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Teaching is an art that 
requires special individuals 
with a passion to go above 
and beyond their job 
requirements. With an ever 
changing set of student 
needs and job demands, our 
students graduate career-
ready and well-prepared to 
meet the demands of the 
profession.

Considered one of the top 
education programs in 
Western Canada, University of 
Regina Faculty of Education 
graduates have been 
recognized for their ability 
as educators and for their 
passion for student success. 

For example, Regina-based high school teacher Heather Faris 
(BEd’96, MEd’12) is the latest in a long line of Prime Minister’s 
Award for Teaching Excellence recipients as the recipient of the 
Prime Minister’s 2019 Award for Teaching Excellence in STEM. 

Graduates such as Faris have built upon their education 
training to leave their mark as community leaders. Our 
graduates have expanded their impact beyond the traditional 
educator roles, including distinguished U of R alumnus and 
former Saskatchewan Roughrider’s President and CEO Jim 
Hopson (BEd’75) and world-renowned crisis communicator 
and author Dr. Allan Bonner (BEd’78). 

Students in the University of Regina’s Bachelor of Education 
program have four majors and minors from which to choose: 
Arts Education; le Baccalauréat en education; Elementary 
Education; and Secondary Education. Working teachers can 
continue to develop their competencies in the fields they 
are most passionate about through the Faculty’s Master of 
Education programs. 

Experiential learning is the unique aspect of our program that 
sets the University of Regina’s Faculty of Education apart from 
other Canadian programs with its focus on research, theory, 
and practice. The undergraduate student internship program, 
offering hands-on, in-school learning experiences, starts in the 
first year of classes. A scaffolding degree approach provides 
sequenced clinical experience—beginning with one- and two-
week field placements, followed by a three-week pre-internship 
experience, and finally, the internship seminar and a semester-
long internship under the guidance of an experienced educator. 
This approach ensures students are able to graduate with 
confidence as they enter the education sector and begin their 
careers.

Fresh perspectives and new research projects ensure faculty 
stay current on issues relevant to today’s teacher. Educators 
face new opportunities, challenges, and expectations, from 
honouring First Nations and Métis histories and ways of 
learning, to recognizing immigrant and refugee students, as 
well as integrating students with intellectual disabilities, and 
supporting students in their development of sexual and gender 
identities.

The ongoing ability to innovate and adapt is key to the 
Faculty remaining at the forefront of teacher education within 
Saskatchewan and across Canada—ensuring that future and 
current teachers are fully prepared and supported for the 
future of education. With your financial support, the University 
of Regina’s Faculty of Education will continue to evolve and 
thrive in the 21st century and beyond. If you are interested in 
helping us build a community to help students succeed, see 
pages 4-7 to learn about our advancement priorities.

This issue of Education News highlights a few of the ways 
in which the University of Regina's Faculty of Education is 
committed to facing current issues. With this issue we focus on 
our commitment to racial justice and equity. 

Dean Jerome Cranston
Professor/Dean

Faculty of Education, University of Regina

FROM THE DEAN'S DESK

Dr. Jerome Cranston 

Dean Jerome Cranston 
in the News: U of R 
holds virtual town hall 
on racism and Black 
Lives Matter movement

Click image to register

Dean's invited presentations (Click images to view) UPCOMING!

https://leaderpost.com/news/local-news/u-of-r-holds-virtual-town-hall-on-racism-and-black-lives-matter-movement
https://www.eventbrite.ca/e/taking-on-systemic-racism-in-education-with-dr-jerome-cranston-tickets-129920544847
https://youtu.be/LGAqVuCzIdU
https://www.ualberta.ca/education/about-us/education-news/2020/december/systemic-racism.html
https://www2.uregina.ca/education/news/alumna-recipient-of-prime-ministers-award-for-teaching-excellence-in-stem/
https://www2.uregina.ca/education/news/alumna-recipient-of-prime-ministers-award-for-teaching-excellence-in-stem/
https://www2.uregina.ca/education/news/alumna-recipient-of-prime-ministers-award-for-teaching-excellence-in-stem/
https://www2.uregina.ca/education/news/alumna-recipient-of-prime-ministers-award-for-teaching-excellence-in-stem/
https://www2.uregina.ca/education/news/alumnus-jim-hopson-recipient-of-the-2015-university-of-regina-alumni-lifetime-achievement-award/
https://www2.uregina.ca/education/news/alumnus-jim-hopson-recipient-of-the-2015-university-of-regina-alumni-lifetime-achievement-award/
https://www2.uregina.ca/education/news/alumnus-jim-hopson-recipient-of-the-2015-university-of-regina-alumni-lifetime-achievement-award/
https://www2.uregina.ca/education/news/alumni-crowning-achievement-awards/
https://leaderpost.com/news/local-news/u-of-r-holds-virtual-town-hall-on-racism-and-black-lives-matter-movement
https://leaderpost.com/news/local-news/u-of-r-holds-virtual-town-hall-on-racism-and-black-lives-matter-movement
https://leaderpost.com/news/local-news/u-of-r-holds-virtual-town-hall-on-racism-and-black-lives-matter-movement
https://leaderpost.com/news/local-news/u-of-r-holds-virtual-town-hall-on-racism-and-black-lives-matter-movement
https://education.ok.ubc.ca/2019/09/09/speaker-series-dr-jerome-cranston/


“With a focus on experiential learning, the Faculty of Education ensures students graduate career-
ready and able to adapt to a rapidly changing work environment. Social justice, Indigenization, 
sustainability, and diversity, which are all top-of-mind realities in today’s world, are at the heart 
of our educational experience at the University of Regina. Our faculty, students, and alumni work 
together to create the best educational outcomes possible for the young people in our community— 
our future leaders.” Dr. Jerome Cranston, Dean/Professor Faculty of Education

 TRUTH AND 
RECONCILIATION

WELL BEING AND 
BELONGING

IMPACT AND 
IDENTITY

Research Chair for the Advancement of Michif/Métis Education

The Ideas Hub

Faculty of Education Annual Lecture Series

The Marcus and Elaine Bloom Brighter Futures Student Award
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Students' needs are diverse, and the education system is becoming 
more inclusive and welcoming to those from a variety of backgrounds 
and orientations. Many elementary and high school students experience 
educational disadvantages because of their experiences, including neglect, 
abuse, and poverty, while in the social care system. The Marcus and Elaine 
Bloom Brighter Futures Student Award will support an aspiring educator who 
has overcome such challenges as they pursue their undergraduate degree 
through the Faculty of Education, with the ultimate goal of mentoring and 
encouraging students from similar socioeconomic backgrounds. 

By continuing to build upon already successful alumni networking events, 
the Faculty of Education Annual Lecture Series will expand our ability to 
support teachers after graduation and create an engaged community. The 
events will bring together alumni along with faculty, current students, and 
education leaders to reconnect, network, engage in meaningful discussions, 
and learn from top educators. It will allow industry-leaders to share first-hand 
information with those navigating the ever-changing landscape of education. 

An innovative and essential tool for the success of current and future teachers, 
The Ideas Hub will be a digital platform for Saskatchewan-based educators 
to collaborate with their peers, share knowledge, and keep up with emerging 
trends and the latest research. The Ideas Hub will offer online resources 
such as video-based training tools, lectures, lesson plans, literature, and 
a networking platform for teachers to easily access curated professional 
development tools. Within the platform, education communities focusing on 
topics including inclusive and anti-oppressive education can work together to 
create better lesson plans. By formalizing these resources, The Ideas Hub will 
extend the accessibility of teaching resources throughout the province.

Furthering the University of Regina’s commitment to Truth and Reconciliation, 
the Research Chair for the Advancement of Michif/Métis Education will work 
collaboratively with First Nations, Michif/Métis, and Inuit (FNMI) communities 
to advance histories, identities, cultures, and ways of knowing of into teaching 
and research practices. Through the establishment of this endowed research 
chair, the Faculty of Education will further its commitment to learning from the 
nation’s colonial past, its challenging present, and working towards a healthier 
future.

Marcus and Elaine Bloom Brighter Futures Student Award

Faculty of Education Annual Lecture Series

The Ideas Hub

Research Chair for the Advancement of Michif/Métis Education

FACULTY OF EDUCATION STRATEGIC ADVANCEMENT PRIORITIES



Students' needs are diverse, and the education system is becoming 
more inclusive and welcoming to those from a variety of backgrounds 
and orientations. Many elementary and high school students experience 
educational disadvantages because of their experiences, including neglect, 
abuse, and poverty, while in the social care system. The Marcus and Elaine 
Bloom Brighter Futures Student Award will support an aspiring educator who 
has overcome such challenges as they pursue their undergraduate degree 
through the Faculty of Education, with the ultimate goal of mentoring and 
encouraging students from similar socioeconomic backgrounds. 

TARGET: $50,000 BY 2022

YOUR INVESTMENT WILL HELP ASPIRING EDUCATORS 
TO BECOME ROLE MODELS AND CREATE BETTER 
EDUCATIONAL OUTCOMES, GIVING HOPE TO THOSE 
EXPERIENCING DIFFICULT CIRCUMSTANCES. 

One award of $1,000 will be presented annually in the 
Fall, commencing in 2021. 

By continuing to build upon already successful alumni networking events, 
the Faculty of Education Annual Lecture Series will expand our ability to 
support teachers after graduation and create an engaged community. The 
events will bring together alumni along with faculty, current students, and 
education leaders to reconnect, network, engage in meaningful discussions, 
and learn from top educators. It will allow industry-leaders to share first-hand 
information with those navigating the ever-changing landscape of education. 

TARGET: $100,000 ($20,000/YEAR) BY 2023

YOUR INVESTMENT WILL HELP THE FACULTY OF EDUCATION 
TO OFFER AND EXPAND ITS ANNUAL PROGRAMMING AND 
BUILD PRIDE AND AFFINITY AMONG GRADUATES AND 
FURTHER ENRICH OUR DIVERSE COMMUNITY OF EDUCATORS. 

An innovative and essential tool for the success of current and future teachers, 
The Ideas Hub will be a digital platform for Saskatchewan-based educators 
to collaborate with their peers, share knowledge, and keep up with emerging 
trends and the latest research. The Ideas Hub will offer online resources 
such as video-based training tools, lectures, lesson plans, literature, and 
a networking platform for teachers to easily access curated professional 
development tools. Within the platform, education communities focusing on 
topics including inclusive and anti-oppressive education can work together to 
create better lesson plans. By formalizing these resources, The Ideas Hub will 
extend the accessibility of teaching resources throughout the province.

TARGET: $250,000 ($50,000/YEAR) BY 2022

YOUR INVESTMENT WILL CREATE A DIGITAL PLATFORM 
FOR SASKATCHEWAN TEACHERS ALREADY NAVIGATING AN 
EVER-CHANGING LANDSCAPE AND EDUCATION STUDENTS 
TO BECOME THEIR BEST THROUGH THE SHARING OF 
KNOWLEDGE, PERSPECTIVES, AND IDEAS.

Furthering the University of Regina’s commitment to Truth and Reconciliation, 
the Research Chair for the Advancement of Michif/Métis Education will work 
collaboratively with First Nations, Michif/Métis, and Inuit (FNMI) communities 
to advance histories, identities, cultures, and ways of knowing of into teaching 
and research practices. Through the establishment of this endowed research 
chair, the Faculty of Education will further its commitment to learning from the 
nation’s colonial past, its challenging present, and working towards a healthier 
future.

TARGET: $2,000,000 BY 2022

YOUR INVESTMENT WILL HELP TO TAKE SIGNIFICANT 
ACTION IN ADVANCING THE FACULTY OF EDUCATION’S ROLE 
IN COMPLETING TEACHING AND RESEARCH THAT IMPROVE 
THE LEARNING OUTCOMES OF FNMI STUDENTS AND THE 
SCHOOL COMMUNITIES IN WHICH THEY LEARN. 

Marcus and Elaine Bloom Brighter Futures Student Award

Faculty of Education Annual Lecture Series

The Ideas Hub

Research Chair for the Advancement of Michif/Métis Education

DONATE TODAY

FACULTY OF EDUCATION STRATEGIC ADVANCEMENT PRIORITIES

https://giving.uregina.ca/pages/fundraising-priorities/education
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The Florence & Grace Donison Bursary 
in Education

The impact of student awards is 
matched only by the powerful stories 
behind them—stories about the donors 
who had a deeply personal motivation 
to create them, the loved ones in whose 
honour they were named, and the 
student recipients whose lives have been 
changed for the better because of it. The 
Florence & Grace Donison Bursary in 
Education is no exception. 

Remembering who Florence and Grace 
were will give a richer understanding of 
why the University of Regina alumnus 
Dr. David Bloom, who holds a Bachelor 
of Science degree, had a strong desire 
to establish the bursary in support of 
Education students. 

Growing up in what was a Romanian 
ethnic enclave in Wood Mountain, 
Saskatchewan, Bloom’s grandmother 
Florence Precopciuc married a farmer, 
Constantin Donison, at age 15, with 
two daughters following. Having lived 
through the drought-stricken years of the 
Dust Bowl, and during a much different 
time in our history when running a farm 
was socially deemed as “men’s work,” 
Florence—who had no sons to help out 
on the farm—resolved to come to Regina 
where she worked and raised her two 
daughters, Elaine and Grace, on her own 
after her husband’s death. 

The Romanian-born woman’s upbringing 
in poverty and lack of education did 
not deter her from teaching herself to 
read, write, and improve her English 

fluency. Listening to the 
radio and reading the 
newspaper were lifelong 
routines that were 
integral to her learning, 
as well as her ability to 
keep a pulse on local 
and global events.

In her adulthood, Elaine 
married a cinema 
manager, Marcus Bloom, 
and over the years, they 
welcomed three children, 
Joseph, David and Moira 
into the world. Tragically, 
they lost their mother 
due to illness when they 
were young, and their 
grieving father passed 

away not long afterward, caused by what 
Bloom believes was “a broken heart."

The orphaned Bloom and his siblings 
were left to be raised by their 
grandmother and aunt Grace. The 
family’s apartment may have been 
small, but the love inside its walls was 
abundant. Bloom always held great 
admiration for his grandmother and aunt 
who co-parented him and his siblings. 
One memory that always comes back 
to him is how their primary caregivers 
consistently modelled a culture of 
reading, curiosity, and self-education in 
the household. 

Another fond childhood memory 
Bloom cherishes is of the Regina Public 
Library’s bookmobile rolling into his 
neighborhood in Gladmer Park every 
Friday afternoon, and him signing out 
non-fiction books that fueled his passion 
for Canadiana, particularly French-
Canadian history—a passion that was 
not outweighed by his ambition to 
become a doctor and devote his life to 
helping others. 

Having watched his grandmother 
educate herself and independently 
become literate instilled the confidence 
in Bloom to chase that ambition, which 
led him to take his pre-med studies 
at the University of Regina where 
he double majored in Biology and 
Chemistry, with a minor in History. 
Financially disadvantaged, he was 
honoured to receive assistance by way of 
scholarships that covered his four years 
of tuition. 

The generosity of the donors who had 
made those scholarships possible, 
breaking down economic barriers 
to ensure students like Bloom could 
succeed, was met with overwhelming 
gratitude that endured throughout the 
life of the then aspiring medical doctor. 
These gifts also planted a seed deep 
within Bloom’s heart to one day pay it 
forward and help others—just as other 
University of Regina donors, whom he 
will never forget, had helped him.

Bloom went on to complete his medical 
degree at Queen’s University in Kingston, 
Ontario, and subsequently his studies 
in psychiatry at McGill University in 
Montreal. Although the self-declared 
“prairie boy” had planned to return to 
Saskatchewan and practise psychiatry, 
the pull to live in Quebec—the province 
he had spent years reading and 
dreaming about in his youth—would be 
too strong to resist.

Bloom and his wife Suzanne made their 
home in Montreal, where they raised 
their two sons. Whatever distance may 
separate Bloom from Regina physically 
is not nearly enough to separate him 
emotionally from his alma mater; to 
this day, he remains a vital part of our 
university community, as well as a 
committed member of our donor family.

“I view teachers as the backbone of 
our society and I view donors to the 
Faculty of Education (among others) as 
living supports for the precious work of 
teaching,” says Bloom, who is in his 37th 
year of teaching at McGill as an assistant 
professor in the Faculty of Medicine, 

THE CIRCLE OF GIVING By Pablo De Lucas, UAC Development Team

L-R: Dr. David Bloom and Suzanne LaRue

L-R: Grace (aunt), Moira (sister) David, Joseph (brother), and 
Florence (grandmother)
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“I believe it’s our duty to take care of our brothers and sisters, improve fairness and equity of opportunity in our society regardless of 
one’s financial circumstances, and offer a beacon of hope to the current generation for a better future.”

Department of Psychiatry and the Chief 
of the Psychosis Program at the Douglas 
Institute. “If we can give to others, then 
it’s the right thing to do as a University 
of Regina alumnus, and a Canadian 
citizen. I believe it’s our duty to take care 
of our brothers and sisters, improve the 
fairness and equity of opportunity in 
our society regardless of one’s financial 
circumstances, and offer a beacon of 
hope to the current generation for a 
better future.”

“The inspiration to create the Florence 
& Grace Donison Bursary in Education 
came from my desire to honour the 
memory of my beloved grandmother 
and aunt in a meaningful and lasting 
way.” Bloom goes on to say, “the 
purpose was to help out deserving 
people who may not necessarily have 
the grades to win a scholarship, but 
have the potential to become admirable 
teachers.” 

Among such deserving people is Kayla 
Ward, recent alumna of the University of 
Regina and Saskatchewan Urban Native 
Teacher Education Program (SUNTEP). 
SUNTEP was established to ensure 
that people of Métis and non-status 
First Nations ancestry are adequately 
represented in urban teaching positions.
Interestingly enough, both the founder 
and recipient of the Florence & Grace 
Donison Bursary in Education share 
something special in common—both 
were raised by their grandmothers, and 
saw their share of struggle. 

“My grandmother and I were never 
well off financially,” says Kayla, who is 
of Métis (from Lebret) and Cree (from 
Peepeekisis Cree Nation) descent. “I 
began working at the young age of 
15, and have paid my own way ever 
since. Receiving bursaries like the one 
Dr. Bloom established has allowed me 
to focus my time and energy on my 
academics, rather than my finances and 
working a second part-time job. 

“With the help of his and other bursaries, 
I managed to maintain a high grade-
point average and finish my degree with 
great distinction,” adds the Coronation 
Park Community School teacher. “Now, 
I strive to make a difference in children’s 
lives, just like the teachers before me 
have in mine. SUNTEP taught me 
the importance of integrating culture 
and identity into our teachings, which 
ultimately fostered my passion to 
teach children about the true history of 
Canada, and the importance of identity.”

Named bursaries and other academic 
awards are a testament to how acts of 
kindness can not only change the lives 
of others, but also touch their hearts 
forever. The Florence & Grace Donison 
Bursary in Education will endure as 
a memorable expression of Bloom’s 
admiration and love for his grandmother 
and aunt, a heartfelt tribute to the 
memory of two remarkable women, and 
a symbol of philanthropy. 

“This bursary will continue to help many 
others in the future, and provide them 
with extra help that will be instrumental 
in their academic and career success, as 
it was in mine,” says Kayla. “For that, I 
am eternally grateful.”

Photo caption: Kayla Ward, recent recipient of the Florence & 
Grace Donison Bursary in Education, after her virtual graduation 
ceremony, wrapped in the starblanket she was honoured with 
for having received the Spirit of SUNTEP award. The award is 
given in recognition of members of the Métis community and 
Indigenous communities at large who demonstrate commitment 
to leadership and active volunteerism. She was also presented 
with a hand-woven Métis sash to celebrate her graduation and 
other personal achievements. 

The Marcus and Elaine Bloom Brighter Futures Student Award

DONATE

Student’s needs are diverse, and the education system 
is becoming more inclusive and welcoming to those 
from a variety of backgrounds and orientations. Many 
elementary and high school students experience educational 
disadvantages because of their experiences, including 
neglect, abuse, and poverty, while in the social care system. 
The Marcus and Elaine Bloom Brighter Futures Student 
Award will support an aspiring educator who has overcome 
such challenges as they pursue their undergraduate 
degree through the Faculty of Education, with the ultimate 
goal of mentoring and encouraging students from similar 
socioeconomic backgrounds. 

One award of $1,000 will be presented annually in the Fall, commencing in 2021. 

Target: $50,000 by 2022

YOUR INVESTMENT WILL HELP ASPIRING EDUCATORS TO 
BECOME ROLE MODELS AND CREATE BETTER EDUCATIONAL 
OUTCOMES, GIVING HOPE TO THOSE EXPERIENCING 
DIFFICULT CIRCUMSTANCES. 

Support an aspiring educator today !

https://giving.uregina.ca/pages/fundraising-priorities/education
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Racial justice and 
equity are the 
impetus behind 
Dr. Jerome 
Cranston’s 
research and 
teaching. As 
part of an 
interdisciplinary, 
international 
“community 
of inquiry,” 
Cranston studies 
topics that, in his 

words, “explore formal and non-formal 
teacher preparation and the ethical 
dimensions of school leadership with a 
particular focus on how capacity building 
in the education system can transform a 
set of seemingly random acts…into a just 
enterprise.”

Cranston’s family history explains 
this focus in part: His maternal 
grandparents who originated from tribal 
communities in what are now Nepal 
and Burma/Myanmar were "anglicized 
and evangelized as part of the colonial 
contagion," says Cranston. His paternal 
grandfather, a travelling bookkeeper 
with the East Indian Rail Company, 
was killed in 1941 during a Japanese 
bombing of a railway station. His 
widowed grandmother, a mother of five, 
died the following year of malnutrition, 
an outcome of the British-manufactured 
famine in West Bengal. Singularly and 
collectively his family's experiences 
shaped his earliest experiences of 
systemic racism. 

Cranston says, “I accept a distant yet 
unvarying connection to the trauma that 
echoes through the colonized histories 
of my ancestors.” Yet, says Cranston, 
it is “impossible to talk about systemic 
racism without recognizing that it is 
not only a history, or a memory, but 
very much a current lived reality for 
Indigenous, Black, and People of Colour.” 

“In the work that I do, race comes first," 
continues Cranston. "It foreshadows 
the work I do and commit to do. From 
childhood, I’ve known myself to be 
consummately brown. When I looked in a 
mirror, I saw a brown face looking back. 
I endure in a society that doesn’t really 
want to make a space for me or to create 
a space for me to belong as I am. In my 
work, I’ve tried to work towards finding 
solutions through working with and 
alongside colleagues, to find ways that 
will bring greater racial justice.”

In defining systemic racism, Cranston 
says, “it is important to separate 
systemic racism from racists. There 
are individuals who are part of the 
structure who themselves may not be, in 
an overt sense, racist. Systemic racism 
is a pervasive power relation that is 
reinforced every day through lack of 
knowledge or ignorance—sometimes 
'willful ignorance,' (Mills, 2007)—and 
through policies and practices that may 
appear to be neutral but have the effect 
of sustaining and fortifying a system.” 

Attempting to dispel the common 
solution of the need to fix a broken 
system, Cranston says, “All of us 
are living in a system that has been 
imbued, fortified, and strengthened 
by white domination, white privilege, 
to the detriment of Indigenous, Black, 
and People of Colour. The system is 
doing exactly what it is meant to do. 
The system is not broken. Rather, the 
system is designed to do exactly what it 
was set up to do by the original colonial 
architects to privilege whiteness over 
everything else.”

As a critical race theorist and researcher, 
Cranston says he “uses race-conscious 
approaches to understand educational 
inequalities and systemic racism, and 
to find solutions that lead to greater 
racial justice for those denied it.” His 
transdisciplinary work interrogates 
policies and practices to highlight the 
overt, and uncover the covert, ways that 
colonial racial ideologies, structures, and 
institutions create and maintain racial 
inequality and injustice in the education 
system and beyond. 

Cranston says, “With the release of the 
video showing the murder of George 
Floyd this past summer, it was impossible 
to ignore the extent of systemic racism 
in all of our social organizations, not just 
in policing, but in social services, health, 
justice and education.”

“The academy is not exempt from 
systemic racism,” says Cranston. 
In the academy, there are politics 
over who is cited, white-architected 
research methodologies, and salary and 
progression. 

For those who don’t believe that systemic 
racism exists, Cranston points to three 
markers: “First, numerical data indicates 
that racialized people may not get hired 
into organizations, or may not be able 
to move into positions of leadership; 

Second, policies and decision-making 
processes determine the rules we use 
to govern ourselves: how we decide that 
decisions can be made and by who, may 
be designed to protect a Eurocentric 
white way of being and conducting 
business. Third, organizational culture— 
everything from communication style, 
to dress code, to the way we socialize—
will favour white society: a privileged 
racial way of being that disadvantages 
Indigenous, Black, and People of Colour.”

“White supremacy is a fundamental 
structure, way of being, way of making 
sense of the social world. Most often 
associated with whiteness is the aspired 
version of beauty, intelligence and worth,” 
says Cranston. Other effects of systemic 
racism include racialized poverty levels 
and the effects of poverty on health and 
social determinants of health as well as 
education and learning. 

Cranston says that what is needed is 
“the elimination of policies and practices 
that protect white supremacy and white 
privilege; the need to commit to enacting 
equity measures that dismantle the 
barriers that deny racialized students, 
staff and faculty opportunities to flourish; 
to change human resources policies 
and practices to create opportunities 
for racialized individuals to access and 
hold senior administrative roles; and to 
assemble a faculty and staff that more 
closely reflects both the diverse makeup 
of students we educate and a national 
pool of candidates.”

Because schools are a key site for the 
normalization of whiteness and white 
privilege (Cross, 2005), Cranston says 
it is important that those responsible 
for teacher preparation, preservice 
and in-service education, confront 
and reconsider how education from 
kindergarten through post-secondary 
has worked to buttress systemic racism. 
“I join with colleagues in the Faculty of 
Education at the University of Regina 
in committing that all learners gain a 
deeper understanding of our shared 
histories, the contemporary relationships, 
and the important work that needs 
to be done if we are ever to achieve 
reconciliation,” says Cranston.

Dr. Jerome Cranston holds a Ph.D., M. Ed., B.Ed. After-Degree, and 
B.Sc. Prior to becoming an academic, Cranston worked for 16 years 
in the K-12 education system in multiple roles—teacher, principal, 
and superintendent—in a career that spanned Canada’s “prairie” 
provinces. During his 10 years as a professor at the University of 
Manitoba, Cranston worked for an Advisory committee for the Centre 
of Human Rights Research for 6 years. 

SYSTEMIC RACISM IN EDUCATION

Dr. Jerome Cranston
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As the Research 
Director and 
Community-Led 
Scholar with the 
Wellness Wheel 
Medical Clinic 
& Indigenous 
Wellness 
Research 
Community 
Network 
(WW), my role 
is to listen 
and respond 

to health needs defined by our First 
Nations community partners. In the era 
of COVID-19, rural, and geographically 
isolated and urban First Nations 
communities seek health care that is 
accessible, culturally responsive, and 

safe. Wellness Wheel responded by 
launching Kanawêýihtâkosiwin (Cared 
for): Online Community Medical Centre. 
Designed for WW community partners, 
the customized virtual portal can be 
accessed from anywhere through secure 
web, email, or embedded systems.

Configured for internal and external 
users, Kanawêýihtâkosiwin is pioneering 
virtual health care technologies to 
facilitate meaningful connectivity by 
bringing together patients, nurses, 
physicians, researchers and peers 
using modern smart phones or other 
technologies. Our patient-focused 
solution prioritizes best care outcomes 
during the COVID-19 pandemic by 
carefully reviewing our strategies with 
leading infectious disease experts, health 

professionals, Indigenous researchers 
and peers. Kanawêýihtâkosiwin is 
expanding our clinical and research 
initiative to assist Wellness Wheel 
patients better, offering front-line 
support to staff, researchers, and 
colleagues while maintaining resources 
during the COVID-19 epidemic and 
beyond. Together with our partners 
at the University of Regina, Jump.
ca, Cisco, Apple, SaskTel, SHRF and 
others, we will transform and modernize 
patient interaction, telehealth and 
virtual care in a sustainable, respectful 
and compassionate manner through 
partnership and cooperation with 
Indigenous communities and their care 
providers.

Exponential 
growth in 
student 
diversity, the 
challenges 
posed by 
the current 
COVID-19 
pandemic, and 
recent racial 
injustices in 
Canadian and 
global society, 
demand that 
we continue 

to explore ways to stimulate ongoing 
conversation and action that may invite 
education that is responsive to the needs 
of diverse students. 

My journey to inquire about such 
an education began with exploring 
what culture is, how we define 
cultural diversity, and what culturally 
responsive education means in a 
multicultural country such as Canada. 
My doctoral study at the University 
of British Columbia exposed me to 
the complexities inherent in various 
dimensions of cultural diversity, the 
structural systemic inequities embedded 
in the education systems, and the 
politics of education that continue to 

marginalize many culturally diverse 
students in diversity-rich classrooms of 
Canada. What could be possible ways to 
respond to student diversity? 

Informed by my doctoral research 
with K-12 teachers in Vancouver 
schools, I have conceptualized a 
(trans-multi)culturally responsive 
education framework as one way 
to do so. Amalgamating critical 
and transformational multicultural 
education perspectives and culturally 
responsive teaching, this framework 
invites educators to engage in critical 
self-reflective inquiries and initiate 
complicated conversations to interrogate 
the hidden curricula, recognize Other(ed) 
cultural knowledges (that are missing), 
and welcome multiplicity of lived 
experiences. Acknowledging culture as a 
dynamic way of life and cultural diversity 
as all cultural experiences that a student 
may bring into schools, a (trans-multi)
culturally responsive education calls 
educators to cultivate critical cultural 
consciousness, embrace relational caring 
and develop empathetic relationships 
that may promote wholistic, socially-just, 
inclusive education, which cherishes 
diversity and engages with difference 
with solidarity and critique.

My efforts to invite educators in 
this transformational learning 
journey include organizing provincial 
professional development workshops 
for Ontario school principals and British 
Columbia teachers. As a member 
of the Faculty of Education at the 
University of Regina, I am continuing 
these efforts to invite (trans-multi)
culturally responsive education 
through my engagements in teaching 
science and environmental education 
courses that focus on Indigeneity and 
responsiveness. My initiatives include 
contributing to the Fall 2020 Treaty 4 
Gathering and co-initiating a Centre for 
Educational Research, Collaboration, 
and Development approved Knowledge 
Mobilization Project with Dr. Xia Ji on 
culturally responsive leadership for 
school leaders and administrators 
in Regina. Becoming a (trans-multi)
culturally responsive educator is a 
life-long ideological and pedagogical 
commitment which necessitates what 
Mahatma Gandhi emphasized: “Be 
the change that you want to see in the 
world.” So, my journey of becoming 
a (trans-multi)culturally responsive 
educator continues, and I invite you to 
join me in this life-long journey.

Dr. Latika Raisinghani

JOURNEY OF BECOMING A (TRANS-MULTI)CULTURALLY 
RESPONSIVE EDUCATOR By Dr. Latika Raisinghani, Lecturer, Science and Environmental Teacher Education 

KANAWÊÝIHTÂKOSIWIN (CARED FOR): INCREASING CONNECTIVITY

Dr. JoLee Sasakamoose

By Dr. JoLee Sasakamoose, Associate Professor - Educational Psychology & Counselling 
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LIVING IN COLOUR: BLACKNESS AND RACIAL JUSTICE AND EQUITY 
IN THE EDUCATION INSTITUTION

The current 
coronavirus 
pandemic 
has created 
economic, 
social, 
educational, 
and political 
uncertainties in 
North America 
and worldwide. 
This pandemic 
has tested our 
systems and 

has changed the way we perform our 
daily living. Teaching and learning have 
taken a new form and classes have 
been restructured and redesigned to 
keep students and teachers safe and to 
minimize the spread of this deadly virus. 
In addition to the pandemic, education 
institutions have to respond to concerns 
and provide clear answers to tough 
questions from students, faculty, and 
non-teaching staff about their safety in 
school and the impact of COVID-19 on 
teaching and learning. Schools have also 
witnessed significant cuts in funding and 
resources that have affected the ways 
education resources become available 
and accessible based on needs, race, 
and class (Khalifa, 2013). 

The issues of power and racial 
inequalities in schooling contexts have 
been a topic of discussion since the 
1990s by many scholars of colour 
(see, for example, Derrick Bell, 1993; 
Gloria Ladson-Billings & Tate, 1995). 
In response to the inequitable access 
to education for minoritized students 
(Indigenous, Black, Latino, Asian, and 
other People of Colour), many post-
secondary institutions have developed 
frameworks that address “whiteness” 
and are working to understand 
education policies and reforms (Khalifa, 
Dunbar & Douglas, 2013) and their 
impacts on Indigenous, Black, and 
People of Colour (IBPOC) students 
and faculty members. Discrimination 
and racial inequalities against IBPOC 
people are invisible to those who are 
not affected by them because they are 
endemic, engrained, and normalized in 
educational institutions and policies. 

The unlawful killing of 46-year-old 
George Floyd on the 25th of May in the 
United States sparked unrest all over 
the world with thousands of concerned 
citizens taking a stance against racial 
injustice and police brutality against 
Black people. Many “Black Lives Matter” 
rallies were held across the country with 
hundreds and thousands of protesters 
showing their support and marching in 
solidarity. 

As a Black student in the Faculty of 
Education, I have received moral and 
social support from fellow students, my 
supervisor, and senior administrators. 
This act of responsibility and support 
also shows that more needs to be 
done to address racial injustice and 
inequalities that IBPOC students and 
faculty may experience within and 
outside our Faculty. It also indicates that 
educational institutions need to move 
beyond conversations to actions—from 
liberal multiculturalism to critically 
relevant practices, from abyssal thinking 
to critical thinking and post-abyssal 
thinking (thinking from the realm of 
the “other” by the “other”) and from 
a non-racist to anti-racist practice—to 
address barriers and challenges that 
continue to impact academic success 
and personal growth of students and to 
promote a safe space for IBPOC faculty 
members to be their authentic selves. 
So, one may ask, how can an educational 
institution that embodies whiteness and 
Eurocentric practices promote blackness 
and black scholarship? 

As many education scholars will 
agree, education is politics, and so is 
our curriculum because it is created 
from a lens that privileges a particular 
construction of knowledge and the 
record of knowledge, which more often 
than not, favours dominant culture. 
As a graduate student, I have enjoyed 
classes that allowed me to share my 
story without having to think and speak 
like the dominant population. I have also 
enjoyed classes that were interactive and 
engaging especially for IBPOC students. 
More often, our voices are silenced 
and our knowledge and experiences go 
unnoticed and undervalued. The Faculty 
of Education has allowed me to grow as 
an aspiring critically aware educator and 

activist and I have cherished the support 
and resources I have received and 
continue to receive. 

I started my post-graduate studies in 
curriculum and instruction in the Faculty 
of Education in 2015, a couple of years 
after completing my MPA. Since my start 
date, I have been very fortunate to have 
been granted a much-needed Leave of 
Absence (Personal and Maternity) that 
allowed me to balance my studies and 
family life. I have also been a Sessional 
Lecturer at First Nations University for 
over eight years and a faculty advisor 
for a couple of years now. I have had 
the privilege of working with faculty 
members in the capacity of a graduate 
teaching assistant (GTA) that allowed 
me to experience and gain crucial 
knowledge in the teacher education 
program. I have also built intellectual 
relationships with students, faculty, 
and preservice and in-service teachers 
and have improved my knowledge of 
the K-12 system. These experiences 
have also inspired me to continue 
my research work in “exploring the 
perceptions of Black-African students 
(K-12) school experience and mental 
wellness in Saskatchewan,” an area I am 
passionate about. As a recently elected 
board trustee in the Regina Catholic 
School Division, I hope to continue 
to inspire young people to be more 
involved in their various communities 
and capacities. I am also very fortunate 
to be on the Board with dedicated and 
passionate trustees that understand the 
importance of putting students first.

Obianuju Juliet Bushi, PhD student

By Obianuju Juliet Bushi, PhD student, sessional lecturer, student advisor 
and newly elected Regina Catholic School Board trustee 

Click here to read Obianuju 
Juliet Bushi's Opinion piece 
in CBC News "Sask.'s next 
government must address 
barriers Black people face."

https://www.cbc.ca/news/canada/saskatchewan/opinion-black-sask-election-juliet-bushi-1.5773266
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When Sara 
Schroeter set out 
to attend a local 
musical theatre 
production one 
evening, an 
outing with one 
of her children, 
she didn't expect 
she would have 
to have difficult 
conversations 
with her family 
because of the 

problematic racial representations.

"As a mother of mixed-race children, 
when I started going to the musical 
theater and seeing the problematic 
representations and after talking with 
my husband and hearing him say the 
damage was already done, and that this 
was one of many, many experiences that 
our children will have, that they might 
not understand right now, but one day 
they will, and these experiences will have 
an accumulated impact [sigh]—that’s 
when I realized that this is what we are 
doing with musicals."

Musical theatre is a popular and 
traditional feature in many high schools 
across North America, including Regina. 
When Schroeter first joined the Faculty 
of Education as an assistant professor 
of arts and drama education, she 
realized she needed a gain a better 
understanding of musical theatre: 
"Musical theatre is what many of my 
students in Arts Ed understood theatre 
to be. I needed to better understand 
what’s going on in musical theatre. I was 
told that musicals are really big for the 
local high schools and the community 
attends these musical shows." 

Schroeter set out to investigate and 
says, "I went to two musical theatre 
productions the first year I was here 
and both had really problematic 
representations of either race or gender 
and sexuality—some of the most 
troubling representations that I have 
seen recently, certainly something I 
didn’t expect to see in 2016."

Her experiences caused Schroeter to 
start questioning the pedagogical value 
of musical theatre. She wondered where 
teachers were drawing their inspiration 

from and how they were contending 
with issues of representation in a field 
that, she says, "is known to have quite a 
problematic history." 

In 2018, Schroeter's wondering turned 
into a University of Regina, President's 
Seed Funded research project entitled, 
"Staging Difference: Examining 
Representational Practices in Musical 
Theatre Productions in Regina Schools 
and on Professional Stages."

Though a drama educator, this 
exploration into musical theatre 
has been a new focus for Schroeter, 
whose research has mostly focused 
on youth representations of self and 
other through drama. "I study applied 
theatre and drama in education, and 
am interested in youth making their 
own stories and telling their own 
stories. My research has also examined 
representational practices, often 
drawing on critical race theory and 
cultural studies."

Schroeter's research project involves 
two parts: "Part of my research is to 
look at what is going on in high schools, 
interviewing teachers, and part of it is to 
go and see contemporary progressive 
shows, or shows said to be doing 
progressive things." 

Though her research is not complete 
yet, and no in-depth analysis has been 
done on the data, Schroeter is able to 
share some of her understanding of the 
issues so far. 

Musical theatre productions are 
essentially money makers, Schroeter 
says. As such, "they are meant to have 
an appeal to a large audience. To do 
this, they rely heavily on stereotypes 
and tropes to make easily recognizable 
characters so that everybody knows 
what story is being told. These 
representations always comes with 
issues." 

When musicals are purchased for 
reproduction at the high school level, as 
commercial enterprises, strictly guided 
by copyright law, there is little room 
for local teachers to make adaptations. 
This is a problem because, Schroeter 
says, there are “so many ways in 
which race, religion, and gender and 

heteronormativity are written into 
the productions as a way of telling a 
particular story about how Americans 
see themselves and the image they 
want to portray in American society.” 
Summarizing Hoffman (2014) in The 
Great White Way, Schroeter says "the 
musical is in essence part and parcel of 
the invention of Americanism and white 
supremacy, with roots in minstrel shows 
from the 1800s and early 1900s when 
performers did dress up with blackface, 
and used quintessential stereotypes, 
such as mammy.”

As a form of public pedagogy, Schroeter 
views high school musical theatre as 
"teaching all of those things that make 
up what we are understanding and 
learning—how we construct knowledge.” 
Referencing Donatella Galella's work, 
Schroeter says that "musical theatre is a 
form of public pedagogy because it tells 
us stories about who we are and who we 
imagine ourselves to be."

As an example, Schroeter points to 
Hamilton (2015), which is purported 
to be a very progressive musical 
production. She says, "Hoffman writes 
about songs in musicals, such as the 
song for change. The main character 
goes through immense change and 
the person who sings the song for 
change is usually a white character 
who has multiple dimensions, whereas 
characters of colour are presented as 
flat characters; they stay the same 
throughout the show. Hamilton (2015) 
plays with this by representing white 
characters through actors of colour. 
Actors of colour get to play this range 
of emotion and change, but it is still 
problematic because they are still 
representing White folks, so they haven’t 
changed and disrupted what happens in 
the structure of the musical."

Schroeter also highlights other problems 
with Hamilton (2015): "The way the 
American history is told through hip 
hop makes history relevant, but it also 
makes the history irrelevant, because 
it is a story from which the actors of 
colour in the cast have historically 
been excluded—in some ways a re-
appropriation. Why aren’t they telling 
the story of the Haitian revolution or of 
the theft of lands; there are so many 
others stories that could have been told 

Dr. Sara Schroeter

RESEARCHING REPRESENTATIONAL PRACTICES IN MUSICAL
THEATRE
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Wahbi Zarry is a third-year Faculty of 
Education student in the Baccalauréat 
en éducation (le Bac) program. Originally 
from Casablanca, Morocco, Zarry grew 
up in France and later relocated to 

Montréal before 
moving to Regina 
to study to 
become a French 
teacher.
His interest 
in Indigenous 
languages was 
fueled by his 
attendance 
at several 
conferences 
where he 
discovered 
that many of 
the world’s 
First-Peoples’ 
languages are at 

risk of disappearing. A multiple-language 
speaker (French, Arabic, English), Zarry 
is producing a documentary series 
called Canadian Languages, half-hour 
videos designed to build awareness 
about Indigenous languages. 

"10 Days of Cree" is the first of the 
documentaries that follow Zarry’s efforts 
to learn as much of the Cree language 
as he can in less than two weeks. To 
help him achieve his goal, Zarry enlisted 
the services of Solomon Ratt, an 
associate professor in the Department 
of Indigenous Languages, Arts, and 
Cultures at First Nations University of 
Canada, a U of R federated college. For 
more than 30 years, Ratt has taught 
Cree in the Y-dialect (Plains Cree). He 
has also authored several workbooks 
and story collections including mâci-
nêhiyawêwin (Beginning Cree) and 
nihithaw acimowina (Woods Cree 
Stories), both published by UR Press.

“My main goal with the videos was 
to present the fragility of Indigenous 
languages in a different manner,” says 
Zarry. “It’s important that it be a story 
documenting my experience—I’m 
a foreigner—that didn’t grow up in 

BAC STUDENT PROJECT SUPPORTS RECONCILIATION EFFORTS

that would be relevant to the students 
who would then see their histories 
represented in the play. Instead they 
are being told what is ultimately a white 
story—a slave-owning story—that has 
been re-imagined to maybe include the 
possibility of mixed heritage in Alexander 
Hamilton, which perpetuates the idea 
that he was mixed race, but we don’t 
know that."

Though musical theatre is problematic, 
Schroeter understands that it fulfills a 
purpose: "The musical fills this void in 
not requiring audiences to work very 
hard to understand what is going on in 
the story," she says. Musicals also "bring 
various departments, music, dance, 
theatre, and art departments together 
for these wide scale productions that 
involve a lot of kids." Schroeter clarifies 
her position saying, "I’m not taking 
away from the bonding experience or 
artistic learning, but I want to know 
what these productions do to us as a 
public, pedagogically, and to students in 
particular, and also to acknowledge, as 
Gastambide-Fernandez & Parekh found 
in their 2017 study of arts programs, 
who is included in those productions 

and who is excluded historically in 
drama and theatre programs in our 
schools.” Schroeter is encouraged that 
increasingly IBPOC scholars, educators, 
and artists are raising their voices about 
this exclusion in representation and 
taking on leadership roles in musical 
theatre, such as director and producer. 

Schroeter still wants to see plays 
integrate music, and art with drama, but 
she would love to see them be stories 
relevant to youth. "I’m not going to deny 
that kids want to do Grease (1971). I get 
that teachers are in a delicate position 
of having to do what kids want and push 
them.”

Avant garde theatre is one alternative 
to musicals because "avant garde 
theatre artists are often trying to avoid 
stereotypes or trouble the tropes. Then 
you get really controversial theatre 
because opinion is divided—with 
some hating and some loving it," says 
Schroeter. Likewise, "when you make 
original theatre and stories told by 
students and their points of views, 
sometimes parents don’t like the stories 
that kids have to tell and sometimes 

the stories are experimental and people 
don’t get it." 

Through interviews with local drama 
teachers, Schroeter is finding some 
teachers “that just won’t do the musical 
because they are going to create plays 
that involve music and singing, but not 
musicals—once you open that door, 
you can’t close it because that is what 
people will want and expect.” With 
student-created theatre, Schroeter says, 
“you can cast more diversely, and the 
tools you are giving students are much 
bigger because you are training them as 
story tellers.” Other teachers, she says, 
“are aware of the issues, are trying to 
address stereotyping and problematic 
representational practices by having 
conversations with their students about 
it and by not letting the problems 
disappear.”

So far, Schroeter says, her research is 
“reinforcing what I already know about 
the value of arts education—giving 
students the tools to come together and 
make and create original art.”

From U of R Feature Stoies by University Advancement & Communications

Bac Education student Wahbi Zarry on location in front of First Nations University of Canada. 
Photo: courtesy of Wahbi Zarry
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Canada. My perspectives on Indigenous 
languages will be different from a 
Canadian or someone with a European 
background.”

Adds Ratt, “I thought '10 Days of Cree' 
was a good project; that is why I was 
receptive to his proposal. Most of the 
world's Indigenous languages have died 
and more are threatened. For those 
that have a chance of survival they 
must be used in multimedia projects 
like Wahbi's project and more visibility 
of their use in the communities. Right 
now, it is rare to hear any Indigenous 
language used in community gatherings, 
media broadcasts, and print-posters, 
newspapers, and books.”

In a recent post on the Faculty of 
Education’ blog, Education News, Interim 
President and Vice-Chancellor Thomas 
Chase observed that Zarry’s video aligns 
with many of the University’s most 
important initiatives. 

“'10 Days of Cree' is a fine 
example of the quality work 
our students produce, and just 
as importantly, a fine example 
of Reconciliation in action that 
should inspire and serve as an 
example for us all—particularly 
as we work to bring to life our 
new Strategic Plan, kahkiyaw 
kiwâhkômâkaninawak,” said 
Chase.

Zarry started working on the 
production in December 2019 
with the help of Tony Quiñones, 
a Regina filmmaker who served 
as director of photography and 

editor. The video features, among others, 
Chief of the Cowessess First Nation, 
Cadmus Delorme BAdmin ’13, MPA’16 
and Saskatchewan’s Lieutenant Governor 
Russ Mirasty, S.O.M., M.S.M., a Cree 
speaker.

According to Ratt, language can’t be 
separated from culture. “Language has 
all the aspects of being Indigenous or 
being a person,” Ratt said in a 2019 
interview on CBC Radio. “Everything is 
present in the language; family values, 
kinship systems, the respect you learn 
through the kinship systems, they’re all 
within the language."

In Ratt, Zarry found an instructor with as 
much passion for teaching as he has for 
his language.

“I was so impressed with Solomon,” 
Zarry says. “He encouraged me a lot. I 
think he agreed to do it because he was 
impressed by the fact that a non-

Indigenous guy coming from halfway 
around the world was interested in this 
subject.”

Zarry hopes that eventually Canada will 
find itself in a situation similar to New 
Zealand. In that country, the Indigenous 
language of Māori is one of three official 
languages (along with English and New 
Zealand Sign language) and these days 
many of the teachers of Māori are non-
Indigenous teachers teaching Māori to 
Māori people.

“I hope people learn from the video that 
Cree is a very interesting language to 
learn and there’s only one way to save 
Indigenous languages,” says Zarry. “I 
don’t like the word ‘save,’ I prefer the 
word 'revitalize' the languages. When I 
say, ‘learn the Cree language,’ I don’t 
mean to be fluent. I urge everybody to 
take 10 hours to learn more about the 
Cree language.”

Since posting the video to YouTube, 
Zarry has received feedback from all 
over the world.

“This is why we put the video on 
YouTube,” he says. “It can be seen by 
people all over the world. Just the other 
day I got a comment from a person 
in Turkey. I took the comment and 
translated it with Google Translate and 
the guy was saying very beautiful words. 
He was saying we have to protect all 
languages in the world.”

Zarry is planning another video on the 
Nakota language. To view "10 Days of 
Cree" click here. 

Wahbi Zarry and Soloman Ratt, an associate professor in the Department of 
Indigenous Languages, Arts, and Cultures at First Nations University of Canada, 
dive into a Cree language lesson. Photo courtesy of Wahbi Zarry

In August 2020, Knowledge Keeper Joseph Naytowhow 
was invited to do the pipe ceremony for Tristan 
Durocher's hunger strike, which was done to draw the 
government's attention to youth suicide in Indigenous 
communities. Dr. Anna-Leah King was invited to 
participate in the closing pipe and feast ceremony. King 
says, "The feast gathered people from neighbouring 
communities (reserves) most likely relatives of the 
lost youth. When the feast was over, Tristan lead the 
group to the steps of the Legislature, where he ended 
the ceremony in cutting his braid (showing great loss 
on behalf of families of lost youth). He placed it on 
the handles of the doors to the Legislature Building 
for a few minutes. Then removed the braid and this 
concluded his 44-day fast to bring awareness to youth 
suicide in Indigenous communities." Photos by Dr. 
Anna-Leah King

The photos around tipi were of young Indigenous 
youth who committed suicide.

Tristan Durocher (in orange)Knowledge Keeper Joseph Naytowhow (far right)

http://www2.uregina.ca/education/news
https://www.youtube.com/watch?v=CZnWD8FSu54
https://www.youtube.com/watch?v=CZnWD8FSu54
https://www.youtube.com/watch?v=CZnWD8FSu54
https://leaderpost.com/news/local-news/tristen-durochers-quest-for-suicide-plan-driven-by-deeply-felt-pain
https://leaderpost.com/news/local-news/tristen-durochers-quest-for-suicide-plan-driven-by-deeply-felt-pain
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When Jordan Balfour was voted in as 
Education Students’ Society (ESS) 
President for 2020/2021, he didn’t 
expect he would be navigating a 
pandemic. 

“The world we are living in now, it isn’t 
what I signed up for from the start. 
There have been a lot of bumpy roads, 
and still are. I’m still trying to figure out 
how to navigate, how to communicate, 
how to represent the students, how to 
communicate with faculty and represent 
that to students. I wasn’t sure how to 
do this—it’s really been a complete 
adjustment.”

Balfour is a busy third-year secondary 
Education student, with a major in  
Biology and two minors, who is 
also working on a second degree in 
Indigenous Environmental Sciences. 
Despite the difficulties of remote studies 
and pandemic restrictions, Balfour with 
the ESS team are finding their way and 
making connections.

The addition of a new executive role, 
VP of Community Relations, is one way 
that the ESS is reaching out. “I thought 

we didn’t have enough representation 
in the community, so we created a new 
position called community relations,” 
says Balfour. 

The position was offered to Paige 
Hamann, new to the ESS and in her 
second year of the Secondary program 
with a major in Social Studies and 
a minor in English. Hamann says, “I 
inquired about how to become an 
ESS member, had an interview to see 
what team I would fit best in, and then 
they offered me the position on the 
executive because of my experience with 
nonprofits.” Hamann had started her 
own photography business in Grade 10 
and then last summer, following the loss 
of a friend who struggled with mental 
health, she incorporated Inside the Box, 
a nonprofit seeking to address stigma 
around mental health within the sports 
culture. 

Hamann says her vision for ESS 
community relations involves, “letting 
the community know that the University 
of Regina ESS wants to support them. 
We want to do as much as possible 
to help everybody in our community.” 

The Community Relations team of 
five has been providing opportunities 
for students to volunteer and creating 
spotlights on local organizations that 
support education, such as the Inspiring 
Young Minds book store and Ascendant 
Martial Arts. 

The ESS is reaching out through 
donations as well. Balfour says, “we 
donated $500 to five schools for PPE 
funding because we could not go to the 
schools and volunteer our time. We also 
provided Street Culture and Rainbow 
Youth Centre a large sum of pumpkins 
and donated time to carve pumpkins 
with youth.” And they have purchased 
gift cards to contribute to giveaways for 
student draws. 

Balfour says there have been many 
changes because the social events 
typically hosted by the ESS are 
restricted. “We just had a social event 
that we were worried about hosting. A 
month ago we rented a movie theatre, 
and we had to follow the COVID-19 
restrictions, limiting our numbers from 
20 to 15. We were worried about how 
it would go. We did get some backlash, 

Education Students' Society (ESS) 2020/2021 Executive L-R: Danielle Maeder (VP Social), Hanna Gross (Secretary & VP Finance), Kiah Holness (VP Professional Development), Paige Hamann (VP Community 
Relations), Jordan Balfour (President), Sara Tokarz (VP Communications)

ESS NAVIGATING PANDEMIC AND MAKING CONNECTIONS
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but we followed our protocols. It was our 
last face-to-face social event.” To ensure 
they could keep to the restricted number 
who could attend, the ESS charged a $5 
ticket price and had students register to 
attend. All proceeds from the event were 
donated to the Big Brothers and Big 
Sisters Foundation of Regina.

Without face-to-face events, the ESS has 
found it difficult to connect with students 
and build an Education student family. 
Balfour says, “Because we are online we 
don’t have the same ability to build that 
connection, a culture of relying on each 
other for support while we are undergrad 
students.” 

Instead of face-to-face socials, the Social 
Team, headed up by Danielle Maeder, 
is offering giveaways and prizes in 
exchange for tags, follows, and likes on 
the ESS social media, managed by the 
VP of Communications Sara Tokarz. 

Balfour has realized that remote 
studies due to COVID-19 has given 
ESS executives another new role. “We 
benefited from a really bad situation. 
We had a lot of first-year students sign 
up. New students who joined the ESS 
are trying to achieve this social, cultural 
connection with the University that they 
don’t get through remote classes. Some 
of them have never been on campus. 
We are trying to help them with that 
community. Some of the best aspects 
of the Faculty are the classes we get 
to attend. I was looking forward to the 
interactions and being a part of the 
educational experience in the Faculty 
of Education. We are here to provide...
almost a peer mentorship. We're like 
big brothers and sisters, cause we are 
experienced in the program,” says 
Balfour.

With new students in mind, the ESS’s 
Professional Development (PD) team, 
headed by Kiah Holness, offered their 
first virtual event, “Ed’s Declassified 
School Survival Guide” where more 
experienced students offered tips and 
tricks for when new students finally 
come to the campus, such as where 
to buy the best coffee, how to find 
parking, how to buy textbooks, and 
how to navigate their own involvement. 
Other PD events offered virtually were 
“Building Resilience for Stress of 
Teaching” presented by Dyan Roth and 

“Indigenous Brilliance” with Justin “Jah’ 
kota” Holness.

The ESS executive are also working
with Dr. Pamela Osmond-Johnson, 
the associate dean for undergraduate 
programs, to develop a new pilot 
program to provide small grants to 
pre-interns and interns to support 
practicum-based projects. Balfour says, 
“They are the only ones out there facing 
everything going on with the pandemic. 
Interns and pre-interns are unable to 
connect with community resources and 
bring them into the classroom because 
schools are locked down. With funding 
they will have the resources to assist 
their practicum experience. Students 
won't have to pay out of pocket." 

To apply for funding to provide 
resources, to make community 
connections, or to assist in lesson 
planning, pre-interns and interns can 
apply to the ESS for a specific amount 
with a proposal for PD funding. 

There are more plans for collaboration 
with undergraduate Student Services. 
Balfour says, “Pam is excited about 
what we are accomplishing. We will be 
working with Student Services to host 
events where they can provide feedback 
for students, such as town halls and 

other opportunities for students to learn 
to navigate the 'what’s next?' in their 
programs.” 

The ESS is also looking into 
collaborations with the University of 
Saskatchewan Education Students’ 
Society to broaden and extend their 
reach to offer PD events to education 
students across Saskatchewan.

“The ESS team is amazing this year. 
They are so thrown out there even during 
pandemic. They are doing so much with 
the resources they have,” says Balfour.
"This year has brought more than 
I expected. I didn’t expect 25 team 
members. These young individuals are 
so self-driven with their leadership and 
where they want to take their careers 
and what they want to accomplish.”

Balfour continues, “The pandemic has 
really changed everything. The way we 
can support students and the University 
at the same time. We’ve had to figure 
out how to navigate through that. It has 
been a challenge to make sure we to 
follow proper protocols and to make sure 
we are inclusive to team members and 
student body. Some of the ESS executive 
have navigated in ways that they couldn’t 
even anticipate. The experience has been 
phenomenal.”

Finding Phyllis Webstad approved Orange Shirts at Karen Mah's Inspring Young Minds store in Regina was just the beginning of the 
ESS's work in the community. Finding out that the store was doing a toy drive to support Gifts of Hope 2020, an initiative started by a 
Grade 12 student, Emily Messier, to give the gift of play to children in need during the holiday season, the ESS purchased items from 
the store to donate to the Toy Drive as well as purchasing gift cards to contribute to a giveaway at a Regina School. 
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CYNTHIA CHAMBERS AWARD RECIPIENT

Jessica Irvine (BEd '08, MEd '19) is 
recipient of the CSSE-SCEE Cynthia 
Chambers Award for her master’s thesis, 
Writing and Teaching Curriculum With 
Relationships in Our Place: A Critical 
Meta-Analysis of Saskatchewan Core 
French Curricula’s Cultural Indicators, 
which she successfully defended 
on November 29, 2019. Irvine was 
supervised by Dr. Heather Phipps. 
Committee members were 
Dr. Valerie Mulholland and Dr. Anna-Leah 
King. The External Examiner was 
Dr. Michale Akinpelu, La Cité 
Universitaire Francophone. The following 
is an interview with Irvine. 

What personal and/or professional 
circumstances prompted you to take 
your master's degree?

I have been a Core French educator 
with Regina Public Schools since 2008. 
Primarily, and most recently, I teach 
elementary, Grades 1-8. When the new 
elementary Core French curriculum was 
released in 2010, I felt disconnected to 
it. I also felt students were disconnected 
to Core French overall and most 
complained about having to take it. I 
couldn’t figure out why that was. I began 
to question if it was me as a teacher? Or 
me as a person? I came to a point where 
I had to find the answers and how to 
change this negative response to Core 
French or I’d lose the passion to teach 
Core French that I’ve had since I was a 
child. 

I also felt overwhelmed by the Core 
French curriculum, which has outcomes 
and indicators for student tasks based 
on the recommendation of 120-200 

minutes of French education per week. 
Students only receive 60-90 minutes 
typically in a week due to timetable 
constraints. 

Further, the new curriculum introduced 
several Indigenous cultural knowledge 
strands. Because I completed my 
Bachelor of Education in 2008, I did not 
have any teacher training or education 
on Indigenous content in the curriculum. 
To be honest, I was scared to teach it 
as I wasn’t sure I could or if I’d teach 
it wrong. For the first few years of the 
new curriculum, I avoided Indigenous 
content. 

However, in the 2015-2016 school year, 
when I was teaching a unit about the 
fur trade, about Carnaval de Québec, to 
Grades 6 - 8, a student spoke up and 
said that he wished we learned more 
about the Indigenous people and their 
languages in school. He expressed 
that my lesson on the fur trade is 
another example that French came after 
Indigenous languages, so why are they 
rarely taught? The student had a Cree 
and Saulteaux background and what 
he really was asking “Why aren’t we 
learning more about what’s relevant to 
me, too?” 

His question promoted a class 
discussion and almost every student had 
the same final thought when I collected 
sticky notes—because the Indigenous 
were here before the French and there 
is so much intertwined history with both 
cultures—why is it we are only seeing 
the one side in schools? Why is it we are 
only offered Core French at a majority of 
schools? 

This led me to applying for my Master's 
of Education, to a course-route program 
initially. But after the first few classes, I 
realized that what brought me back to 
school and learning was my students' 
questions which couldn’t be answered 
unless I confronted the issue full on by 
writing a thesis on it. 

Why did you choose the U of R to do 
your Master’s degree? 

Mainly it was about being able to teach 
and learn at the same time. I didn’t 
want to take a leave to go to another 
university as I felt that I would learn 
more by teaching at the same time of 
my learning—really my unlearning, too. 

I also wanted to take classes at the U 
of R because I knew many professors 
who would be able to help me on this 
journey. The University’s dedication to 
reconciliation was important to me. 
 
What was your rationale for framing 
your research with Senator Sinclair’s 
(2016) four questions: Where do I come 
from; where am I going; why am I here; 
and who am I? 
 
I was fortunate to hear Senator Sinclair 
speak at the Woodrow Lecture. When I 
heard him ask these questions, my mind 
immediately returned to my classroom 
with my students who were really asking 
me those exact questions. And I realized, 
that as their teacher, I didn’t even have 
the answers to those questions. I had 
to be able to answer them first if I was 
ever going to be an educator that helped 
guide students to their own answers. 
By framing my research with those 
questions, I was forcing myself to answer 
the questions from my students. 

What was your initial research question? 
Did your question change as you 
researched?

Without recognizing it, my initial 
research question began in my first 
course with Dr. Lace Brogden. One of 
the articles I was assigned to present 
on was by Dr. Cynthia Chambers. Her 
theories on land-based learning and 
culturally appropriate curricula began to 
inspire me to want to learn more about 
the land I lived on. My second course, 
Indigenous Methodologies taught by 
Dr. JoLee Sasakamoose, was the first of 
many unlearnings. I encountered many 
moments of discomfort as I learned new 
perspectives that were never a part of 
my previous education. I formed several 
supportive relationships in this course 
that I still am blessed to have in my 
life now. I also took a directed reading 
course with Dr. Heather Phipps focused 
on Life Writing and Literary Métissage as 
an Ethos for Our Times by Dr. Cynthia 
Chambers, Dr. Erika Hasebe-Ludt, and 
the late Dr. Carl Leggo. The course and 
text guided me to my research question. 
I knew I wanted to find out if or how 
French and Indigenous languages and 
culture could both be taught through a 
Core French program without forgetting 
my role as a French educator, but also 
not forgetting that I’m an educator on 
Treaty 4 lands. 

Jessica Irvine, recipient of Cyntha Chambers Award
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My final research questions that 
changed and focused over time in my 
thesis were: Does Saskatchewan’s Core 
French curricula advocate for Core 
French programs to integrate Indigenous 
knowledges, culture, and languages 
that meets the Truth and Reconciliation 
Commission’s Calls to Action in 
Education of culturally appropriate 
curricula? How can the Saskatchewan 
Core French curricula make space for 
both French and Indigenous culture and 
languages, along with multiple other 
cultures, in our diverse province?
 
What were your findings? 

Levels 1-7 Core French curricula is 
not culturally appropriate and has 
many stereotypes and content that 
was not integrated with feedback 
from Indigenous peoples. I think what 
surprised me the most was that my 
focus was to determine if the Indigenous 
content in the cultural indicators were 
appropriate, but what was also revealed 
in the focus groups was that the French 
culture, the culture the curriculum was 
created for, also had many stereotypes 
and misconceptions of French culture. 

Participants strongly recommended that 
the curriculum should be rewritten but 
this time, with educators of Core French, 
members of the French community, and 
the Indigenous community invited to the 
process. 

For part of the focus group discussion, it 
was debated whether or not Indigenous 
culture even belonged in the Core French 
curriculum. In the end, all participants, 
both Indigenous and non-Indigenous 
strongly agreed that it did as a part of 
where we live but that the following four 
foci should be implemented into the 
curriculum making AND the curriculum 
teaching process:

• Building relationships. If you are 
not Indigenous, you need to talk 
to someone who is an Elder or 
knowledge keeper. You need to 
ask permission before teaching 
Indigenous content so you are 
guided how to do it, and sometimes 
you may be told you cannot teach 
it as you are not qualifeid to share 
that knowledge. Some knowledges 
have be taught from the Elders and 
knowledge keepers.

• Teach from your place. The Core 
French curriculum tried to throw in 

content from across Canada and the 
world. Focus on your place whether 
that be Regina, Treaty 4 or perhaps 
in Saskatoon on Treaty 6. Teach 
what is relevant to the students in 
the environment they live and learn 
from.

• Spiritual content—be very careful 
of this. It may not be appropriate to 
teach this from within the classroom 
as it should be experienced in a real 
setting. 

• We have to find the third space—in 
Core French, that space is to teach 
French culture and language but it 
must allow for other cultures of my 
place to not be overshadowed. But 
as a Core French educator, I also 
can’t forget that my role is to teach 
French, too. This space needs to 
allow for learning from others and 
asking for help when needed, to not 
assume I am teaching the right thing 
when it comes to Indigenous cultural 
indicators, but also to not skip 
teaching them as I’m afraid to do so. 

Describe an "aha" moment for you as 
you researched your topic?

While the focus groups and myself all 
had various backgrounds—we really had 
one common goal—our children. It didn’t 
matter if anyone disagreed or didn’t see 
one aspect the same as someone else 
did. The participants listened to each 
other, created a safe place for discussion, 
often changed their perspectives upon 
hearing another, brought themselves 
to many uncomfortable conversations, 
and learned from each other—and 
came to a common understanding. It 
wasn’t easy but seeing my participants 
in this process really showed me that 
curriculum could be done in a similar 
way. And that there are people willing 
to give their time for it, yet often the 
invitation to the process is not extended. 
I realized for myself that while I cannot 
change the curriculum, I can change 
how I approach it and how I teach it. As 
one participant said—the curriculum is 
mainly just a guide. 
 
How has your research changed how 
you approach teaching and learning? 

I see the curriculum completely different. 
Before I saw it as almost the “bible” 
that had all the right answers. This has 
changed. I refer to it for ideas on what 
to teach but then I seek out the sources 
I need to teach that content and ask 

them “What should I or shouldn’t I 
teach with this?” I feel my connection 
to where I’m from has deepened, and I 
put relationships first in my classroom 
and with my colleagues. Students are 
excited and eager to learn when I come 
to their class and it isn’t because it’s 
French. It’s because I’ve taken the time 
to understand why I’m teaching Core 
French and I try to make the program 
relevant to my students, too. 

My passion for this knowledge led me to 
wanting to build more of a community 
for Core French educators as well. Often 
we are the only one in a school building 
with multiple classrooms. I became 
lead facilitator for the Community of 
Practice for Core French educators 
in Regina Public Schools four years 
ago, and in the past couple years, I’ve 
helped bring together a province-wide 
group of Core French educators where 
there are optional virtual meetings and 
Professional Development. It isn’t an 
official role or even a paid one, but it is 
a necessary role that my research led 
me to. The Ministry of Education isn’t 
going to spend the money to update 
the curriculum in the near future, but 
by building relationships with those 
who teach Core French in my place, 
whether that be just Regina or the 
whole province, we can work together 
to change how we teach the curriculum 
using the knowledge I’ve gained from 
the research process and from what the 
participants have helped me to unlearn 
and learn. 

This is just the beginning as well—I just 
recently finished my research and I have 
so much more to learn. 

Jessica Irvine with colleague Jocelyn Ficor at a Carnival event 
Irvine plans every 2 years for schools she has worked at. People 
from the Indigenous community and the French community come 
together to learn and celebrate both cultures. Learning activities 
have included Métis jigging, Indigenous storytelling, how to bake 
bannock, snowshoeing, and weaving a Métis sash bracelet.
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The Association of Professional 
Engineers and Geoscientists of 
Saskatchewan (APEGS) Friend of the 
Professions Award was created in 2013 
to recognize exceptional achievements or 
unique contributions by a non-member 
in the promotion of the professions in 
Saskatchewan. Education Grad student 
Megan Moore is this year's recipient.

Moore is the Program Coordinator for 
the Educating Youth in Engineering 
and Science (EYES) Program at the 

University of Regina. 
EYES operates through 
the Faculty of Engineering 
and Applied Sciences and 
reaches more than 
30,000 youth in 
Saskatchewan each year.

Moore began working with 
EYES in September 2016, 
but has been working 
with youth in science, 
technology, engineering 
and mathematics (STEM) 

programming since May 2013 with 
Destination Exploration at the University 
of Lethbridge. Moore graduated from 
the University of Lethbridge in 2016 
with a Bachelor of Arts and Science in 
Biological Science and Psychology. 
She currently is studying for a Master's 
of Education in Curriculum and 
Instruction at the University of Regina. 

Moore has always had a passion for 
STEM outreach and education. She 

volunteered with Let’s Talk Science and 
the Canada Wide Science Fair while 
she was attending the University of 
Lethbridge.

Moore is always in search of innovative 
ways to inspire youth to love STEM as 
much as she does. There is nothing 
more exciting for Moore than getting to 
experience the “a-ha” moment when a 
youth experiences the wonder of STEM.

Having grown up in a small rural 
community, Moore is passionate about 
equitable access for all youth regardless 
of socio-economic status, gender, 
sexuality, disability or any non-traditional 
status that may prevent youth from 
seeing themselves in STEM. Moore works 
tirelessly to build safe spaces for youth 
and continues to disrupt established 
STEM spaces. She truly believes that 
everyone deserves the opportunity to be 
great and that it is her duty to ensure 
that EYES is accessible for everyone.

Linda Marisel Ahumada Morales was the 
recipient of the Bachelor of Education 
After Degree (BEAD) Convocation Prize, 
which was established by the Faculty of
Education to encourage and recognize
BEAD students. The BEAD Convocation 
prize is awarded to the most 
distinguished graduate, with an overall 
internship rating of “Outstanding” and 
the highest grade point average in the 
program.

Moralies graduates with a Baccalauréat 
en éducation with Great Distinction, 
completing her program with a 93.61% 
grade point average.

Born in Santiago, Chile and raised in 
Montréal, Québec, Morales obtained a 
Bachelor’s degree in communications 
from Université du Québec à Montréal 
and specialized in human resources 
management, a field in which she 
worked for many years. 

Following her move to Regina in 2018, 
with a love of the French language and 
working with children, Morales started a 
her studies in French education. 

During her studies, in 2019 Morales 
received the Superannuated Teachers 

of Saskatchewan Scholarship and the 
Academic Silver Scholarship in the Fall 
term. As a student in the BEAD program, 
Morales was always available to help her 
classmates in French and encourage 
them in their studies. 

In her pre-internship and internship, 
Morales won the affection of her 
students by caring and being involved 
in their learning. The most memorable 
event of her undergraduate experience 
was her last day of pre-internship when 
her class sang ``I Will Remember You'' as
a thank you. This experience served as 
proof that Morales had made the right 
career choice.

In fall 2020, Morales started 
teaching in Regina in a Fransaskois 
elementary school. She is finally 
have the opportunity to share with 
all her students her love for French 
and celebrate with them their daily 
achievements. 

Hind Rami is the Spring 2020 recipient 
of the Saskatchewan Teachers' 
Federation Convocation Award, which 
goes to the most distinguished student 
of the graduating class in the Faculty of

Education who does not hold another 
degree. Rami is graduating with a 
Baccalauréat en éducation, Didactique 
français langue et lecture, majoring in 
Biology Education, with a grade point 
average of 91.11%.

Rami was born and raised in Rabat,
Morocco where she attended Jeanne 
d'Arc Elementary school and graduated 
from Dar Essalam High School. Through 
her school years, Rami enjoyed playing 
basketball and competing as a member 
of the national swimming team.

Behind Rami's decision to pursue an 
undergraduate education degree was
a passion for early childhood education, 
science, and the language of
Molière. 

During her studies, Rami was the 
recipient of the Helen Marguerite Fuller 
Prize for Teaching in 2018 and 2019, the 
Muriel Welwood Scholarship for Women 
in Education in 2019, and the Academic 
Silver Scholarship in Fall 2019. The most 
enjoyable aspect of her undergraduate 
experience were her internship 
placements, which truly solidified her 
devotion for education.

SPRING CONVOCATION PRIZE RECIPIENTS

Megan Moore (Click image to view video)

GRAD STUDENT RECIPIENT OF THE APEGS AWARD
Reprinted courtesy of APEGS

https://www.youtube.com/watch?v=wIiMsnRZgoA&feature=emb_logo
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PhD Candidate (Education Psychology) Shana Cardinal has been renewed as recipient of an Indigenous Peoples’ 
Health Research Centre (IPHRC) / Saskatchewan Centre for Patient Oriented Research (SCPOR) Research Award 
in the amount of $30,000 for her doctoral research, which Cardinal says involves, “analyzing the contexts and 
frameworks through which Indigenous children and youth mental health may be viewed, with particular empha-
sis on the impacts of social determinants and cultural assumptions.” Through her research, Cardinal says she 
“hopes to determine ways in which we can better support Indigenous students as they progress through Pre-K to 
12 education system.” 
The IPHRC/SCPOR grant has facilitated Cardinal’s ability to complete coursework requirements for her PhD 
program and to begin a review of the literature by locating, assembling, and reviewing resources to support her 
doctoral research. The grant has given Cardinal, “numerous educational and mentorship opportunities specific-
ally related to Indigenous research methodologies and practices,” she says. The IPHRC/SCPOR Trainee program 

has facilitated the growth of Cardinal’s professional networks. These networks, says Cardinal, have “broadened my perspective 
and expanded my thinking about my research questions within the context of the mental health of Indigenous children and youth.” 
Cardinal is working under the supervision of Dr. Jenn de Lugt

Shana Cardinal

INDIGENOUS PEOPLES’ HEALTH RESEARCH CENTRE (IPHRC) AND THE SASKATCHEWAN CENTRE FOR 
PATIENT ORIENTED RESEARCH (SCPOR) GRANTS

SOCIAL SCIENCES AND HUMANITIES RESEARCH COUNCIL (SSHRC) GRANTS

Stephen Davis

Dr. Cristyne Hébert

Doctoral Candidate Stephen Davis (Lecturer – Programme du baccalauréat en éducation) is the recipient of 
a SSHRC Doctoral Fellowship Award of $80,000 over four years of study. Davis will be researching “French 
Immersion for Refugees in Canada: Exploring Inclusion and Learning” under the supervision of Dr. Andrea 
Sterzuk.

Dr. Cristyne Hébert has been awarded a SSHRC Insight Development Grant of $64,630.00 for her study en-
titled “Telling Stories in Multilingual Classrooms: Teacher Professional Development for Multimodal Learning 
and Assessment.”

FUNDED RESEARCH

MCDOWELL FOUNDATION 

Dr. Cristyne Hébert

Dr. Cristyne Hébert is the recipient of McDowell Foundation funding of $10,460.00 for her study entitled 
“Fostering a Maker Mindset: Supporting Teaching and Learning in the 21st Century Classroom.”

Natalie Owl

PhD Candidate Natalie Owl is the recipient 
of a SCPOR Trainee Funding Program 
award (2019-2020: $10,000 and 2020-
2021 $5000) for her patient-oriented 
research project, "Cultural Continuity 
and Self-determination: Resolving 
Sociolinguistic and Historic Trauma 
Impacts on Nishnaabemwin Revitalization." 
Owl is working under the supervision of 
Dr. A. Blair Stonechild.

PhD Candidate Obianuju Juliet Bushi is 
the recipient of a SCPOR Trainee Funding 
Program award (2019-2021 $4936/year) 
for her patient-oriented research project, 
"Understanding Racial Identity Formation, 
Mental Health, and Well-being of African-
Canadian (Black) School Children in 
Saskatchewan through a Community-Based 
Summer Program." Bushi is working under 
the supervision of Dr. Fatima Pirbhai-Illich.

Obianuju Juliet Bushi
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Dr. Fatima Pirbhai-Illich 
and Dr. Fran Martin are 
the recipients of CERCD 
General Funding for their 
study, "Working toward 
decolonial practices in 
teacher education."

Dr. Marc Spooner is the recipient of CERCD 
Knowledge Mobilization Funding for his 
study, "What Are Universities For? Exploring 
roles, challenges, conflicting tensions and 
promising re-imaginings." 

Dr. Latika Raisinghani 
and Dr. Xia Ji are the 
recipients of CERCD 
Knowledge Mobilization 
Funding for their study, 
"Culturally Responsive 
Leadership: Pathways 
Toward Empowering School 
Culture."

Dr. Laurie Carlson Berg and 
Karen Pozniak, (Exec Dir, 
Cdn Parents for French) are 
the recipients of CERCD 
Knowledge Mobiliation 
Funding for their study, 
"Leadership of French-
language schools in a 
context of diversity."

Dr. Pamela Osmond-Johnson is the 
recipient of CERCD Community-Engaged 
Funding for her study "Supporting 
Saskatchewan School Leaders in the 
COVID-19 Era."

Dr. Cristyne Hébert is the recipient of 
CERCD General Funding for her study, 
"Their story is mine: Community-based 
storytelling and youth digital production."

Dr. Melanie Brice is the recipient of CERCD 
General Funding for her study, "Using 
mentor-apprentice program for Michif 
language learning via video conferencing."

Dr. JoLee Sasakamoose is the recipient 
of CERCD General Funding for her study, 
"Muskiki Gitigan."

Dr. Jenn de Lugt is the recipient of CERCD 
General Funding for her study, "Student 
Voices: Understanding the 
Impact of COVID-19 on 
Student Mental Health and 
Well-Being."

CENTRE FOR EDUCATIONAL RESEARCH, COLLABORATIONS AND DEVELOPMENT (CERCD) FUNDING
FUNDED RESEARCH

Dr. Pamela Osmond-Johnson

Dr. Cristyne Hébert

Dr. Melanie Brice

Dr. JoLee Sasakamoose

Dr. Jenn de Lugt

Dr. Fatima Pirbhai-Illich Dr. Fran Martin

Dr. Marc Spooner

Karen PozniakDr. Laurie Carlson Berg
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In November, Dr. Twyla Salm, Associate Dean of Research & Graduate Programs, 
hosted a virtual Town Hall for students to share experiences in our graduate 
program as Indigenous, Black and People of Color. 

Salm says, "My hope was that Indigenous, Black, and Students of Colour might 
engage in a productive dialogue about ways we can support them in the graduate 
program as well as help us to challenge systemic racism and transform oppressive 
policies, practices and programs." 

Panel guests Dr. Angelina Weenie, (nēhiýaw iskwēw, Sweetgrass First Nation), 
Dr. Abu Bockarie (Associate Professor), Dr. Jerome Cranston (Dean/Professor) and 
two students, Uwakwe Kalu and Peter Turner, were invited to share a few comments 
about their experiences as Indigenous, Black and People of Colour in the academy. 
Dr. Weenie says, “When we talk about race it is to know that we are all part of the 
circle of life. This is what the Elders tell us…Talking about racism is never easy but 
it does need to be talked about.”

Dr. Angelina Weenie Dr. Abu Bockarie Dr. Jerome Cranston Dr. Twyla Salm

Dr. Emily Ashton, lecturer (Early 
Childhood Education) has 
successfully completed her Ph.D. 
from the University of Victoria. Dr. 
Ashton's research explores how the 
cultural connections of childhood 
are being rewritten under conditions 
of ecological destruction and 
political uncertainty. Her research 
seeks to better understand how 
child figures of public and popular 
culture entangle with early childhood 
imaginaries to create particular 
worlds.

When Dr. Patrick Lewis attended 
the virtual Scholars Strike Canada 
in September, he attended a panel 
discussion that included El Jones, a 

spoken word poet, educator, journalist 
and community activist living in African 
Nova Scotia. Lewis says, "El's comments 
and insights during that panel session 
resonated with me. So I followed up with 
her and asked if she was interested in 
giving a talk at the U of R, weaving her 
poetry and scholarship into the session 
and then doing a follow-up question and 
answer session. I thought her work could 
help broaden educators' understanding 
of all the moving parts of colonization 
and racism that are at work in our 
institutions, structures and practices." 

Lewis arranged for El Jones to present 
"No Life Left Behind: Abolition in the 
Age of the Woke Industrial Complex" 
on October 26, 2020. Faculty, staff and 
students of the University of Regina were 
invited to attend. 

"I believe that the arts can be so 
powerful in the context of politics. Art is 
political. It is also open. And even though 
El was dealing with some really difficult 
and troublesome ideas and events that 
had happened in the past, the powerful 
poetry made it easier for White folks to 
enter into it and hear it," says Lewis.

Dr. Audrey Aamodt, lecturer 
Elementary Education) has 
successfully completed her PhD from 
the University of Regina. Dr. Aamodt’s 
research explores “Becomings-
Unsettled? (Un) Braiding Settler-Treaty 
Life Writing.” Aamodt's research 
illustrates White settler-Canadian 
treaty responsibilities to land, water, 
air, and treaty partners—both 
human and more-than-human kin 
and disrupts White, settler-colonial 
systems of supremacy and individual 
settler-Canadian good intentions.

Dr. Emily Ashton Dr. Audrey Aamodt

FACULTY SUCCESSFUL DEFENCES

EVENTS

The third annual Indigenous Graduate 
Research Event, cohosted by the 
University of Regina, Faculty of Education 
and First Nations University of Canada, 
was held virtually September 30, 2020. 

Knowledge Keeper Joseph Naytowhow 
opened the event. Coralee Starlight Cappo 
(PhD student), Sharon Kennedy (Master's 
student), and Bill Cook (Master's student) 
shared their research. 

El Jones Presentation

Indigenous Graduate Research Graduate Program Town Hall

https://scholarstrikecanada.ca/about/
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On June 30, 2020 Kristina Lee retired after more than 
30 years in the Faculty of Education. Kristina began her 
first position with the Faculty of Education on Feb. 5, 
1990 (almost straight off the plane from Singapore). The
University of Regina, Faculty of Education has been her
sole employer since her arrival in Canada.
 
 Kristina has worked closely with five Associate Deans 
during her career: Dr. Louisa Kozey, Dr. Caroline 
Krentz, Dr. Nick Forsberg, Dr. Heather Ryan and Dr. Val 
Mulholland. 

Kristina also remembers former Deans including Dr. Bob Bryce, Dr. George 
Rickett, Dr. Michael Tymchak, Dr. Margaret McKinnon, Dr. James McNinch, Dr. 
Jennifer Tupper, and Dr. Andrea Sterzuk and her career concludes in the role 
of Executive Assistant to our current Dean, Dr. Jerome Cranston. 

Kristina says that she has seen many changes over the years and seen the 
Faculty go through good and hard times. Kristina is also grateful for the 
opportunity to earn her BEd degree in Adult Education and Training while 
employed at the University.

STAFF RETIREMENT AND FAREWELLS

Dr. Kathryn Ricketts has taken on the role of Director of the Professional Development and Field 
Experiences as of July 1, 2020 for a 3-year term.

Coming from her role as Director of the Centre for Teaching and Learning, Ricketts is taking on this 
new role at a time when the pandemic has created uncertainty and many opportunities for problem 
solving. Due to the pandemic, interns were given the option of deferring their practicum until winter 
term and were provided with masks and hand sanitizer. In fall, there were 240 students interning in 
the schools and, 30 will be interning in the winter. There are 278 interns for the academic year. In-
school field experiences have been a defining feature of our Faculty since its inception. Each program 
in the Faculty contains at least three major practicum experiences. An intensive 16-week internship, 
under the daily supervision of a cooperating teacher, has over the years become the "flagship" of the 
Faculty of Education. The two-day Internship Seminar for cooperating teachers and interns, which has 
a long history of strong support by the partners in education in Saskatchewan, is unique in Canada. 
Navigating the pandemic has taken some creativity.  Thanks to the placement managers, Jill Lee and 
Blair Gullickson (interim), and administrative assistants, Wanneta Martin and Kristina Lee (interim).

As of September 1, 2020, Dr. Alec Couros has taken on the role of Director for the University of 
Regina's Centre for Teaching and Learning as of September 1, 2020. Previously, Couros has served as 
the Director of the Faculty of Education's newly formed Centre for Educational Research, Collaborations 
and Development. With the current pandemic restrictions, Couros's expertise in connected/networked/
open learning, digital citizenship, social media in education, SoTL, and media/digital literacy is a real 
asset.

One of Couros's first endeavours has been to initiate a new online series entitled, "Welcome to My 
Remote Course," which offers Zoom presentations in which U of R instructors share their remote 
teaching style in an open forum setting. Couros is quoted by the University of Regina's Feature Stories 
saying, "Most instructors do not get to see their colleagues teaching, so this series offers a common 
space to share expertise and learn from each other.”

Dr. Kathryn Ricketts

Dr. Alec Couros

Kristina Lee
Lindsay Perez

On December 3, 2020, 
after 15 years with the 
Faculty of Education, 
Lindsay Perez resigned 
her position of Financial 
Assistant, moving to the 
Centre for Continuing 
Education, University of 
Regina as an Accounts 
Clerk. 

NEW APPOINTMENTS

FAREWELL GOODBYE

https://www.uregina.ca/external/communications/feature-stories/current/2020/11-23.html
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Angela Leader 
joined the 
Faculty of 
Education 
as Executive 
Assistant to 
the Dean in 
October 2020. 
She considers 
herself a lifelong 
learner who 
welcomes 
opportunities 
for personal and 
professional 

growth; her constant goal is to find ways 
to help others and make their day just a 
little bit easier.

As a youth, Leader dreamt of one day 
becoming an elementary school teacher, 
but soon after graduating from high 
school, she discovered her passion for 
volunteering. Subsequently, she has 
been led down a number of exciting 
paths such as volunteer construction, 
studying Mandarin, and living abroad in 
Taiwan.

Leader has spent the majority of her 
career working in the field of higher 
education. In 2007, she was hired at 
Saskatchewan Polytechnic, where she 
grew her skillset over the next 13 years 
in various departments and schools, 
including library and testing services, 
program planning and development, and 
her previous role in the associate dean’s 
office for the schools of nursing and 
health sciences.

In 2019, Leader obtained her 
Office Administration certificate at 
Saskatchewan Polytechnic.

Leader is happily married to her 
husband of 11 years. Together they enjoy 
travelling, nature, music, and spending 
time with friends.

Dr. Latika 
Raisinghani 
joined the 
Faculty of 
Education in 
July 2020 as 
a Lecturer of 
Science and 
Environmental 
Teacher 
Education. As 
a racialized 
settler scholar, 
Raisinghani 
considers 

it a privilege to live, learn and teach 
at the Treaty 4 and Treaty 6 lands at 
the University of Regina. She looks 
forward to engaging in teaching and 
learning through the histories of peoples 
and places by building respectful 
relationships with the Indigenous 
peoples of Canada. Guided by her 
father Professor (Dr.) Prem Mangharam 
Raisinghani’s vision of “Education as 
the greatest wealth,” and her mother 
Mrs. Mohini Prem Raisinghani’s 
teachings of “empathy and unconditional 
love,” Raisinghani is committed to 
spreading the wealth of education with 
unconditional love.

Raisinghani earned her PhD in 
Curriculum Studies with a focus on 
science and mathematics education 
from the University of British Columbia 
(UBC). She also holds MPhil, MSc, 
BSc, and BEd degrees from India and 
teaching certifications from British 
Columbia, Saskatchewan, and Prince 
Edward Island. 

Some prior experiences include 
teaching at the teacher education and 
undergraduate science programs and 
supporting community-engaged learning 
at UBC, and teaching in the Federated 
States of Micronesia, India, and the 
Republic of Marshall Islands. She has 
also taught at the middle elementary 
and secondary school levels. Raisinghani 
has organized professional development 
workshops for school leaders and 
teachers in Ontario and British Columbia 
and has co-initiated a knowledge 
mobilization study to promote culturally 
responsive leadership among school 
leaders in Regina. 

Raisinghani strives to inviting (trans-
multi)culturally responsive education in 
contemporary diversity-rich classrooms. 

Dr. Bree 
Fiissel joined 
the Faculty of 
Education as 
a Lecturer in 
Educational 
Psychology 
in July 
2020. Fiissel 
completed her 
doctoral studies 
with the Faculty 
of Education at 
the University 
of Regina in 

2017. Her dissertation focused broadly 
on the stigma related to mental health 
challenges. More specifically, various 
factors associated with Saskatchewan 
teachers’ perceptions of mental illness 
were explored. Recommendations for 
school-based mental health initiatives 
resulted from this dissertation.

Fiissel’s professional designation is 
Registered Doctoral Psychologist 
(membership with the Saskatchewan 
College of Psychologists) and she is also 
a First Nations and Inuit Mental Health 
Therapist. 

Fiissel has been active with human 
service work in the community of Regina 
for the past 25 years. Prior to joining 
the University of Regina, she worked in 
direct practice as a psychologist, director 
and in the position of vice president 
of clinical services for a not-for-profit 
organization providing a continuum 
of care to vulnerable children, youth, 
individuals and families. 

Currently, Fiissel is teaching various 
graduate level educational psychology 
courses in counselling and psychological 
assessment as well as an undergraduate 
course in collaboration, communication 
and change to support inclusive 
education practices. 

Her interest areas lie in reducing 
stigma associated with mental health 
challenges, the mental health of both 
students and teachers, and integrating 
worldview diversity and social justice 
practice to counselling and psychological 
assessment. 

NEW FACULTY AND STAFF

Angela LeaderDr. Latika RaisinghaniDr. Bree Fiissel
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