usual hallway
monitoring. The bell rings, and
it’s back to class.
After school, a full roster of extra-curricular activities unfold,
and many of these require
transportation provided by
teacher chauffeurs, while others happen at school later in
the evening. Teachers supervise the students as they embark on their bus rides home. I
noticed that many of the
teachers had responsibilities
during harvest that make their
days even longer. Hauling
meals to the fields is not a figment of the ‘rosy, rural past;’ it
is part of making a living.
And somehow, amid all of this
activity, the teachers, educational assistants, staff and administrators of the school have
welcomed me by making time
to answer my questions, to
allow me to observe their
classes, and to offer explanations for particular practices
specific to their school. As
hectic as the pace has been,
everything I have seen so far

has renewed my belief in
schools as agents of change
and as fundamentally secure
places for young people.
There are Noticeable Advantages in Rural Schools
There are advantages associated with rural schools that I
expected to find. Familiarity
may breed contempt in many
contexts, but does not appear
to be a problem here, but instead provides some inherent
advantages to students and
teachers. Teachers know their
students, understand their individualized histories and programs, and may refer to previous experiences and content
as part of routine instructional
practice. For example, I’ve
heard prompts such as,
“Remember in Grade 10 when
…” or “You saw similar scenes
on the canoe trip last summer”
on almost every day that I’ve
been in school. On a less academic note, during the community Terry Fox run when a
couple of students were spotted apparently considering the
option of breaking for an early
lunch at a friend’s house, a
teacher, not their own, called
them by name, and reminded
them that meeting back at
school was part of the social
contract. The staff is small
enough to discuss and reach
consensus on most issues, to
know each other well, and to
work as a team.
And Some Inherent Challenges
Behind the scenes, I see that
the core amount of work
needed to run any school
does not vary significantly according to size. There are provincial and divisional mandates, teacher federation and
in-school committee work to
be done, regardless of the size
of the school. There are cur-
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What I Learned in School (this fall)
curricular events,
or to home. Many
teachers live in
adjacent communities and therefore
commute
daily, which may
explain why so
many appear to
be very knowledgeable about
vehicles.
Recently,
after
Field trip to Treaty Four Celebrations
meeting with an
intern in Period 6
at a rural high
riculum, division and school
school, a teacher jumped in
goals that must be achieved.
her truck to drive to a commuThe budget, physical plant,
nity— almost an hour away—
equipment and materials must
to teach dance, after which
be managed. The support and
she planned to drive to her
approval of the community
home on a farm an additional
must be cultivated and nur40 minutes from the dance
tured. For rural schools, a great
studio. All in a day’s work.
challenge lies in the relatively
And a Few Cultural Differences
small number of teachers and
support staff to meet these
There are not many cultural
demands. Everyone must doudifferences, and those that do
ble or triple up on committees,
exist can be accounted for by
as well as assume multiple indilocally determined factors,
vidual responsibilities, to simply
such as community traditions
cover the essential work.
and expectations, not by an
observable rural culture. The
Above all, in this school as in
kids look the same, talk the
any other, of any size and losame, dress the same, act vircation, the teachers are ever
tually the same, and are comconscious that the students
pletely wired. Wired is actually
need to be educated with
an archaic term – I should say
care and attention. Regardless
wireless. The kids are as atof the number of students entached to iPods, cellphones
rolled, they still need to earn
and technology as any stusufficient credits to graduate,
dents I have seen anywhere.
which results in teachers havStudents do the same things
ing complex, multi-graded,
for fun as they do anywhere
multi-disciplined teaching aselse, too. In general, they are
signments. The sheer variety of
more supportive of each other,
subjects in the average teachprobably because they know
ing assignment at this school
each other well and have
would challenge even the
known each other for a long
most intrepid of teachers.
time.
There are other challenges,
What I was somewhat surchief among them, distances
prised to notice is that the
to travel, either to schoolpopulation is a microcosm of a
associated meetings, to extra-

typical urban high school, with
the same diversity in the student population as I am accustomed to seeing when I visit
most urban schools. The English
as an Additional Language
(EAL) students there face the
same challenges as in many
others schools; there is not a lot
of specialized support for
them, which is true of many
schools in larger centres, too.
Nevertheless, I have witnessed
a senior science teacher deliver very solid language instruction, probably because
the class is so small, as part of
normal course work. And this in
a school that does not offer
second language instruction.
And so …
Rural and urban school cultures are not monolithic, of
course, and what I have described represents only what I
have noticed about this particular school. Am I guilty of
painting an overly positive picture? Possibly. As a teacher I
was conditioned to look for the
light. I will admit to being impressed by the school, its students and its staff. Amidst the
advantages and challenges I
have described, things happen in school every day that
renew my commitment to the
work of teaching. Last June,
the principal of the school said
to me, “Be prepared to fall in
love with these students.” That
says as much about the principal as about the culture of the
school, and is an indicator of
why I am grateful for the experience. At the very least, I
have a better sense of the kind
of schools many of my students come from, and the kind
of places to which many hope
to return.
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Centre for International
Education and Training (CIET)
Activity Presentation

In celebration of International
Education Week, the Centre
for International Education
and Training (CIET), in the Faculty of Education, held an informal poster-session-type,
come-and-go activity on
Thursday, Nov. 20th from 11:30
a.m. to 2:00 p.m.

Education Faculty members
involved in international activities were available to showcase and discuss their projects.
Members of the CIET Board
were on hand to discuss proposals currently “in progress”
and future possibilities. Presentations on activities and future

possibilities included: Cambodia, China, Malawi, Malaysia,
Pakistan, Sri Lanka, Thailand,
and Ukraine.

Graduate Student Successes
Congratulations to the 2008
Graduate degree recipients.
There were a total of 39 Master’s degrees and 2 PhD’s
awarded: Herman Michell
and George Smadu were the
PhD recipients.

Several awards were also
granted. Sochitl Alfaro,
Melaine Palmier, Pratima
Pathak, and Kerry Spice were
awarded Faculty of Graduate
Studies and Research Graduate Research Awards.
Neil
Christopher, Ting Lei, Laura
Tanguay, and Karen Wother-

spoon received Faculty of
Graduate Studies and Research Graduate Scholarships.
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Creating a Sense of PLACE in the
Elementary Teacher Education Program
By Dr. Carol Fulton
On Sept. 25 and 26, Elementary Education pre-interns took
part in PLACE, or Professional
Learning as Community Experience, at Camp Easter Seal at
Manitou Beach. PLACE replaces the former acronym,
OCRE or Off Campus Residential Experience that many
teachers who graduated from
the Faculty of Education remember as one of the highlights of their program. The intentions of both PLACE and
OCRE include helping prospective teachers to:

•

see that anywhere can be
a classroom

•

use the resources, both human and non-human, of a
particular community or
area to create learning experiences

•

develop a sense of connectedness to and appreciation of the larger community and the natural
world

•

understand how the histories
of a community have
helped to shape the identities of the people who live
there
• develop a sense of community among students and
faculty in the programs.
In preparation for the experience, all Elementary Preinterns were divided into colour groups across sections to
research and present on aspects of this place. Outstandi ng
presentati ons—
dramatizations, dancing, photographs to accompany historical accounts, and videos of
interviews with local community members—taught the
whole group about the history
of Danceland, the importance
of the Healing Waters, and the
role of Camp Easter Seal in our
province.
Once at Camp Easter Seal, the
students took part in several
activities such as geo-caching
led by Lori Milne, nature hikes
and fire building led

by Dave Milne, outdoor cooking in a solar oven led by Peta
White, and a nature and visual
art experience led by Carol
Fulton, Garth Pickard and Arts
Education students, Lindsay
Miller and Mike Schmolenberg.
On Thursday evening, students
experienced the wonderful
horse hair floor at Danceland
where they learned some
dances that were taught by
Denise Morstad, which could
be used in schools. As special
guest, Elder Barry Ahenakew
representing the Saskatchewan Indian Cultural Centre,
related some history of the
Healing Waters and what they
had meant to the first People
in the area. A huge thank you
goes to Darlene Solie who
coordinated the whole experience with the assistance of
several student leaders and
the EPS instructors.
Comments from our students
included: “An all around wonderful experience that I will
treasure for many years.” “I
rate PLACE as 10/10”. “There
are so many areas where
the experience of PLACE
could transfer to schools. It
was such a calming experience too. I kept thinking it
would be great for students
who have difficulty concentrating in a classroom setting.” “This was about teaching students that they make
the PLACE . . . by the experiences they create and the
relationships they form.” For
other comments and pictures of the experience visit
our
bl og
at
http :/ /
eps225.wordpress.com/
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Faculty News
is an important opportunity for
me to work with my colleagues
from both Manitoba and Alberta in showcasing the quality
of French Immersion teacher
education programs in our
respective provinces,” Dr.
Brogden said.

Local Educator Receives
Cornetet Award

The Educational Foundation
supports and encourages intercultural understanding and
educational excellence. Established in 1964, the Foundation is a non-profit organization
located in The Delta Kappa
Gamma Society International
headquarters in Austin, Texas.
The Delta Kappa Gamma Society International, established
in 1929, is an honorary organization for women educators
with more than 114,000 members in 16 countries.

Dr. Lace Marie Brogden from
the University of Regina, has
received a Lucile Cornetet
Individual Award for professional development from The
Delta Kappa Gamma Educational Foundation. This award
will enable her to attend the
Immersion Education: Pathways to Bilingualism and Beyond conference, sponsored
by the University of Minnesota’s Centre for Advanced
Research on Language Acquisition (CARLA) and the Center
for Applied Linguistics (CAL) in
Washington, DC.
Dr. Judith
Raybern, Educational Foundation Board of Trustees Chair,
announced today that The
Foundation
awarded
$22,002.98 to outstanding educators to enable them to attend professional activities in Sylvie Roy BEd( Distinction) was
their respective fields.
the recipient of the Saskatchewan Teachers’ Federation Prize
Dr. Brogden will be chairing a
at the 2008 Fall Convocation.
symposium highlighting French
Sylvie was a SUNTEP student
Teacher Education Programs in
and is now teaching French
four Western Canadian instituImmersion in the Regina Public
tions, including the University of
Schools.
Regina’s Programme du Baccalauréat en éducation. “This

Dr. Alec Couros led a discussion on the relationship between digital technology and
academic integrity at the University of Saskatchewan in October. He noted that students
are redefining academic integrity through rising interest in
open source culture and the
development of online communities in which collaborative
learning is valued.
See complete article at: http://
www.flickr.com/photos/
courosa/2905866851/sizes/l/

Interrelated Issues
in Education
January 5th and 6th
Faculty of Education
University of Regina
A 3rd Year Pre-Internship Conference for U of R Teacher Education,
SUNTEP, NORTEP, YNTEP, NTEP and
FNUC Education Students
For more information or to volunteer contact:
Kathleen.Badali@uregina.ca
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New Faces

Dr. Paul Kolenick
Dr. Paul Kolenick is an Assistant
Professor of Adult Education
and
Human
Resource
Development with the Faculty
of Education. Paul is from
Saskatchewan,
having
completed his BA (Honours
History) at Carleton University,
BEd (Secondary Education)
and PGD (Curriculum Studies)
at
the
University
of
Saskatchewan. That was
followed up a little later with a
Master
of
Vocational/
Technical Education at the
University of Regina, and
recently an EdD (Educational
Leadership and Policy) at the
University of British Columbia,
which served to cultivate a
growing interest in ethics,
sustainability, and the study of
discourse from a Foucauldian
perspective. Both his Master’s
and Doctoral programs were
completed through the cohort
method. Paul found this
approach to graduate work
particularly memorable and
rewarding.
Paul began his teaching
career in the 1980s in rural
Saskatchewan within a wide
variety of subject areas and
grade levels, including Grades
1-9 Core French, Grades 7-10
Mathematics, Grades 8-10
Science, Grades 3-12 Social

Studies/History, and Grades 712 Language Arts/English. His
experience with the world of
adult education and human
resources began, however,
while immersed at SaskPower
in the design of industrially
related training programs, and
later in the development of
environmental policy and
educational programs. While
at SaskPower, Paul took up
graduate studies at the
University of Regina, which
resulted in a continuing inquiry
into the underlying beliefs and
assumptions of educational
practitioners
toward
educational policy and its
practice.
Regina is home. Paul is a longtime member of Toastmasters
International, belonging now
to the University of Regina (UR
Toastmasters) club. Aside from
long walks along the Wascana
Lake with his trusty golden lab
(‘Marco Polo’), he looks to the
friendly confines of the UR
Karate Club for fitness and
recreation. A few years ago,
Paul joined the Big Brothers of
Regina Mentorship Program.
This is a school-based program
that he has found personally
rewarding.

Elizabeth Ealey
Elizabeth Ealey has been
working on campus since 2005,
beginning with Business &

Professional Development
programs
at
the
Centre
for
Continuing
Education.
Previously, she
worked as an Administrative
Assistant in Public Health with
the
Regi na
Q u'A ppell e
Health Region. She is currently
working towards a Certificate
in Administration that will
someday ladder into a
BAdm. Elizabeth is married,
has 2 daughters and enjoys
spending time with her family.

Carla Johnson
Carla Johnson is the newest
face at SIDRU. This is her first
position at the U of R, with
previous work in
a private
chartered accounting firm.
Prior to her work with small
business, she spent 10 years
doing accounting in the nonprofit sector.
Carla has 2
(almost grown) children.
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New Faces

Dr. Janice Huber
Dr. Janice Huber is new to the
Faculty of Education, as an
Associate Professor in Early
Childhood Education. Janice
comes to the University of Regina from the School of Education at St. Francis Xavier University where, over the past seven
years, she worked alongside
students and colleagues in
BEd After-Degree, Part-time
Mi’kmaq BEd Degree, and
Master’s of Education programs. As a former elementary
teacher and teacher researcher, Janice worked with
children, youth and families in
rural Alberta, an international
school in The Netherlands and
in city-centre schools in Edmonton. Janice holds an MEd
in Curriculum Studies, a PhD
and Post-Doctoral Fellowship in
Teacher Education from the
University of Alberta.
Janice’s past and present collaborative research interests
include narrative inquiries exploring narrative understandings of identity, diversity, curriculum and assessment with
First Nations and non-First Nations children, families, teachers and administrators, with
significant guidance and involvement from Elders. Janice
is currently engaged in two
national, federally funded nar-

rative inquiries. The first inquiry—undertaken with Dr.
Mary Young and Anishinabe
teachers and an Elder in Manitoba and with Mi’kmaq teachers and an Elder in Nova Scotia—foregrounds the tensions
experienced by the teachers
as they study in post secondary institutions. The second
inquiry—undertaken with Dr. D.
Jean Clandinin, Dr. M. Shaun
Murphy, Dr. Anne Murray Orr
and graduate students, teachers, children and families in
Alberta, Saskatchewan and
Nova Scotia—studies the
bumping up of the increasingly
diverse life stories of children
and families, with policies focused on increased accountability for teachers through
standardized achievement
testing.
In both 2004 and 2006, Janice
was privileged to teach in the
Building Peaceful Communities
Summer
Institutes,
cosponsored by the Mahatma
Gandhi Foundation for World
Peace and the Faculty of Education, University of Alberta.

earned a Master’s in Cultural
Anthropology from Quaid I
Azam University, Islamabad,
Pakistan. She has worked
closely with indigenous communities in Canada as a consultant to the Naskapi Nation
of Kawawachikamach.
In her doctoral research she
developed a theoretical
framework that combined insights from critical theory,
pedagogy, and theory of
technology to study the introduction of technology in education in developing countries.
Her studies have focused on
multiple knowledge traditions,
social justice, and equity.
Adeela has secured several
research grants and fellowships including: Doctoral Fellowship, Le Fonds Québécois
de la recherché sur la société
et la culture; Doctoral research
Award, International Development Center; McGill University
Internal SSHRC Dissertation
Award; McGill Graduate Studies Fellowship Award; and
Guha Award for Research in
International Development
Education.
Since her graduation, Adeela
has taught at University college of Islamabad, McGill University, and Bishop’s University.
She has also had several research articles published.

Dr. Adeela ArshadArshad-Ayaz
Prior to her doctoral studies in
Cross-cultural Foundations of
Education at McGill University,
Dr. Adeela Arshad-Ayaz
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New Faces

Dr. Xia Ji on top of the Great
Wall of China
Born and raised in Taixing,
China, Dr. Xia Ji went to West
China University of Medical
Sciences (now known as the
West China Center of Medical
Sciences in Sichuan University)
with the dream to study medicine and become a medical
doctor. Instead, Xia got a BA
degree in English for Medical
Science and Technology and
discovered the amazing work
of environmental education
through participation in the
Keepers of the Waters community engagement projects in
Chengdu and Tibet, China.
These projects eventually led
to the creation of the Living
Water Garden – the first inner
city ecological park in China
devoted to ecological restoration and environmental education. Upon graduation, Xia
continued to graduate studies
at the University of Minnesota
and received her MEd degree
in Environmental Learning and
Leadership, and her PhD degree in Science and Environmental Education.
In China, Xia taught English to
freshmen medical school students and to a multiage elementary class. While in Minnesota, she taught outdoor and

environmental education
classes in various nature centers and at the Wolf Ridge Environmental Learning. Before
moving to Regina, Xia Ji
worked at the University of Minnesota in the various roles of
teaching assistant, a research
assistant, a graduate instructor,
and an academic advisor. Xia
taught graduate courses such
as global environmental education, elementary and middle school science methods
courses. She supervised scores
of elementary and middle
school pre-service teachers
during their student teaching
experiences. Xia also initiated
and co-led a global seminar
course in Sichuan, China to
teach students from U.S. and
China about community involvement in Water Resources
Issues in China. Xia Ji likes to
build upon the relationships
she has developed with various educators and researchers
in the international community,
to continue her international
work and research.
Currently, Xia is an Assistant
Professor at the Faculty of Education, University of Regina.
She teaches the nature of science and science methods
courses to pre-service elementary and middle school teachers. Xia Ji’s research interests
originated from her work at the
University of Minnesota as a
Research Assistant on a United
States Information Agency
funded CUAP (College and
University Affiliations Program)
research project focused on
multidimensional citizenship
education, global environmental education, and
teacher education. In her dissertation research, Xia studied
the significant life experiences
of teacher educators/ environ-

mental educators in China,
and the relationship between
their life experiences and their
conceptual understanding of
environmental education. To
summarize, Xia is interested in
studying educators’ life experiences; educators’ conceptions of environmental education and sustainability and how
these conceptions impact
their practices professionally
and personally; the relationship
between global environment
changes and educational policy and practices; multidimensional environmental citizenship education; use of environmental and community issues
as integrating contexts for
learning; and teacher identity
formation.
Xia Ji just moved to Regina
with her husband, Sakar, and
two young daughters. Xia Ji is
an experienced Re-evaluation
Counseling (RC) counsellor,
and loves to listen to people’s
stories. She enjoys reading,
hiking, singing, mindful living,
and most of all, playing with
her two amazing children,
Lishing and Ann Shing.

Page 19

New Faces

Dr. Ken Montgomery
Dr. Ken Montgomery is an Assistant Professor in the Faculty of
Education. He holds a PhD in
Educational Foundations and
is currently teaching in the Professional and Core Studies
area. Ken previously held appointments in the Department
of Sociology at Wilfrid Laurier
University and in the Faculty of
Education at the University of
Ottawa. He has also worked
as a secondary physical education teacher in Alberta and
as an ESL teacher in Japan’s
public school system. At the
university level, Ken has taught
both graduate and undergraduate courses. His teaching interests and aims are focused on encouraging students to interrogate the production of knowledge and the
corresponding realities of
power and domination and to
act toward the disruption of
hegemonic systems of normalized oppression.
Ken’s research interests include antiracism and critical multicultural
education, postcolonialism,
nationalism and collective
memory, sociology of education, discourse analysis, and
cultural studies. His research

on the subtle and pervasive
reproduction of White supremacy through schools has been
published in such international
peer-reviewed journals as Discourse: Studies in the Cultural
Politics of Education and the
Journal of Peace Education.
Ken is also currently serving as
Regional Editor for a new journal to be launched in 2009,
which is aimed at promoting
critical studies of contemporary educational practices.
The journal is entitled, Power &
Education: The Journal of the
Discourse, Power, Resistance
(DPR) Collective.

Alvin Buckwold Centre in
Saskatoon, followed by several
years of teaching and consulting with the Saskatoon Catholic School Division. Wanda then
moved to a position with the
Saskatchewan Ministry of Education, where she most recently worked as the Director
of the Special Education Unit.
Wanda left the Ministry in 2006
to pursue her doctorate in Education and to establish a private practice as a registered
psychologist and education
consultant. Over the past 2
years, Wanda has worked with
several school divisions in Saskatchewan, the Northwest
Territories, and the Yukon to
review programming and supports for students with exceptional learning needs.

Wanda Lyons

Wanda Lyons is an Instructor in
the Faculty of Education at the
University of Regina. Wanda
obtained her BA and BEd from
the University of Saskatchewan, and an MEd in Educational Psychology from the University of Calgary. She is currently a PhD Candidate at the
University of Regina.
Wanda comes to the University
with 25 years of experience as
a teacher, consultant, and
administrator in the Saskatchewan Education system. Wanda
began her career with the

Rechel Leonard
Rechel Leonard has been with
the U of R since March
2006. She worked at the Bookstore before taking a term position with the Student Program
Centre in the Faculty of Education, in October 2008. She
currently works with the Elementary and Arts Education
Programs. She has a BAdm
from the U of R, which she received in May 2003. She enjoys spending time with family
and friends.
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Talkin’ about School & Society:
A New Forum for Discussing Issues
Do you have some thoughts about education and school?
Would you like to share them with others?
Then come out to, an informal discussion series hosted by the Faculty of Education, University of Regina.
Talkin' about School and Society is an informal discussion series about all matters pedagogic. The forum
is loosely modelled after the very successful and innovative Café Scientifiques funded by the Canadian
Institutes of Health Research (CIHR) [link: http://www.cihr-irsc.gc.ca/e/35103.html ]
Paraphrasing CIHR's description of Café Scientifique:
The Talkin' about School and Society discussion series is, simply, a larger and slightly more organized version of those café or barroom conversations about education that in all likelihood we've all taken part
in at one time or another. It's an opportunity to bring together members of the faculty with members of
the public to spark a discussion about some of the most interesting - and sometimes contentious - educational issues of our time. Talkin' about School and Society is about disseminating and popularising educational research, taking it out of the domain of the expert and allowing everyone to voice an
opinion. It pulls us away from our usual habitats and venues into the more accessible café/bar, demystifying new developments, clarifying old debates, and opening exchange and dialogue to the wider
community in which we operate...
It is about democratizing the academy.
So we welcome all:

January 26th, 2009:

Arts in school: Frill or essential?

March 2nd, 2009:

Public Education: What are the potential roles and
consequences of faith, sexuality or gender-based schools?

April 6th, 2009:

What are fair policies in Public Education?: Exploring funding,
standards, and inclusiveness.

7:00 p.m.—9:00 p.m.
La Bodega Restaurant-Upper Level/Banquet Room
2228
Albert St., Regina
Format: Join Faculty of Education professors and guests in an engaging
conversation about issues affecting our schools. Share your thoughts, concerns
and ideas in an informal atmosphere. Complimentary snacks will be provided (full
menu available for individual purchases).
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