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2 Introduction 
 
In the summer of 2008, the Community Research Unit (CRU) in the Faculty of Arts at the 
University of Regina began facilitating community-based research with local organizations and 
university instructors and students. As the CRU worked with local organizations, it became clear 
that there was also an opportunity to encourage community service-learning (CSL) with 
undergraduate students.  
 
The idea of an alternative reading week program grew out of this opportunity. The Community 
Research Unit created the Arts CARES program: Arts Community Action in Regina for Educational 
Service. This program garnered a largely positive response from organizations, instructors and 
students as it was developed: anecdotally, this program seemed to fill a gap in current university 
teaching and learning. 
 
To better understand how community service-learning could be encouraged and fostered in the 
Faculty of Arts, our team successfully applied for a Teaching and Learning Scholars designation1. As 
Scholars, the team hopes to evaluate the Arts CARES program and identify ways of fostering 
community service-learning in the Faculty of Arts. We acknowledge the University of Regina’s 
Centre for Teaching and Learning’s support in this endeavour, and the assistance provided by Aimee 
Bryck. 
 
This report: 

1) provides an overview of community service-learning and the Arts CARES pilot project;  
2) investigates the impact and outcomes of community service-learning for students, instructors 

and organizations resulting from Arts CARES;  
3) summarizes best practices from Canadian universities in both alternative reading weeks and 

semester-long CSL opportunities 
4) recommends how service might be incorporated into other academic courses in the Faculty 

of Arts and the University. 
 
It is our hope that this report will lead to an expansion of community service-learning in the Faculty 
of Arts over the short-term and the University at large over the longer-term.  
 

                                                 
1 This team consists of Dr Kyle Hodder (Geography, Principal Investigator), Dr Bryan Hillis (Luther College), Dr 
Annette Desmarais (Justice Studies) and Yolanda Hansen (CRU Coordinator). 
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3 Community Service-Learning 
 

Service-learning is a form of experiential education in which students engage in activities that address 
human and community needs together with structured opportunities intentionally designed to promote 
student learning and development (Jacoby, 1996, p5). 

 
The essence of community service-learning (CSL) is experiential learning; students learn in the 
community by performing tasks and engaging in conscious reflection on their experiences. 
Academic credit is earned for the learning that students demonstrate, not for the service itself. The 
hyphenation of service-learning emphasizes the mutual importance of each of these elements 
(Jacoby, 1996).  
 
Service in the community offers students an opportunity to relate concepts and theories learned in 
the classroom to current situations encountered off-campus. There are two concepts fundamental to 
community service-learning: reflection and reciprocity. CSL recognizes that learning results from 
reflecting upon experiences and is intentionally structured to meet specific educational goals and 
foster learning about larger social issues (Sullivan, 1999). In the spirit of reciprocity, both student 
learning and community needs help define the service-learning goals and program: in this way, a 
sense of mutual responsibility and respect is fostered. CSL encourages students to do things with the 
community rather than for community, a distinction which separates service-learning from charity 
work (Jacoby, 2006). 
  
There is growing interest in community service-learning in Canadian post-secondary institutions, 
which often look to the successes and examples of CSL in American universities and colleges. CSL 
programs have been successfully incorporated into a wide range of disciplines, including 
environmental science (Nichols et al., 2003), social justice (Hayes, 2006), health (Bringle and 
Hatcher, 1999; Callister and Hobbins-Garbett, 2000), literacy (Morgan and Streb 2001), and 
indigenous studies (Crabtree, 1998). In a well-designed community service-learning program, there 
are benefits for all partners involved (Table 1). 
 
Community service-learning can also have beneficial short-term outcomes for students. Studies on 
student impacts have pointed to greater community engagement, better interpersonal relationships 
with faculty, greater awareness of social issues and student retention (Astin & Sax, 1998; Eyler, 
Gallini & Moely, 2003; Giles & Braxton, 1999).  
 
Community service-learning can take many different forms; one-time or short-term service-learning 
experiences (e.g. day of service), co-curricular service-learning organized outside of the classroom, 
curricular service-learning integrated into course curriculum, and intensive service-learning 
experiences over an extended duration. Intensive programs require the student to immerse 
themselves in the community they are serving; it can take the form of alternative breaks, summer 
experiences, internships, independent study, action research or international service (Albert, 1996).   
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Table 1 Benefits for Community Service-Learning Partners 

   
Students Community University 
  
 Developing critical 

reflection skills 
 Deepening 

comprehension of course 
content 

 Integrating theory with 
practice 

 Increasing understanding 
of the issues underlying 
social problems 

 Strengthening a sense of 
social responsibility 

 Enhancing cognitive, 
personal, and spiritual 
development 

 Heightening 
understanding of human 
difference and 
commonality 

 Sharpening abilities to 
solve problems creatively 
and work collaboratively  

 New energy and assistance 
to broaden delivery of 
existing services or to begin 
new ones 

 Fresh approaches to solving 
problems 

 Access to resources 
 Opportunities to participate 

in teaching and learning 

 Improved relationships with 
the community 

 Gaining new learning 
settings for students 

 New opportunities for 
instructors to orient research 
and teaching to meet 
community and human 
needs 

 Innovative teaching 
pedagogy 

 
Source: “Service-Learning Programs” in Council for the Advancement of Standards in Higher Education (CAS) Professional Standards 
for Higher Education (6th ed), 2006.  
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4 Arts CARES 2009 
 
A pilot Arts CARES program was offered in 2009 to Arts undergraduate students seeking a week-
long service-learning experience. Fostering such a program was among the early goals of the 
Community Research Unit; the program fit well within the CRU’s mandate to act as a bridge 
between the community and the University of Regina. Arts CARES was informed by the three aims 
of student learning, action and reflection. The pilot was modeled as an alternative reading week, or 
February break, open to all undergraduate students in the Faculty of Arts free of charge. The success 
of the program is due to the leadership of co-organizers Yolanda Hansen (CRU Coordinator) and 
Kyle Hodder (CRU Board member and Assistant Professor, Geography) and the collaborative effort 
of at least 30 individuals (Appendix C). Collaboration exemplifies the reciprocity of the service-
learning model, and Arts CARES would not have been possible without this combined effort. 
 
4.1 Program Objectives 
Arts CARES sought to achieve the following objectives: 

1) to introduce community-service learning to Faculty of Arts students and faculty;  
2) to provide students an opportunity to be involved in the community and connect this 

experience to their education; 
3) to build relationships with community-based organizations that are mutually beneficial; and  
4) to provide community-based organizations the opportunity to teach others about their work, 

the challenges that they face within the communities and the chance to create positive 
change. 

 
4.2 Structure 
Arts CARES was based on a daily structure of morning community service and afternoon reflection. 
For four days during the university’s February break (17 through 20 February 2009), participating 
students undertook 12 hours of service at partner organizations in Regina and participated in 8 
hours of facilitated reflection and learning during the afternoons. Each student was based at the 
same community-based organization for the week, which allowed them time to learn about the 
organization, their work and the community it serves, or to complete special projects. The 
afternoons were a time for students to learn from each other through discussion and reflection, and 
to interact with guest speakers. The daily schedule is summarized in Table 2. 
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Table 2 Arts CARES 2009 Daily Schedule 

February 17 February 18 February 19 February 20 
 

Student Placements 
[ 9:00-12:00 ] 

 

Student Placements 
[ 9:00-12:00 ] 

 

Student Placements 
[ 9:00-12:00 ] 

 

Student Placements 
[ 9:00-12:00 ]  

 

Lunch 
[ 12:00-1:00 ] 

 

Lunch 
[ 12:00-1:00 ] 

 

Lunch 
[ 12:00-1:00 ] 

 

Lunch 
[ 12:00-1:00 ] 

 

 Workshop: 
Volunteering & 

Service 
[ 1:00-3:00 ] 

 
 

Speakers: 
Erica Frank 

Community Initiatives 
Facilitator,  

United Way of Regina 
 

Lisa Workman & 
Denise Cook 

Dream Team Volunteer 
Central, an initiative of 

Four Directions 
Community Health 

Centre and North Central 
Community Association 

 
Susan McKay 

Career Counsellor, 
University of Regina 

Career Centre 
 
 

Facilitator: 
Susan McKay 

Career Counsellor, 
University of Regina 

Career Centre 
 

 

 Workshop: 
Community Issues in 

Regina 
[ 1:00-3:00 ] 

 
 

Speakers: 
Bonnie Morton 

Advocate, 
Regina Anti-Poverty 

Ministry 
 

Murray Giesbrecht 
Director, Adult Centre   

for Employment 
Readiness and Training   

(ACERT)  
 
 
 
 

Rob Deglau 
Community Coordinator, 

North Central 
Community Association 

 
 

Facilitators: 
Brenda Anderson 
Women's and Gender 
Studies and Religious 

Studies, 
University of Regina 

 
Tina Beaudry-Mellor 

Political Science, 
University of Regina 

 

 Workshop:  
Linking the University 

with Community 
[ 1:00-3:00 ] 

 
 

Speakers: 
Vianne Timmons 

President,  
University of Regina  

 
 

Lynn Wells 
Acting Dean, 

Faculty of Arts 
and Chair,  

Community Research 
Unit, University of 

Regina 
 
 

Loanne Myrah 
Communications & 

Project Officer, Centre for 
Continuing Education, 
University of Regina 

 
Facilitators: 

Kevin O’Brien  
Arts Student Services, 
University of Regina 

  
 
 

Kyle Hodder 
Geography, 

University of Regina 
 

 

 Workshop:  
Learning from our 
experiences in Arts 

CARES 
[ 1:00-3:00 ] 

 
Speakers: 

Thomas Chase 
Chair, Strategic Plan 

Facilitation Committee, 
University of Regina 

 
Seema Goel 

Engineering, Applied 
Science and Fine Arts, 
University of Regina 

 
 
 
 
 
 
 
 
 
 
 

Facilitators: 
Hirsch Greenberg 

Justice Studies, 
University of Regina 

 
 
 

Yolanda Hansen 
Community Research 

Unit, 
University of Regina 
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Students attended two orientation meetings before the week to learn more about the partner 
organizations, details of the week, and to select an organization they would like to work with. 
Students ranked their placement preferences; matches were made on the basis of student interest, 
registration in participating classes and learning objectives established by instructors. The limited 
number of placements available at certain organizations required service to be limited to students 
from a particular class in order to match learning objectives with service opportunities. For example, 
the two placements at the Saskatchewan Association of Rural Municipalities (SARM) were only 
available for students enrolled in the course Political Science 361 (Local & Community Politics). 
Most students were matched their first or second organization preference. 
 
4.3 Partners  
The success of the Arts CARES program required collaborative effort among three partner ‘groups’: 
the instructors who incorporated the program into their courses, the students who volunteered to 
participate, and the community partners who provided the service opportunities. An overview of 
each partner group is presented below. 

4.3.1 Instructor Partners 
Various partners were involved in the planning and implementation of Arts CARES. Instructors in 
the Faculty of Arts were approached about incorporating this program into their course syllabi as a 
voluntary assignment, and five instructors agreed to participate. The participating classes included: 

Geography 491AF (Hydrology II: Surface Waters) - Dr. Kyle Hodder2 
Human Justice 355 (Food, Hunger and Social Justice) – Dr. Annette Desmarais 
Interdisciplinary Studies 101 (Global Citizenship) – Dr. Bryan Hillis 
Political Science 361 (Local & Community Politics) – Ms. Tina Beaudry-Mellor 
Women’s & Gender Studies 301 (Women & Health: Local & Global) – Dr. Wendee Kubik 

 
Instructors incorporated service-learning into their course, as appropriate, to help students reflect 
critically on their service, examine issues confronted during service, and articulate linkages between 
their service experiences and course objectives. Examples included class presentations, a reflective 
essay or journal, or facilitating a group discussion. Efforts were made to match each class with a 
community organization concerned with issues complementary to the topic(s) covered in class. For 
example, students studying women’s health (WGST301) were matched with Planned Parenthood 
Regina and AIDS Program South Saskatchewan. HJ 355 and its focus on food fit well with the 
Regina & District Food Bank and Regina Education & Action on Child Hunger (REACH), while 
PSCI 361 was an obvious match with the Saskatchewan Association of Rural Municipalities. 
 

4.3.2 Community Partners 
Community partners, often in close consultation with co-organizers, offered students the 
opportunity to learn about their organization’s daily work. The following community organizations 
provided the service opportunities in Arts CARES.  
 

AIDS Program South Saskatchewan (APSS) 
This organization shares HIV/AIDS information and resources with the community and 
offers harm reduction programs including Red Ribbon Place housing, a drop-in needle 

                                                 
2 Although Arts CARES was incorporate into GEOG 491AF’s syllabus, there were no student applicants from this class. 
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exchange program and life skills programs. Students placed at APSS had the chance to help 
with reception and the needle exchange program, and created a power point presentation for 
the 2009 Saskatchewan Health Excellence Awards. 
  
Four Directions Community Health Centre  
Four Directions is a community health centre operated by the Regina & Qu’Appelle Health 
Region in the North Central neighbourhood. They offer a variety of programs and services 
to area residents, including the Living in Balance program, which focuses on preventing 
chronic diseases, healthy eating/nutrition and physical activity. Students placed with this 
program had the opportunity to create visual teaching tools on nutrition for the weekly 
drop-in class.  
 
Planned Parenthood Regina (PPR) 
PPR promotes sexual health and well-being through education and services for the 
community. Students volunteering with Planned Parenthood learned about the organization 
and painted an office mural. 
 
REACH (Regina Education and Action on Child Hunger) 
REACH is a local food security organization that funds child feeding programs and operates 
a number of food security programs, including the Good Food Box, the R Healthy and R 
Mobile Stores, the Family Basket and Community Kitchens. Students had the opportunity to 
learn about the organization’s operations and help out with cooking classes, packing the 
Good Food Box and working at the R Mobile Store. 
 
Regina & District Food Bank 
The Regina Food Bank collects and distributes emergency food hampers to Regina residents 
based on public donations. They also operate supportive programs including an adult 
education centre, a lending library and computer recycling. The team of students at the Food 
Bank worked in the food distribution centre, library and computer refurbishing program. 
 
Regina Open Door Society (RODS) 
RODS is an organization that provides services to newcomers, including immigrants and 
refugees, to Regina. They offer a number of programs; students had a chance to work in 
their language classes as well as the infant and child day care centre. 
 
Saskatchewan Association of Rural Municipalities (SARM) 
SARM represents and advocates for Saskatchewan rural municipalities at government and 
policy levels. Students had an opportunity to work with the Community Planner in tasks 
relating to land use policies, procedures and bylaws. 

 

4.3.3 Participating Students 

4.3.3.1 Recruiting Students 
Twenty-seven students registered for Arts CARES 2009. Students were recruited through 
advertising, including posters (Appendix A), solicitations in the Carillon, and invitation by 
instructors and the CRU coordinator through their class. Students applied to the program online or 
through the Community Research Unit office (Appendix B). 
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This opportunity was open to any Arts undergraduate student or students enrolled in a participating 
Arts class, regardless of major. By signing the application form, students committed to attending the 
entire program, including the February 17-20th activities, two orientation meetings and a post-week 
celebration. All student applicants were accepted. 
 

4.3.3.2 Student Participants 
Student participants came from diverse backgrounds and experiences. While most were registered in 
participating classes, and therefore earning credit, others participated without affiliation with a class 
(Figure 4.1). The diversity of students in participating Arts classes is evident in (Figure 4.2) and 
(Figure 4.3).  
 

 
Figure 4.1 Enrolment in participating classes by frequency. Raw data included in Section 13. 
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Figure 4.2 Faculty of origin for students participating in Arts CARES. 

 

 
Figure 4.3 Declared majors for Arts students participating in Arts CARES.  

 
Higher numbers of students enrolled in certain programs may simply reflect participating Arts 
classes, but the range of declared majors indicates a wider interest in this type of programming. This 
widespread participation speaks to student interest in CSL opportunities and supports the 
applicability of service-learning to many different programs represented at the University of Regina. 
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There were three third-year participating classes, and one first-year participating class. However, 
student demographic data reveal neither first- or third-year of study accounted for the highest 
frequencies (Figure 4.4).  

 
Figure 4.4 Year of study for students participating in Arts CARES. 

 
The majority of students participating in Arts CARES were female (Figure 4.5). Female students 
currently comprise 61% of the University of Regina’s student population across all faculties 
(University of Regina, 2009). 
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Figure 4.5 Gender of students participating in Arts CARES. 
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5 Arts CARES Evaluation 
 
As a part of the CRU’s efforts to encourage community service-learning in the Faculty of Arts, an 
evaluation of the Arts CARES program was undertaken in March 2009. An online survey tailored to 
each group was administered to students, partnering organizations and instructors to investigate 
impacts and outcomes on partners and participants (Error! Reference source not found.). The 
survey was voluntary and anonymous. The overall survey results point to a high level of satisfaction 
and partner engagement, with a few areas that could be modified to increase the effectiveness of the 
program.  
 
Many of the survey questions used a four point ‘forced choice’ Likert scale using a statement to 
which respondents were asked to evaluate their level of agreement or disagreement (strongly agree, 
agree, disagree and strongly disagree). Likert results are referred to as positive in the summary text 
below where responses were ‘strongly agree’ or ‘agree’, and referred to as negative where responses 
were ‘strongly disagree’ or ‘disagree’.  
 
5.1 Student Participant Survey Responses 
Of the 27 student participants, 17 (63%) responded to the online survey. There were no respondents 
from students placed at SARM (Saskatchewan Association of Rural Municipalities). Survey results 
are discussed below, and presented in tabular form as appropriate. 

5.1.1 Student survey: overall experience 
Students responded positively to the overall Arts CARES experience (Figure 5.1). A majority of 
students reported that the program objectives were clear, that the program was generally well-
organized, and that the program enhanced their academic experience.  
 
A greater diversity of opinion was expressed on the workload and structure of the program. Three 
students disagreed/strongly disagreed that the structure of the week (i.e. volunteering in the 
morning, having lunch with all students and afternoon workshops) was useful and well organized. 
This finding may also contribute to only 6 students strongly agreeing that “Arts CARES was well 
organized”; the lowest frequency in that column of Figure 5.1.  
 
Even though the program objectives were clear and enhanced student’s academic experience, the 
findings point to a need to review the structure of the week, the student perception of an organized 
experience and the activities involved.  
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Figure 5.1 Table 3 Students’ overall Arts CARES experience by frequency. Raw data included in Section 14. 

 

5.1.2 Getting Started 
Figure 5.2 summarizes the methods by which students learned of Arts CARES. As most student 
respondents (76%) were enrolled in the program through a participating class, their instructor was 
an important recruiter, followed by in-class presentations by the CRU Coordinator. Posters and 
bookmarks played a lesser role in comparison to in-class methods, and no students reported learning 
of the program through the Carillon or CRU website.  
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Figure 5.2 Method by which students learned of Arts CARES, by frequency. As respondents selected all 
applicable methods, total exceeds 17. Raw data included in Section 14 

 
Applications were mostly submitted in a hard copy form through their class (60%), while other 
students emailed an application (23%) or used the online submission form (12%). All students not 
enrolled in a participating class submitted the application via email. Comments in the survey reveal 
that students expressed appreciation for these application options. 
 
Once accepted to the program, student attendance was required at two pre-week orientation 
meetings. These meetings were designed to share information about partner organization, the week’s 
logistics and to allow time for students to choose their placement. A clear majority of students (n = 
16; 94%) strongly agreed/agreed that the Arts CARES orientation was helpful in preparing them for 
their placements.  
 

5.1.3 Perceived Relevance 
A majority of student respondents (n = 12; 70%) also found their placement at a community 
organization, and the Arts CARES program, to be relevant to the theory or themes covered in their 
class. Of the remaining 5 student respondents, 1 did not see a connection between their placement 
and the classroom and 4 were not registered in a participating class. This may point to a stronger 
role that instructors could play in helping students see a connection between theory and community 
practice. 
 

“I found this to be very relevant to my class because, I think, we must examine local issues before we can 
understand what it means to be a global citizen.” 

  Student participant  
 

“The placement provided a local perspective on some of the issues we were discussing in class.” 
 Student participant  
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“I think more could have been done it integrate it into my class material. I didn't really get a chance to talk 
about my experience with my classmates.” 
 Student participant  

 
A greater range of responses was received when students were asked about the relevance of Arts 
CARES for their degree or program; summarized in Table 4. Seven respondents (41%) indicated it 
was relevant to their program, while 6 (35%) indicated it was relevant to their degree.  
 

Table 4 Summary of students comments on the perceived relevant of Arts CARES to their degree or program. 

 Total respondents 
 
Relevant to specific program 7
Relevant to degree 6
Not relevant to degree or program 2
No response 2
 

 
Participants who wish to work in a service profession career (e.g. nursing, education or social 
services) found this program to be very relevant to their degree. Students in other degrees or 
programs had a harder time finding an obvious synergy. Some students commented that Arts 
CARES was relevant to other areas of their life, or perhaps a future career, but felt challenged to 
connect it with their current studies. 
  

“I found it significantly relative (sic) to experience what I did. I may be an art student but I plan to be a 
teacher and meeting people from all walks of life was a good addition to my learning.” 
 Student participant 
 
“Technically, it made no connection with the sciences, but I want to go beyond theoretical sciences and apply 
knowledge into helping others and this placement helped by exposing me to different kinds of people.” 
 Student participant 
 
“I feel my placement was not directly relevant to my degree or program however I feel the information gained 
on issues addressed by my placement are relevant to my daily life.” 
 Student participant 
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5.1.4 Placement Experiences 
Students were placed at seven different organizations, and Figure 5.3 presents a summary of all 
student responses on placement experience. 

 

Figure 5.3 Summary of all placement evaluations (n = 17). Raw data included in Section 14. 

 
In general, students found their placement experience challenging, and felt exposed to a new life 
experience. In contrast to the results presented in Section 5.1.3, all students strongly agreed or 
agreed that their placement was relevant.  
 
Results differed considerably by individual placement. Figure 5.4 through Figure 5.9 present the 
same results as Figure 5.3, but according to individual placements. The number of students 
responding to the survey (n) and total number of students at the placement (N) are included in each 
caption; survey participation rates varies from 0% (SARM) to 100% (Regina Open Door Society). 
Most students regarded their placement experiences quite highly while others were disappointed by 
the perception of disorganization, the lack of an orientation at the placement, and being asked to 
conduct tasks they deemed irrelevant.  
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5.1.4.1 Regina and District Food Bank 
The students’ overall experience was rated as positive for the Regina and District Food Bank (Figure 
5.4), with a high level of interest in student respondents wishing to return. Orientation was provided 
to the students by food bank staff, there was a diversity of tasks that challenged students and they 
were able to interact with both staff and clients which offered a good exposure to a new life 
experience. It should be noted that the Regina Food Bank regularly depends on a high volume of 
volunteers which is reflected in the manner in which volunteers are oriented, trained and put to 
work. Students were able to work as a team within this placement, an experience enhanced by the 
opportunity to carpool to this placement.  
 

“It was great. We got exposed to virtually everything the food bank does - which isn't just to hand food out - 
and I enjoyed it all immensely. The people we worked with were great, they got us doing stuff quickly and I 
felt like I was put to good use.” 

Student participant at Regina and District Food Bank 

 

Figure 5.4 Evaluation of Regina & District Food Bank (N = 7; n = 5). Raw data included in Section 14. 
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5.1.4.2 AIDS Programs South Saskatchewan (APSS) 
The sole student respondent reported their APSS experience was positive, challenging and relevant 
to his/her course work. All Likert items were positive with the exception of the student’s interest in 
a different placement. The students’ comments reflected that their experience challenged their 
assumptions and stereotypes, awareness of the complexities of HIV education and infection, and the 
realities of a confidential service. These factors clearly affected the student’s interaction with staff 
and clients, highlighted in the following comment:   
  

“We could have done more if there had been a nurse or a councillor for guidance. APSS is complex r/t 
HIV AIDS, drug use, and the need for confidentiality. I feel we made the best use of the time that we could, 
using our own initiative and adapting to an environment that was unfamiliar. One wasn't always sure that 
we were accepted by the clients there, although some were friendly. This is a challenging place, and I feel the 
staff are doing what they can given the nature and often the stigma of HIV AIDS.”  

Student participant at AIDS Program South Saskatchewan 
 
 
 

Figure 5.5 Evaluation of AIDS Programs South Saskatchewan (APSS; N = 3; n = 1). Raw data included in 
Section 14. 
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5.1.4.3 Four Directions Community Health Centre 
Survey results from the sole student respondent from this placement were negative for level of 
challenge, orientation to placement and future interest. Arts CARES organizers learned that the 
Four Directions placement coordinator was out of the office during the week and an orientation to 
the centre was not provided to the students. As a result, students were unclear on the services 
provided by the organization and the specific tasks they were expected to participate in. Although 
survey participation rate was low for Four Directions Community Health Centre (25%), the effect of 
little guidance and poor communication on the student experience is clear. As suggested by the 
comment below, the participation and efforts of other students at the placement were also 
important to a quality experience. Despite these difficulties, the student agreed that he/she was 
exposed to a new experience and would be interested in volunteering at an alternate placement in 
the future. 

 
“There was no orientation - the coordinator was on holidays when we arrived - and everything was not 
organized. My group members were constantly late and we didn't really get that much accomplished.” 

Student participant at Four Directions Community Health Centre 
 

 

Figure 5.6 Evaluation of Four Directions Community Health Centre (N = 4; n = 1). Raw data included in 
Section 14. 
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5.1.4.4 Planned Parenthood Regina 
Three student respondents agreed their Planned Parenthood was relevant, and that they retained 
interest in future volunteering. Two respondents agreed that the placement exposed them to new life 
experience. Negative results turned up in response to placement orientation and the level of 
challenge encountered by the experience. Much like the APSS placements, comments from students 
at Planned Parenthood reflect their experience in challenging their own assumptions and stereotypes 
surrounding sexual health and family planning services, and their confrontation with the realities of a 
confidential service. The overall experience at the placement outweighed the negative lack of 
relevant tasks. Not unlike APSS, this placement has its own challenges and requires confidentiality, 
which limits the tasks volunteers are able to perform. All of the student respondents commented 
that this was a valuable experience; however one comment in regards to the work load provides 
insight into why some categories were ranked lower than others.   
 

“It was a good experience and introduction to volunteer work, but I would have liked to have had more hands 
on experience with what the organization does. They did not have much for us to do and we completed the list 
of tasks provided for us in the first two days.” 

Student participant at Planned Parenthood Regina 
 
“My experience was invaluable.”  

Student participant at Planned Parenthood Regina 
 

 

Figure 5.7 Evaluation of Planned Parenthood Regina (N= 4; n = 3). Raw data included in Section 14. 
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5.1.4.5 Regina Open Door Society 
Three student respondents agreed their Regina Open Door Society placement was relevant, that 
they were exposed ranked fairly positively new life experience and that they retained interest in 
future volunteering. Negative results turned up in response to placement orientation and the level of 
challenge encountered by the experience. The respondents noted that placement staff were 
unprepared for their arrival, a situation which affected the preparedness of their expected tasks. 
However, the nature of the work allowed volunteers to engage with placement clients and learn 
from them, providing relevancy as well as a new life experience. In addition, two out of the three 
respondents noted that it was a challenging experience and they would be interested in future 
volunteering at this placement. All three students carpooled to the organization during the week.   
 

“I really enjoyed it. It was easy to get into the position because I was just taking care of children. It was 
educational but there could have been a little more instruction from the staff because most of the people did not 
know we were coming. Overall, it was a fantastic experience. I loved working with the children and the 
women who had come from other countries. I learnt from them.” 

Student participant at Regina Open Door Society 
 
“My experience at [Regina Open Door Society] was enlightening and inspirational! I was challenged to really 
be involved, and had some great hands-on experience in an area that I might have otherwise not had the 
opportunity to.” 

Student participant at Regina Open Door Society 

 

Figure 5.8  Evaluation of Regina Open Door Society (N = 3; n = 3). Raw data included in Section 14. 

 
 



 26

 

5.1.4.6 Regina Education Action on Child Hunger 
Four student respondents agreed their REACH placement was relevant and that they received a 
placement orientation, but a greater diversity of opinion was expressed on other topics. Students 
were generally positive on the exposure to new life experience and interest in future volunteering. 
Negative results turned up in response to the level of challenge encountered by the experience. 
These student respondents reported positively in regards to the friendliness of staff, the orientation 
provided and the relevance of the experience to their class. In regards to challenging the student 
volunteers, two respondents report that this was not a challenging experience as seen in the 
following comment: “...some mornings were fun and educated (sic). And other mornings were boring and useless. 
The placements should understand that as students we are here to learn and I found that hard to do especially when 
doing clerical tasks.”  Three students strongly agreed that they would be interested in future 
volunteering at REACH. 

 
 “It was really eye-opening and inspiring to see all the amazing things that can be accomplished by a few 
dedicated people and a handful of volunteers. It was a very memorable experience.” 

Student participant at REACH 
 

Figure 5.9 Evaluation of REACH (Regina Education Action on Child Hunger; N = 4; n =4). Raw data 
included in Section 13. 



 27

 

5.1.5 Students perception of overall placement experience 
 

 
 
Many students cited that they were challenged at their placements and were given a new life 
experience through Arts CARES. Students identified numerous benefits and positive outcomes and 
made suggestions on how the program could be more effective and enjoyable. The benefits of the 
experience depended, to a large extent, on the degree of preparedness of the organization, having 
meaningful tasks for the students to do and beneficial interaction with staff and clients of the 
organization.  

In answering the open-ended question “How was your experience at your community 
placement”, most students answered positively. Common remarks included simple adjectives like 
“great”, “fantastic” and “invaluable”. Interaction with staff and clients was pointed out to be a 
beneficial part of the experience; students often worked alongside people they would not normally 
work with or encounter in their daily lives. They also gained a new appreciation of the community 
organization, its work and the challenges and issues they face. Some students found this experience 
and new knowledge motivational and appreciated the opportunity for action. In this manner, some 
respondents commented on the value of hands-on learning or active volunteering.  
 Along with this positive feedback was a recurring comment about disorganization at the 
community placements. Staff at more than one organization were not prepared for students that 
week, either because they weren’t informed of the program or had not adequately arranged tasks for 
students to perform. Not having an orientation to the organization also had a negative impact; those 
students who did not receive information or a tour of the organization felt disconnected from the 
experience. Clear expectations and instructions for students and having meaningful tasks for them to 
do and learn from also emerged as important points.   
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5.1.6 Student perceptions of Arts CARES afternoon program 
The organization of afternoon sessions included both presentations by university and community 
speakers as well as time for facilitated discussion among student participants. Both of these aspects 
of the afternoon were well received. In evaluating the afternoon speakers (Figure 5.10), two 
dominant themes emerged: 
 
Students rated speakers from the community, or people speaking about specific community projects, 
very highly in terms of interest and information. These speakers included community organization 
representatives; Rob Deglau (North Central Community Association), Bonnie Morton (Regina Anti-
Poverty Ministry), Murray Geisbrecht (ACERT/Regina Food Bank) and Seema Goel, a graduate 
student from the University conducting an interdisciplinary project involving the Faculty of 
Engineering and Applied Science and the Faculty of Fine Arts on city bus shelters.  
 
Students also rated interactive sessions with university administrators highly, including the University 
President Vianne Timmons and Chair of the University’s Strategic Planning Committee Thomas 
Chase. By asking for student feedback and creating an interactive atmosphere, they turned a 
presentation into a way of engaging students; for some, it was the first time an administrator had 
ever asked for their thoughts and ideas. 
 

5.1.7 Students perception of the Arts CARES celebration 
Two weeks after Arts CARES, all student participants, partnering faculty members and community 
organizations and volunteers from the week gathered to celebrate the conclusion of the program and 
to recognize the collaborative contributions. At this celebration, student participants and community 
organizations received certificates of participation from the Acting Dean of Arts, Lynn Wells. Every 
student who attended the celebration reported that they found the event meaningful. 



 29

 
 

Figure 5.10 Student survey responses for afternoon speakers in Arts CARES program, plotted by speaker 
affiliation.  
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5.1.8  Overall Arts CARES experience? 
Students were asked what they appreciated most about Arts CARES in an open-ended manner, 
which garnered responses with similar themes.   

 Being able to volunteer or take action.  
“The fact that after talking about problems our communities faced, we could go back to our 
placements and be a part of the solution. That was instant relief - one could work off the guilt that 
usually piles up in our classes and at home.” 
 
“I greatly appreciated the volunteer aspect. It opened my eyes to all the volunteer opportunities that 
are available in Regina and how much volunteers are needed.” 
 
“I appreciated the opportunity to gain service learning experience and help out at a very valuable 
community organization.” 
 

 The afternoon presentation and discussions, particularly the opportunity to learn 
new things and interact with other students.  

“I really liked the effort the coordinators put into the afternoon program. I also looked forward to 
our discussions and the presentations. It really gave me a new perspective on things. Especially the 
presentation about the North Central Community. I really got what I was looking for from these 
sessions.” 
 
“Inclusiveness, everyone was encouraged to participate. Everyone shared opinions, ideas, and 
experiences, and there was always a high degree of respect for the person speaking and for the group.” 
 
“I was placed with some very awesome people with a great deal of insight. I appreciated learning 
from my fellow classmates just as much as I enjoyed learning from the speakers.” 
 
“I really appreciated both the experience in the community, and the discussions and speakers in the 
afternoon. I found all of the presenters to come with some great information and insight on issues in 
the community that we all need to be aware of. It was great to discuss with other participants as 
well!” 
 

 A new or increased awareness of local issues and challenges.   
“It forced me to get out of my comfort zone a little bit. It was interesting to me, especially, to hear the 
speakers in the afternoons and learn some about the situation in Regina. There's a lot of things that 
I didn’t know.” 
 

 The opportunity to apply theory to practice.  
“The opportunity to apply some of what I have learnt in the class room to real world situations 
within the community.” 
 

 Meeting new people.  
“Getting to meet inspiring community leaders and other enthusiastic students.” 

 
In a poll, 82% of respondents indicated that they would participate in Arts CARES again, while 88% 
of students said they would recommend the program to a friend. When asked about participating in 
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future events, 70% of students indicated interest in participating a one-day event (e.g. day of service) 
and/or a semester-long community-service learning course. 
 

5.1.9 Student suggestions for improving Arts CARES 
Students were asked for suggestions to improve Arts CARES in the future. Although several 
students indicated no improvements were necessary, the following themes emerged amongst those 
that did offer suggestions: 

 More time at placement, less time spent in afternoon discussion/presentations 
“Possibly two less afternoon sessions, and work those full days at the program” 
 
“Make it 5 days.” 
 
“Reduce afternoon sessions to one or two days to allow students more time at the organizations.” 
 

 Better coordination at placements  
“I know that it is difficult, but there could have been more coordination with the placements. When 
we got there, there was no one waiting for us, and the people didn't really know what we were 
supposed to do. The placement turned out to be great because it was easy enough to integrate, but it 
just would have been a little easier to get started.” 
 
“Maybe ensure that the placements definitely have something for us to do each day. The one day we 
were at the community store, there was nothing to do. We sat around for 3 hours because they had 
not planned anything for us to do.” 
 

 Shorter lunch break 
“Shorter lunch hours - 1/2 hour would be plenty of time.” 
 
“Make lunch only half an hour and end the afternoon sessions earlier.” 
 

 Modified afternoon session format 
“The afternoon session would be far more useful if students had the opportunity to discuss things (the 
last session was great because we actually had people talking and having scholarly debates). The 
presenters were good, but it would have been nice to ask [more] questions.” 
 
“Speakers were good, but discussion sessions were not useful at all.” 
 
“Add music in there somewhere-- perhaps during lunch or group-work times. The presentations are 
great but some are long and we need something to kick start us.” 
 
“The bonding exercises in the afternoon sessions were unnecessary.” 
 
“I would suggest that the afternoon workshops need to be more challenging. There needs to be 
opportunity for students to mingle and exchange stories of their experience. I felt that some of the 
afternoon sessions were gauged at a younger audience.” 
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5.1.10 Interpretation of student responses 
In considering these student evaluations, it is clear that Arts CARES was a positive experience. As a 
pilot program, it is also clear that there is room to improve the structure of the week and the 
opportunities for service to continue to make this a meaningful CSL program for students. Students 
appreciated their experiences at new environments and organizations, the chance to interact with 
new people, and learn about local challenges. They rated their experience at community 
organizations highly when community partners oriented the students to issues addressed, 
populations served and service expectations. There is also an important role for the program 
organizers and instructors to play to ensure that students have the chance to explore these 
experiences in both interactive reflection during the week and class assignments after the week is 
completed. This will help students better understand their experiences and it applies to what they are 
learning in their class. 
 
Recommendations for an improved Arts CARES program and other CSL opportunities in the 
Faculty of Arts can be found on page 42. 
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5.2 Instructor partner survey responses  
 
Instructors responded positively to the Arts CARES program, with all indicating interest in 
participating again, or recommending it to another instructor.  

 
Figure 5.11 Instructor survey responses on the Arts CARES structure. 

 
 

 
Figure 5.12 Instructor survey responses on future participation, and recommending participation to other 
instructors. 

 

5.2.1 CRU Support 
Instructors appreciated the provision of information about the program and availability of 
organizers to answer questions. Suggestions for other forms of support focused on having more in-
depth knowledge of different aspects of the program: 

 More information on what other instructors require of students and how they 
incorporate service-learning into their curriculum 
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 More information on the specific tasks required of students at community 
placements 

 More information on the content of afternoon presentations  
 

5.2.2 Student benefits and incorporation into curriculum 
Arts CARES was incorporated into each class curriculum in different ways, depending on the class 
level, requirements and learning objectives of the course. Requirements included writing a reflective 
paper or journal entry, student presentations and attendance.  
 
Instructors identified a number of benefits for their students, including: 

 Opportunities for networking and interaction with other students 
 Awareness of the value of community organizations 
 An opportunity to connect theory to practice 
 A compact community service-learning experience 
 Cultivating a sense of civic responsibility 

 

5.2.3 Arts CARES afternoon program 
Afternoon sessions were organized with a daily theme: volunteerism, community issues, linking the 
university and community. When asked what other kinds of topics should be considered for 
afternoon presentations and discussions, instructors suggested: 

 Linking theory to practice 
 Critical analysis of the role of community organizations and why we need them 
 Citizenship and responsibility 
 Practical academic skills (e.g. community based research and writing for multiple 

audiences) and resources for publication 
 

5.2.4 Relevance to department or program 
All instructors agreed Arts CARES was relevant to their program or department, although not all 
disciplines have embraced community service-learning. There were certainly other courses in their 
area and others that would be amenable to community service-learning. Many Faculty of Arts 
departments and programs offer or encourage other forms of teaching and learning that connect the 
university and community. One instructor’s comments are particularly instructive: 
 

“At the moment, our department has not embraced it outside of my own involvement. This – I think – is 
tragic and I would like to see some assertive leadership from above providing an incentive – attached to the 
merit review process – for faculty to become more engaged with the community and less insulated in their own 
little bubbles.”                  Instructor 

 

5.2.5 Instructor suggestions to improve Arts CARES in the future 
Interestingly, instructor suggestions on future improvement focused on different stakeholders. They 
include: 

 Facilitating instructor meetings to discuss integration into course curriculum 
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 Have community organizations plan out more activities for students to ensure that 
students are engaged in meaningful work 

 Recognition of CSL on student transcripts 
 Include all stakeholders in planning future programs – particularly community 

organizations  
 
All instructors indicated interest in participating in future Arts CARES program, and half noted that 
they would be open to semester-long CSL courses. 
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5.3 Community partner survey responses 
 
The community organizations were quite enthusiastic about the program, particularly because it 
allowed them to access a willing pool of young volunteers. All respondents strongly agreed/agreed 
that Arts CARES benefited their organization (Figure 5.13). 

 
Figure 5.13 Community survey responses on the Arts CARES structure. 

 

5.3.1 Why their organization decided to partner with Arts CARES 
There were a variety of motivations in why each organization decided to partner with Arts CARES, 
but a frequent comment was to encourage or benefit from volunteerism. Not only were 
organizations keen to promote an ethic of volunteering, but they also gained the practical benefits of 
new ideas and extra sets of hands to help on projects or regular work. A few organizations pointed 
out the benefit of being able to expose students to new situations or to teach them about the 
community. In this way, these community organizations saw themselves as important teachers. 
 

“We value the input of the students and it also gives our organization an opportunity to give the students an 
“up close and personal – first hand experience” of what volunteering or working for our organization would 
be like.” 

Community partner 
 
“It was a good opportunity to build relationship with the University, and to expose young people to the need 
within the community. A hope would be that those students who volunteered at our organization will be 
inspired to continue to volunteer even after this program is finished.” 

Community partner 
 
Not only did organizations benefit from the individual service of students during the week, but they 
also saw Arts CARES as an opportunity to establish a longer term relationship with the University 
of Regina. While most of them saw the institution as a potential pool of volunteers, one organization 
expressed a desire to pursue future research projects with the university. 
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5.3.2 Community partner suggestions and future involvement 
When asked for suggestions to improve the program, one organization reiterated the instructors’ 
desire to know what other students are doing at other organizations. While students were able to 
learn from each other during the afternoons, instructors and community partners often missed these 
afternoon sessions. These comments make it clear that greater information is desired about tasks 
and expectations for students in the program. 
 

Table 5 Community interest in future activities 

 
 % Yes
 
Arts CARES 2010 100%
A one-day event (e.g. day of service) 66%
A semester-long CSL course 50%
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6 Common Themes for Partner Groups 
Three main themes are common to the responses of the partner groups. Their repetition signals 
their importance to future CSL programs. 
 
The Importance of Communication 
All three partner groups – students, instructors and community partners – indicated an interest in 
more information on certain aspects of the program. Students and instructors wished to know more 
about community organizations, CBO partners wanted to learn more about class content and 
expectations and instructors would have liked more information on the afternoon sessions. This 
necessitates better communication between partners: of community partners speaking to instructors 
about the class participating in the program, of instructors speaking to community partners about 
expected tasks, of university instructors talking to each other about their syllabi, and of CBOs 
discussing their work and expectations with students. Not only would greater communication create 
a more efficient program, but it also becomes an important teaching tool for all involved and can 
help create a more meaningful experience for partners. 
 
The Importance of Orientations to CBOs 
Related to the key role communication plays, is the importance of an orientation to the community 
organization, the work they do and the community they serve. This helps students and instructors to 
understand the tasks at hand as well as how the organization and its work fit into a larger picture of 
social issues and challenges. Student comments demonstrate how much value they placed on 
orientations; it may also be important for instructors to understand what community organizations 
do, and by giving orientations and tours, the CBOs play a teaching role. 
 
The Importance of Clear Expectations and Outcomes 
Creating a successful program necessitates finding and articulating common expectations and goals. 
All partners must understand the expectations of the other groups or people involved, for they will 
each have different needs and agendas to be met during their time in the program. Understand and 
articulating expectations for each partner group is important. 
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7 Case Studies of Community Service-Learning at Canadian Universities 
 
Successful community service-learning programs take many forms in other Canadian universities 
and colleges. The following case studies are examples of successful CSL programming in four 
different areas: an alternative spring break, a day of service, course-based CSL programs and a CSL 
office that has created mutually beneficial relationships with the community.3  
 
7.1 University of Saskatchewan Alternative Reading Week  
 
Established in 2006, the University of Saskatchewan’s Alternative Reading Week is an opportunity 
for students to volunteer at core neighbourhood organizations during the February break. This 
annual program is organized by the Gwenna Moss Centre for Teaching Effectiveness in the 
University Learning Centre for Arts & Science undergraduate students free of charge.  
 
Students accepted to the program are expected to attend pre-week meetings, the four-day 
Alternative Reading Week and post-week meetings. Pre-week meetings are designed to foster greater 
self-awareness, organize community placements and logistics. The program begins with an 
orientation event held the Saturday prior to the Alternative Reading Week, where students learn 
about community issues and challenges faced by organizations. During the week, there are a number 
of community partners in inner city Saskatoon that open their doors to students, including the 
Saskatoon Food Bank and Learning Centre, the Saskatoon Friendship Inn, CHEP Good Food, 
Community Clinic Westside, EGADZ Youth Centre, Habitat For Humanity Saskatoon, 
International Interdisciplinary Community University Student Partnership (IICUSP), Quint 
Development Corporation, and Saskatoon Community Youth Arts Programming Inc. (SCYAP). 
Students perform service at these organizations each morning, and gather for facilitated reflective 
activities in the afternoon. Post-week meetings are also an opportunity for students to reflect upon 
their experiences and they receive a certificate from the Dean of Arts & Science to recognize the 
completion of the program. 
 
New to the program is INTS 298.3 - Dynamics of Community Involvement, a 200-level, three credit 
course offered through the College of Arts and Science in partnership with the ULC. This hands-on 
course examines the dynamics of community involvement through participation in Alternative 
Reading Week. A particular focus for this course is framing the CSL experience in the larger context 
of community involvement, and understanding how citizenship and active participation affect and 
define community and how students build relationships with the larger community. 
 
7.2 University of Toronto oUTreach / Day of Service  
 
Organized annually by the University of Toronto’s Centre for Community Partnerships, this 
university-wide day of service attracts over 1000 participants from the University of Toronto 
including St. George College, University of Toronto at Mississauga and University of Toronto at 
Scarborough. It began in 2006 as a successful partnership with the student-organized National 
Ghandi Day of Service in 2005. The Centre for Community Partnerships teamed up with the small 
collective and took the event to a larger scale. Open to students, staff, faculty and alumni, oUTreach 
endeavours to connect academic activities with social, political, and ethical issues in the greater 
                                                 
3 For a more comprehensive scan of CSL in Canadian universities, see spreadsheet (attached as document? Website 
link?) 
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community. Participants volunteer in agencies, neighbourhoods, community centres and 
environmental sites. They work with building crews, remove garbage from river banks, organize 
reading circles for non-English speaking children, serve lunch in shelters, and offer support and 
service for hundreds in the Greater Toronto Area. This program is made possible through many 
community and university partners and sponsors. 
 
 
7.3 University of Alberta / Department of Community Service Learning  
 
The University of Alberta’s Faculty of Arts includes a Department of Community Service Learning 
established in 2003 with support from the university, the Edmonton Chamber for Voluntary 
Organizations and the McConnell Family Foundation. The latter provided comprehensive five year 
funding for the service-learning program.   
 
University of Alberta undergraduate students can earn a Certificate in Community Service Learning 
through this department, which formally designates that a student has significantly integrated CSL 
into his or her postsecondary education. To qualify, students must fulfill all requirements for majors, 
minors, or honours in their respective disciplines, complete at least 3 credits in a CSL-designated 
course, 9 credits from the list of academic courses approved each year by the CSL Program Office 
and a non-credit opportunity.   
 
There have been well over 50 courses at the University of Alberta in the last 5 years offering a CSL 
component. A sample of available courses includes: 
 

CSL 300 - Theory and Practice of Community Service-Learning 
This course is an in-depth exploration of theories and practices of civic engagement and 
community change for students who already have service-learning experience and wish to 
extend their volunteer experience for at least one more term. A combination of texts, guest 
presentations, and seminar discussions will serve to enliven students’ critical understanding 
of their voluntary and activist experiences, and help guide the completion of an advanced 
CSL project. 
 
CSL 350/360 – Oil and Community: Gendering the Boom 
This 6 credit course explores the effects of the energy boom (and bust) on gender relations 
and struggles for women’s equality through coursework and community-based projects with 
Edmonton community organizations.  
 
PERLS 440/441 – Play Around the World Programming 
This is a 3-month cross-cultural placement working with underserved populations in 
Thailand in the area of play, recreation and sport. Students apply and are selected in fall 
term, and then have significant time commitment to their preparations during the winter 
term. Travel takes place May through August. This course represents the theoretical aspect 
of the experience, and involves written and creative work in the area of programming in 
cross-cultural settings.  
 
UKR 427/527 – Ukrainian Material Culture and Folk Art 
This course familiarizes students with selected types of material culture in Ukrainian and 
Ukrainian-Canadian culture, such as Easter eggs, embroidery, agricultural practices and folk 
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weaving. A 20 hour CSL assignment will be connected with one of the local Ukrainian 
museums. The proposed project will involve work with 5-10 selected objects, researching 
their history. The student will supply the museum with this background information to add 
value to the museum collection in addition to an academic paper and in class reporting.   
 
 

7.4 Carleton University / Student Experience Office (SEO)  
 
The Student Experience Office (SEO) at Carleton University offers three different programs that 
facilitate greater community partnerships with the university. Their annual Alternative Spring Break 
(ASB) includes local and international programs based on the themes of social justice, human rights, 
environmentalism and the global community. Students have the opportunity to work within the 
Ottawa community or on an international project that have included service in Mexico and 
Vancouver in the past. 
 
The SEO also organizes a one day of service with a 3-4 hour commitment for people just starting 
out or interested in CSL. Participants are partnered with a local community organization and provide 
service to improve the quality of life in the Ottawa community. For student interested in longer-
term placements, this office matches students with local community partners to perform 2-4 hours 
of service per week for a semester.   
 
The success of these programs depends greatly on the relationships established with local 
community partners. The Placement Community Partners include 4 areas and a variety of 
institutions such as Children - Ottawa Reads; JUMP! Math Tutoring; Volunteers In Education; Big 
Brothers, Big Sisters Ottawa; Pathways To Education; Volunteer Mentor; Pathways to Education; 
Volunteer Tutor; Adults - Cornerstone Women’s Shelter; Environmental - Sustainable Living Ottawa 
East (SLOE); N2N Electricity Efficiency Auditor; Arts- Centrepointe/Shenkman Theatres.  
 
The Canadian Association for Community Service-Learning (CACSL) is a national network based in 
Carleton University that supports, educates and networks to ensure the effective growth of CSL in 
Canada. Their vision is for students, educators and communities to learn and work together to 
strengthen individuals and society. 



 42

8 Recommendations 
 
The following are recommendations to strengthen the Arts CARES program and encourage other 
community service-learning opportunities in the Faculty of Arts and University of Regina. They are 
not ranked in order of importance. 
 
8.1 Improvements specific to Arts CARES program 

I. Consider an Arts CARES planning committee that includes community and faculty 
representatives 

II. Streamline time not spent at organizations or in reflective discussions: 
- shorter time period for lunch 
- hosting one orientation session with email follow-up  

III. Redesign the afternoon sessions: 
- incorporate more challenging discussions, particularly critical reflection about service 

and linking theory to practice  
- offer students the option to spend more time at their community placement on the 

last day 
 
8.2 Foster Partner Communication 

I. Emphasize the importance of an organizational tour and orientation for students 
II. Facilitate the meeting of instructors and community organizations to learn more about their 

mutual work, and their expectations of students 
III. Encourage discussion between instructors about their expectations of students and helpful 

resources 
IV. Encourage students and organizations to discuss their expectations and tasks to perform. 

This can also include an explanation of why certain tasks are relevant or important for 
organizations 

 
8.3 Community Engagement 

I. Develop strong partnerships and involve community partners in more steps during the Arts 
CARES program. This can include: 

-  involving community partners in the planning phase 
-  building a relationship with community umbrella groups like the United Way to reach 

more community partners 
-  encourage community partners to share their knowledge with participating classes or 

during afternoon sessions 
II. Encourage community partners to meet and create a relationship with instructors  

III. Share information with community organizations on CSL and its benefit beyond 
volunteerism 

 
8.4 Instructor Support  

I. Offer opportunities for greater communication with other partners 
II. Encourage instructor input and participation in afternoon workshops 

III. Encourage instructors to help students link their classroom experience with community 
placement experience after the Arts CARES program. This could include further reflection 
or students sharing their experience with classmates who didn’t participate. 
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8.5 Student CSL Opportunities 

I. Explore existing university programs and opportunities like the Arts Work Experience 
Internship as ways of encouraging CSL 

II. Encourage the integration of CSL into more Faculty of Arts courses 
III. Organize a day of service for interested students, instructors and university staff as a means 

of introducing CSL and encouraging community engagement; consider partnering with 
interested student and campus groups 

IV. Consider an international alternative spring break 
 
8.6 Building an encouraging University Environment 

I. Encourage ways of sharing CSL information, building relationships and collaborating on 
CSL programs with other University of Regina faculties and units 

II. Seek sustainable program funding 
III. Encourage faculty research on CSL 
IV. Advocate for recognition of CSL in the faculty annual performance review 
V. Recognize CSL on student transcripts or create a Certificate in CSL 
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10 Appendix A: Arts Cares Poster 
 

Arts CARES poster 
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11 Appendix B: Arts CARES Student Application Form 
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12 Appendix C: Contributors to Arts CARES 2009 
 
 
Brenda Anderson Religious Studies, Luther College, University of Regina 
Tina Beaudry-Mellor Political Science, Faculty of Arts, University of Regina 
Thomas Chase Strategic Planning Facilitation Committee, University of Regina 
Denise Cook North Central Community Association 
Rob Deglau North Central Community Association 
Annette Desmarais Justice Studies, Faculty of Arts, University of Regina  
Darcy Dietrich Regina Open Door Society 
Ryan Emmons Regina & District Food Bank 
Dana Folkerson REACH (Regina Education & Action on Child Hunger) 
Erica Frank United Way of Regina 
Murray Geisbrecht ACERT (Adult Centre for Employment Readiness & Training) 
Seema Goel Faculty of Fine Arts & Faculty of Applied Science and Engineering 
Hirsch Greenberg Justice Studies, Faculty of Arts, University of Regina 
Yolanda Hansen Community Research Unit, Faculty of Arts, University of Regina 
Wayne Hellquist Regina & District Food Bank 
Bryan Hillis Religious Studies, Luther College, University of Regina 
Kyle Hodder Geography, Faculty of Arts, University of Regina 
Wendee Kubik Women’s & Gender Studies, Faculty of Arts, University of Regina 
Susan McKay Career Centre, University of Regina  
Bonnie Morton Regina Anti-Poverty Ministry  
Diane Mullan Student Services Office, Faculty of Arts, University of Regina 
Loanne Myrah Centre for Continuing Education 
Kevin O’Brien Student Services Office, Faculty of Arts, University of Regina 
Danielle Pieracci Arts CARES Intern, Arts Work Experience Internship Program 
Chris Smith Planned Parenthood Regina 
Autumn Story Saskatchewan Association of Rural Municipalities 
Vianne Timmons Presidents Office, University of Regina 
Kara Vincent Dean of Arts Office, University of Regina 
Lynn Wells Dean of Arts Office, University of Regina 
Tanya Wirth AIDS Program South Saskatchewan 
Lisa Workman Four Directions Community Health Centre 
  
 ...and all of the undergraduate students 

who chose to participate in the program.
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13 Appendix D: Student demographic data 
 

Table 6 Enrolment in participating classes by frequency 

  
 Participating students 
  
  
Enrolled in one of the 5 participating classes 21 
Not enrolled in a participating class (or earning credit) 6 
  

Total 27 
  

 

Table 7 Student enrolment by faculty-of-origin 

  
 Participating students 
  
  
Enrolled in the Faculty of Arts 20 
Enrolled in other faculties *  

Business Administration 2 
Science 2 
Social Work 1 
Kinesiology 1 
Fine Arts 1 

  
Total 27 

  
* These students were enrolled in a participating Arts class. 
 

Table 8 Arts students declared majors by frequency 

 
Arts Majors Participating Arts students 
 
Economics 1
English 1
Health 1
History 1
Human Justice 3
International Studies 3
Justice Studies 1
Political Science 3
Psychology 1
Religious Studies 1
Women’s Studies 3
Information not available 1
 
 
Total 20 
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Table 9 Student year of study by frequency 

 
Year of Study Participating students 
  
  
Year 1 4 
Year 2 7 
Year 3 5 
Year 4 7 
Year 5 or more 2 
Information unavailable 2 
  
  
Total 27 
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14 Appendix E: Tabular data from student surveys 
 
 

Table 10 Method by which students learned of Arts CARES, by frequency. As respondents selected all 
applicable methods, total exceeds 17. 

 
Method Total 

respondents 
 
In class (CRU Coordinator) 8
In class (Instructor)  12
Media (Poster) 6
Media (Carillon ad) 0
Media (Bookmark) 1
Media (CRU website) 0
Fellow classmate 1
 

 
 

Table 11 Students’ overall Arts CARES experience by frequency 

  
 
 

Strongly 
Agree 

Agree Disagree Strongly 
Disagree 

Total
respondents

  
Program objectives were made clear to me  9 8 0 0 17

I feel that Arts CARES was well-organized  6 11 0 0 17

Arts CARES enhanced my academic experience 9 8 0 0 17

The amount of work required during the week was 
appropriate 

8 8 1 0 17

Structure of week was useful and well-organized 7 7 2 1 17

 

Table 12 Summary of all placement evaluations (n = 17). 

 

  Strongly 
Agree 

Agree Disagree Strongly 
Disagree 

Total

   
Orientation provided 3 8 4 2 17
Challenging experience 2 8 6 1 17
Exposed to new life experience 6 9 2 0 17

Placement relevant 5 12 0 0 17
Interested in future volunteering 9 6 1 1 17
Interested in different placement 3 9 5 0 17
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Table 13 Evaluation of Regina & District Food Bank (N = 7; n = 5). 

 

Table 14 Evaluation of AIDS Programs South Saskatchewan (APSS; N = 3; n = 1). 

 

Table 15 Evaluation of Four Directions Community Health Centre (N = 4; n = 1). 

 
 
 
 
 
 
 
 
 
 
 

  Strongly 
Agree 

Agree Disagree Strongly 
Disagree 

Total

   
Orientation provided 3 2 0 0 5
Challenging experience 1 3 1 0 5
Exposed to new life experience 3 2 0 0 5
Placement relevant 2 3 0 0 5
Interested in future volunteering 3 2 0 0 5
Interested in different placement 1 4 0 0 5
   

  Strongly 
Agree 

Agree Disagree Strongly 
Disagree 

Total

   
Orientation provided 0 1 0 0 1
Challenging experience 0 1 0 0 1
Exposed to new life experience 0 1 0 0 1
Placement relevant 0 1 0 0 1
Interested in future volunteering 0 1 0 0 1
Interested in different placement 0 0 1 0 1
   

 Strongly 
Agree 

Agree Disagree Strongly 
Disagree 

Total

   
Orientation provided 0 0 0 1 1
Challenging experience 0 0 0 1 1
Exposed to new life experience 0 1 0 0 1
Placement relevant 0 1 0 0 1
Interested in future volunteering 0 0 0 1 1
Interested in different placement 1 0 0 0 1
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Table 16 Evaluation of Planned Parenthood Regina (N= 4; n = 3) 

 
 

Table 17 Evaluation of Regina Open Door Society (N = 3; n = 3) 

 

Table 18 Evaluation of REACH (Regina Education Action on Child Hunger; N = 4; n =4) 

 
 
 
 
 

 Strongly 
Agree 

Agree Disagree Strongly 
Disagree 

Total

   
Orientation provided 0 1 2 0 3
Challenging experience 0 1 2 0 3
Exposed to new life experience 0 2 1 0 3
Placement relevant 1 2 0 0 3
Interested in future volunteering 1 2 0 0 3
Interested in different placement 0 2 1 0 3
   

 Strongly 
Agree 

Agree Disagree Strongly 
Disagree 

Total

   
Orientation provided 0 0 2 1 3
Challenging experience 0 2 1 0 3
Exposed to new life experience 1 2 0 0 3
Placement relevant 1 2 0 0 3
Interested in future volunteering 2 1 0 0 3
Interested in different placement 1 1 1 0 3
   

 Strongly 
Agree 

Agree Disagree Strongly 
Disagree 

Total

   
Orientation provided 0 4 0 0 4
Challenging experience 1 1 2 0 4
Exposed to new life experience 2 1 1 0 4
Placement relevant 1 3 0 0 4
Interested in future volunteering 3 0 1 0 4
Interested in different placement 0 2 2 0 4
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15 Appendix F: Tabular data from instructor surveys 
 
 

Table 19 Instructor survey responses regarding the Arts CARES experience by frequency 

  
 
 

Strongly 
Agree 

Agree Disagree Strongly 
Disagree 

Total
respondents

  
Program objectives were made clear to me  2 3 0 0 5

I feel that Arts CARES was well-organized  4 1 0 0 5

Arts CARES enhanced my academic experience 2 2 0 0 4

The amount of work required during the week was 
appropriate 

1 3 0 0 4

 
 

Table 20 Instructor survey responses regarding Arts CARES participation by frequency 

  
 
 

Yes No Total 
respondents 

  
 
On the basis of your experience in this program, 
would you participate in Arts CARES in the future? 

5 0 
 
5 

On the basis of your experience in this program, 
would you recommend Arts CARES to other 
instructors? 

5 0 5 

Did you find the Arts CARES celebration evening 
meaningful? 

4 0 4 

  
 
 
 
 
 



 55

 
 
16 Appendix G: Tabular data from community partner surveys 
 
 
 

Table 21 Community survey responses regarding the Arts CARES experience by frequency 

  
 
 

Strongly 
Agree 

Agree Disagree Strongly 
Disagree 

Total
respondents

  
Program objectives were made clear to me  2 3 1 0 6

I feel that Arts CARES was well-organized  3 3 0 0 6

Arts CARES enhanced my academic experience 2 4 0 0 6

The amount of work required during the week was 
appropriate 

2 4 0 0 6

I feel the structure of the week (i.e. volunteering in the 
morning, students gathering for afternoon workshops) 
was useful. 

1 4 1 0 6

 
 
 
 
 


