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Abstract 

This report describes the practicum experience of a graduate student in the field of 

Educational Psychology, in a counselling setting, under the supervision and support of a 

registered psychologist at University of Regina’s Counselling Services.  This report 

summarizes the requirements and obligations that were undertaken throughout the 3.0-

hour credit practicum.  The writer reflects on the opportunity to gain practical experience 

and the development of knowledge and skills necessary to provide quality care in a 

clinical counselling setting.  The writer also analyzes the goals that were created prior to 

the experience and the achievement or failure to reach specific goals.  This practicum 

report was submitted to the Faculty of Education as the final requirement of the Master of 

Education in Educational Psychology degree program.  
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Pre-practicum Information 

Background 

Having completed my teaching degree in 2009, I immediately accepted a position 

teaching at a high school in Regina, SK.  I enjoyed teaching, but I had always had a 

desire to work with underprivileged and at-risk youth with aspirations to further study 

psychology.  I would often think about a caring and thoughtful guidance counsellor who 

helped and supported me through high school and gave me hope, as well as a desire to 

have a successful future.  Having her support through a difficult time in my life, I felt 

encouraged to seek opportunities to help others as she had helped me.   I had previously 

worked at Ranch Ehrlo Society as a childcare worker, and thus, decided to leave my 

teaching position in Regina and began teaching at Ranch Ehrlo in 2011.   

The students at Ranch Ehrlo come with a multitude of disabilities and numerous 

physical, emotional and behavioral issues.  Many of them have suffered tremendous 

amounts of loss, neglect, abuse, and trauma.  Their ability to function in the classroom is 

hindered greatly by issues that are outside of a teacher’s control.  They also come with 

very little hope for their futures.  Our goal each day is to help them gain the abilities 

needed to have success in the classroom, but to also have success in life.  However, I 

have always felt that I had limited resources, knowledge, and skills to support these 

students during crises when the emotional trauma that they have experienced becomes 

overwhelming for them. 

My invaluable teaching experience at Ranch Ehrlo led me to believe that there is 

an immense need for psychological and emotional support for many of today’s youth.  It 

is a complex endeavor for teachers to attempt to meet the diverse needs of the various 
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students in any classroom.  Teaching students who have suffered trauma requires 

extensive relationship building in order to build trust and develop the relationship that is 

needed to truly help them.  My students must believe that I am willing to listen to their 

complicated experiences and offer support and advice that can help them deal with those 

issues.  The difficulty that I had was that I wanted to help, but was unsure of how to help 

students develop positive coping strategies that would help them for the rest of their lives.  

I finally realized that I required additional knowledge and proficiency in counselling my 

students. Therefore, I applied to the Master of Education program in Educational 

Psychology.   

Introduction 

In choosing to pursue my Educational Psychology Masters degree, I decided to 

take the practicum route.  As a teacher, I have had the benefit of working in collaboration 

with other professionals in order to improve my skills as a teacher, which I take great 

pleasure in.  The collaborative process, I believe, has aided me in developing the ability 

to realize my strengths and deficiencies and develop more effective teaching practices.  

Since I feel this process has benefitted me, I was interested in pursuing the practicum 

route.  In addition, I believe that learning theory and then putting theories into action 

under the supervision of a professional is an exceptional way for me to develop my skills 

without the fear of making a mistake and being on my own.  The practicum route would 

allow me to apply the theories that I have learned, within authentic conditions, under the 

supervision of an experienced psychologist.  Furthermore, I felt that the continuous cycle 

of applying theories, then receiving feedback from experienced professional, and then 
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further opportunities for application, would allow me to adjust or modify my theories and 

applications with confidence.   

Initially, I had anticipated pursuing a practicum under an Educational 

Psychologist in a school system, practicing assessments and writing reports with the 

guidance of my professional associate.  I believed that this was my only option since I am 

in the field of education.  However, I developed an interest in individual counselling 

through my experience in my Theories of Counselling course offered through the 

program.  Additionally, conversations with classmates and colleagues who informed me 

of opportunities for becoming a registered psychologist in the future also intrigued me.  

When applying for practicum opportunities, I decided to apply at a variety of 

organizations in order to have the best opportunity to obtain a placement.  In the end, the 

opportunity to engage in counselling at University of Regina Counselling Services under 

the tutelage of Ian MacAusland-Berg emerged and I seized it.  I was very excited to have 

a different experience outside of the school setting that included interacting with adults 

and gaining experience in a clinical counseling setting.   

Practicum Outline 

Environment 

University or Regina Counselling Services (URCS) is located on the university 

campus on the second floor of the Riddell Centre.  The university website explains that 

URCS offers students free individual counselling, group counselling on a periodic basis, 

as well as educational strategy training workshops through the University of Regina 

Student Success Centre (University of Regina, n.d.).  The Counseling Services team 

consists of experienced registered psychologists and professional counsellors with an 
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array of skills and abilities, offering personal counselling to students seeking help.  The 

team offers personal counseling to individuals dealing with problems such as stress, 

anger, anxiety, depression, eating disorders, relationship issues, assertiveness, as well as 

others (University of Regina, n.d.).  The team also organizes group counselling 

throughout the semester, with differing topics from group to group.  

Staff 

URCS consists of a staff of five counsellors, all having a minimum of a Master’s 

degree in their field of study.  There are three female counsellors and two male 

counsellors, most of whom are Registered Psychologists with the Saskatchewan College 

of Psychologists.  URCS also supports and accepts student counsellors through the 

Faculty of Psychology, enabling them to gain invaluable experience.  Therefore, there are 

usually student counsellors available for students to meet with as well.     

Schedule and Appointments 

The URCS office is open from Monday to Friday from 8:30am until 4:30pm.  

Counselling is open to all students.  Students seeking counselling are encouraged to 

access and schedule appointments through the online scheduling software, Clockworks, 

on the URCS webpage.  Students simply require their student username and password 

that they would utilize to access their URCourses personal account.  The student would 

then choose whether they would like to attend a First Appointment, Individual Therapy, 

Group Therapy or a Presentation.  The scheduling software allows students to select the 

day, time and counsellor that they would like to see.  If the student chooses First 

Appointment, they are then prompted to fill out the online intake form (Appendix A), 

which includes sections on Personal Information, Information about the process of 
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counselling, the Limits of Confidentiality, and a Personal Information Questionnaire.  

This allows the counsellor to read about the individual prior to meeting them and also 

allows the individual to gain some information about the counselling process and 

confidentiality prior to the appointment. If the student has difficulty scheduling an 

appointment, they may also seek help at the Student Success Centre.   

Intake Procedures/First Appointment  

 First Appointments are simply that, the first appointment that a client makes and 

attends.  Returning clients who have not met with a counsellor in more than 12 months 

are encouraged to attend a “new” first appointment.  This is encouraged in order to assess 

the changes that the client has experienced during that lengthy period and identify any 

different needs that have arisen.  First Appointments are scheduled for approximately 30 

minutes.  During this time, the counsellor is expected to confirm that the client was able 

to read and understand the intake form.  It is also important for the counsellor to re-

explain the limits of confidentiality with the client and ensure that the client has a clear 

understanding of said limits.  Lastly, as a practicum student, it is imperative that I inform 

the client that I am student and I am an acting counsellor under the supervision of a 

Registered Psychologist whom I will consult and collaborate with throughout the course 

of treatment.  I always ensured my clients that confidentiality would continue to play a 

role in the way I present my cases to my supervisor and that I would seek information 

about solutions for problems for which I am inexperienced.   I would also make certain 

that their information would remain confidential.   

After the required information has been collected and discussed, the counsellor is 

then expected to establish the reasons for the client’s desire to seek therapy.  Once the 
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client’s reason for seeking therapy has been established, the counsellor will discuss the 

options for treatment, whether it is individual counselling, group counselling, education 

workshops or any other assistance that they seek.  If the counsellor feels that the client’s 

problem is beyond their ability or they feel that there is another counsellor better suited 

for the client, they will discuss this with the client and allow them to decide which 

counsellor they would like to meet with.  The client could then schedule an appointment 

in the office that day or make the appointment online on their own.  The goal of this 

appointment is to establish rapport and create an environment where the client feels safe, 

comfortable, and cared for in order to encourage their return for further support.   

Practicum Schedule 

 In order to determine my practicum schedule, in late December I met with Mr. 

MacAusland-Berg and Dr. Klippenstine, both of whom had stated they would be helping 

advise the practicum students.  My practicum was expected to be 150-200 hours long to 

account for 3 credit hours toward my degree.  Initially, I had planned to complete my 

hours as quickly as possible by working fulltime and completing over 150 hours in five to 

six weeks.  Upon meeting with my advisors, I quickly realized that there was no benefit 

in attempting to finish quickly and we discussed different options.  We decided that I 

would work three full days per week, Monday, Thursday, and Friday, with Friday 

afternoons being scheduled supervision and case review.  The hours for a full day are 

8:30am-4:30pm, thus, I would complete seven hours per day and 21 hours per week.  Mr. 

MacAusland-Berg and Dr. Klippenstine also suggested that I continue for the full 200 

hours in order to see as many clients as possible, which would ensure that I have a 

fulfilling experience and guarantee that I fulfill the required amount of hours.  They also 
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recommended this because many clients continue to seek therapy throughout the entire 

semester and it would benefit the clients and myself to see through the complete 

semester.  Therefore, my practicum was scheduled from January 16th, 2017 until March 

24th, 2017.  However, as my time was coming to an end, I found that I still had clients 

that were not ready to discontinue or transfer to another counsellor, therefore I extended 

my time until the end of the semester and completed my practicum on April 21st, 2017.     

Practicum Experience 

It is important to note that, as per the Canadian Psychological Association Code of 

Ethics Section I.44 of Confidentiality, to protect the identity of individual clients, all 

clients discussed in this paper, either before or after this point, will be assigned a 

pseudonym in order to remain anonymous.  

Preparation 

 In preparation for beginning my practicum, Dr. Klippenstine forwarded some 

information for me to read.  The information that we were given was very important to 

me because I gained some understanding of the expectations being placed on me.  I was 

expected to read the Policy and Procedures Manual specific to URCS.  Within the 

manual, there was information about procedures with specific situational needs, such as 

risk assessment processes, report writing, letter writing, forms to be used for consent, etc.  

It was very informational and I often referred to it when I was unsure about a specific 

procedure.  In addition to the Policy Manual, I was also expected to read four pieces of 

literature, two, which focused on specific methods of counselling, and two that focused 

on the nature of the relationship between practicum advisor and the advisee.  The 
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readings were very informative and helped me to develop a plan for the first clients I 

would meet.   

 The first reading is a chapter form “Interpersonal Process in Therapy: An 

Integrative Model”, by Edward Teyber, Faith Holmes Teyber.  This chapter was an 

excellent resource for a beginning therapist.  The chapter began with some information 

on the anxiety that new therapists will often face.  The introduction is meant to ease the 

new therapist’s mind and give some helpful advice for the early stages of being in a 

counselling session.  Rizq (2009) advises new therapists to, “be patient with themselves 

and appreciate that learning to be an effective therapist is a long-term development 

process” (as cited in Teyber & Teyber, 2010, p.4).  This reminder was essential in 

emphasizing that I am still in the learning process and that I am meant to gain as much 

knowledge and experience as I can in the short period that I am in my practicum.   

The intended purpose of the chapter is to also encourage the new therapist to 

control their own anxiety and focus on counselling the client.  An important message 

form the chapter explained that when the therapist is overly anxious and worried about 

what they will do wrong, they will be less effective in session with clients.  I knew that I 

was extremely nervous about upsetting my clients or being unable to help them, but I had 

not thought about how that would affect my ability to counsel clients within session.  

Teyber and Teyber (2010) explain that, “if new therapists are too worried about making a 

mistake, or become overly preoccupied about what their supervisor might want them to 

say or do, they often become too quiet or passive----and the client doesn’t feel heard, 

helped or responded to” (p. 3).  This quotation stayed with me throughout the practicum 

experience as a reminder that the client is the most important person in the room during 
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therapy and that I must focus on what they are saying and doing in session.  This is a not 

a novel suggestion, yet it is one that was easily forgotten during therapy sessions.  

Therefore, I made a point of reminding myself to refocus when worries about my 

performance would creep into my mind by taking a deep breath and composing myself.   

 This chapter also focused on the important aspects of the interpersonal process 

approach to therapy.  What appeared to be very important in the process was the client-

therapist relationship.  Teyber and Teyber (2010) describe the importance of the 

relationship as, “the foundation of the therapeutic enterprise and the therapist’s most 

important means to effecting change” (p. 24).  Additionally, the therapist is encouraged to 

focus on this therapeutic relationship within the present moment and identify how the 

client, “utilizes the same problematic thought processes, faulty expectations, or 

ineffective coping strategies with the therapist (in the present)” (Teyber & Teyber, 2010, 

p. 25).  Being able to identify and help the client recognize the issues that are interfering 

with their success is an essential skill for therapists to develop.  Furthermore, addressing 

these issues in the safety of the therapeutic environment becomes part of therapy is 

paramount in helping the client to correct these detrimental behaviours in their real life.   

 Another article provided by Dr. Klippenstine focused on solution-focused brief 

therapy (SFBT).  He stated that the techniques utilized in solution focused brief therapy 

are important to the counsellors at URCS because of the time-limited nature of the 

semester system.  Dr. Klippenstine also indicated that SFBT was an effective method due 

to the focus on positivity and reduced attention on past failures.  According to Trepper et 

al., (2010), SFBT “is a competency-based model, which minimizes emphasis on past 

failings and problems, and instead focuses on clients’ strengths and previous success” (p. 
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1).  For an inexperienced counsellor, SFBT is a welcome form of therapy because the 

therapist has clear directives within each session, which is identifying the skills and 

abilities that the client already has and can utilize to solve their present problems.   

 One specific aspect of SFBT that I felt was encouraging was how the goal of 

SFBT was described by Trepper et al., (2010), in saying, “SFBT helps clients develop a 

desired vision of the future wherein the problem is solved, and explore and amplify 

related clients exceptions, strengths, and resources to co-construct a client-specific 

pathway to making the vision a reality”(p. 2). Within this goal, there is a clear focus on 

the client looking forward with positivity and identifying where they want to go and what 

they want to do.  In SFBT, the client leads and the counsellor follows them as a partner in 

reaching their goals.  The counsellor must then focus on identifying each client’s positive 

behaviours that can lead them to their goal through asking questions and seeking 

exceptions to the client’s negative experiences.  SFBT is positive in its very nature 

because the therapist is encouraged to believe that their clients can persevere because 

they have the will and the ability to change their future (Trepper et al., 2010, p. 4).  This 

positivity is greatly appealing to me.       

Personal Approach to Counselling 
 
 I was excited about finding my practicum placement, but upon realizing that I 

would be completing my practicum in a counselling setting, I become anxious.  I had 

some, but not a great deal of knowledge about counselling theories and techniques.  What 

I did know, I learned through undergrad psychology classes many years ago, but most of 

what I knew, I learned through my Theories of Counselling course that I took during this 

program.  I immediately looked over my notes and spent time looking through my 
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textbook from the class. I began to re-examine some of the theorists with whom I felt the 

most compelling connection.  I do not purport to fully understand all aspects of the 

following theories, but I am stating that I identify with pieces of them because I feel that I 

would utilize those pieces in my own practice; these theories include: Adlerian theory, 

Existential theory, and Cognitive Behavioural Theory.   

 Originally, I identified with Alfred Alder or Adlerian therapeutic theory because I 

felt that I connected with his ideas of how we should view people.  Corey (2013) explains 

that the focus of Adlerian therapy should be, “on understanding the whole persons within 

their socially embedded contexts of family, culture, school and work”(p.105). I believe 

that such a focus allows the therapist to look at individual clients without developing 

preconceived notions of the person based on age, sex, race, religion, socio-economic 

status, employment status, etc.  I also relate to the suggestion that therapists should view 

the ways in which our clients perceive their circumstances or their “subjective reality” 

(Corey, 2013, p.104).  Last, I further identify with Alderian theory of development of 

personality in the sense that people develop their personality through the understanding 

and analysis of the experiences of their lives, and not simply through the events 

themselves (Corey, 2013, p.106).  In the course of my work with at-risk youth, I have 

witnessed vast differences in the personalities of young people, even siblings, who have 

experienced great trauma.  I believe that this suggests that each person responds to events 

in different ways, and thus, should be treated on an individual basis.   

 Adlerian Therapy is also appealing to me due to the importance of the client-

therapist relationship.  I agree with the need for the relationship to balanced and have a 

cooperative and collaborative nature.  I truly believe that the relationship must be 
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established similar to how Corey (2013) describes the Adlerian therapeutic relationship 

as, “one based on equals that is based on cooperation, mutual trust, respect, confidence, 

collaboration and alignment of goals” (p. 112).  I believe there is comfort, for both parties 

involved, in refusing to align with the idea that the therapist is an expert in another 

person’s life.  The pressure for the therapist to give the correct advice to fix another 

person’s life and the pressure for the client of having to do what the expert suggests is 

diminished when the relationship is balanced. 

 Existential therapy was appealing for me because of how the client is perceived as 

powerful and capable of affecting change in themselves.  In describing the theory of 

existential therapy, Corey (2013) explains that, “we sometimes cannot control external 

events thrust upon us, existential therapists believe we retain the freedom to choose how 

we respond to such events” (p. 139).  I can identify with this idea because I can see how 

empowering it could be for the client if the therapist can convince them that they are free 

to choose how they are affected by events.  Often clients seek help from a counsellor or 

therapist because they feel that have lost control.  This goal of giving the gift of 

empowerment is so appealing to me as a therapist because that leads to clients 

reestablishing control in their lives.   

  One aspect that I believe will be difficult but important within existential 

therapeutic theory is that, in helping a client to understand that they have freedom to 

choose how they react to events, they must also begin to take responsibility for their 

thoughts, feelings and actions. Although it appears difficult, I intend to continually 

remind myself of the words of Irvin Yalom, in his book The Gift of Therapy (2002), “(a)s 

long as patients persist in believing that their major problems are a result of something 
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outside of their control – the actions of other people, bad nerves, social class injustices, 

genes, -- then we therapists are limited in what we can offer” (p. 139).  Therefore, I must 

make the process of empowerment a part of my therapy style because I truly believe in 

focusing on the client’s ability to help themselves.   

Although this is an important aspect of most forms of therapy, it can be difficult 

to compel the client to begin to take responsibility for how they think and feel.  In my 

experience, people often have an external explanation for how they feel, such as another 

person treated them poorly or their professor does not like them, their partner’s family is 

unkind, and so on.  People, in my encounters, have often felt comfortable blaming 

another person or having a scapegoat and being the victim.  When a client is so focused 

on how their external world is affecting them, it seems that it is difficult to change this 

viewpoint.  As a counsellor, I think it can be difficult to find a balance of helping a client 

realize they can be responsible for their emotions without making them feel as though 

you are blaming them for their predicament.  However, I do not claim that this aspect of 

existential therapy is invalid; I only see the difficulty in the challenge.  In attempting to 

utilize existential therapy, it is imperative that I remember that my role is to, as Corey 

(2013) states, “assist people in facing life with courage, hope, and willingness to find 

meaning in life” (p. 156).  If I want to help clients realize they have a responsibility to 

live the life of their choosing, I must learn to empower them to believe they have control 

over their feelings.  

 The final form of therapy that appeals to me is Cognitive Behavioural Therapy 

(CBT).  The most important characteristic of CBT for me is the notion that, “both 

cognitive therapy and cognitive behavioural therapy are based on the assumption that a 
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reorganization of one’s self-statements will result in a corresponding reorganization of 

one’s behaviour” (Corey, 2013, p. 291).  Through working with at-risk and traumatized 

youth, I have come to believe that the way that people speak about themselves to others is 

a major predictor of what a person thinks about himself or herself.  Also, the young 

people that I work with will often demonstrate negative behaviours when they feel 

negatively about themselves. The importance piece of CBT that I relate to is explained by 

Corey (2013) stating that our feelings can affect how we think and how we think can 

influence how we feel (p. 311).  If a therapist believes in this, they would presume that 

the way young people speak about themselves reflects what they think and feel about 

themselves.  Furthermore, feeling negatively can lead to negative behaviours, therefore, 

helping people to become aware of what they are thinking can influence how they feel 

and, in turn, influence behaviour.   

Supervision and Case Review 
 
 One of the most enjoyable aspects of the practicum experience was Supervision 

and Case Review.  This was scheduled on Friday afternoons from 1:00pm-3:00pm.  

During this time, all practicum students, of which there were three of us, would meet with 

Mr. MacAusland-Berg and Dr. Klippenstine.  Each student was expected to hand in their 

Supervision Log (Appendix B) of sessions for the week and bring one or two cases, on a 

Case Feedback Form (Appendix C) from that week that was/were either puzzling, 

difficult to manage, or possibly beyond our abilities, that we would discuss as a group to 

develop a direction for the counsellor move forward.  After reviewing cases, we would 

then move on to specific methods, situations, or theories that we would discuss and 

develop for our own use in session.  Dr. Klippenstine and Mr. MacAusland-Berg would 
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lead a discussion, as a professor would, and teach us what they believed were some of the 

important aspects that a beginning counsellor should learn.  We were then expected to 

question and discuss the subject matter in depth in order to broaden our knowledge.  The 

three subjects that we addressed during supervision that were most memorable for me 

were non-directive therapy, processing grief and couples counselling.   

 Learning about Non-directive therapy was very difficult for me.  Although I am 

somewhat fond of person-centered therapy, it was confusing to me how a therapist could 

help a client without being direct and giving advice.  Before the authentic experience of 

counselling clients, I felt that it was my duty to give advice and clear instructions on how 

to change the negative aspects of their lives.  However, upon listening to Mr. 

MacAusland and Dr. Klippenstine explain how clients present their underlying issues 

through the various smaller issues they speak about in therapy, I was more prepared to try 

non-directive therapy.  However, one issue that arose for me was that I worried about 

thinking of techniques to use and how to implement my own style into therapy. 

Nevertheless, non-directive therapy became more appealing to me when I read an old 

article about its development.  Within the article, Raskin (1948) explains that when the 

therapist realizes that the client can guide their own therapy, the therapist, “is better able 

to concentrate on understanding the way things appear to his clients, and to forget about 

the employment of techniques” (p. 106).  This freed my mind in the sense that it was 

encouraging me to focus on my client and what they are talking about instead of only 

listening for present issues and thinking about how to fix them.   

 Another aspect of supervision that proved useful was learning about processing 

grief with your client.  In discussing how we can help clients process grief we talked 
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about numerous types of discussions a therapist can have with their client.  This led to the 

development of questions we can ask in order to engage the client in developing some 

closure.  This particular topic was perfectly timed, as I had a client who recently lost a 

loved one.  I was able to utilize a specific question that we developed during supervision, 

“what part of them lives on and will be passed on to others?”.  This simple question 

engaged the client in remembering numerous positive interactions with and stories about 

their loved one.  It brought the most difficult issue into the room and engaged the client in 

exchanging some of the sadness for laughter and positive memories.  For that moment, I 

felt that I had utilized acquired knowledge within a session with great success.    

 I was unable to engage in any relationship counselling, however, we did learn 

about it in supervision.  When discussing relationship therapy, Mr. MacAusland-Berg and 

Dr. Klippenstine explained how a first session might look.  They informed us that the 

first goal is to establish whether both individuals are committed to remaining in the 

relationship, because that is obviously important.  The next step would be to establish the 

foundation of the relationship and address whether the couple can return to that mutual 

feeling.  At this point, the therapist would want to encourage the couple to speak to one 

another, rather than the therapist.  The goal is to re-establish their communication and 

encourage the couple to be very clear in how they speak.  Then you want each individual 

to begin sharing the issues they believe are hindering their relationship.  In doing so, the 

couple can begin to learn how their partner feels and what they need.  This gives each 

individual the opportunity to address the other person’s issues and learn how they can 

help solve the issue.  It is also important to note that the person who has the issue chooses 

the solution that their partner can employ to solve the problem.  Lastly, it is important to 
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suggest that the couple continue with these practices outside of the therapy setting in 

order for these positive changes to become habit.   

I was intrigued by the subject because I had a client who was having marital 

issues and he did not now how to address them.  Although I did not see them as a couple, 

I was able to utilize some of what we learned in supervision within therapy.  Encouraging 

my client to utilize the redevelopment of communication with their partner with the 

above systematic approach was a positive solution.  My client was able to begin the 

process of re-engaging with his partner, which ended up helping his overall mood.   

Individual Counselling  

To begin my practicum, Mr. MacAusland-Berg and Dr. Klippenstine explained 

that, for the experience to be authentic, it would be a ‘trial by fire’ because my schedule 

would be open for students to book appointments from my first day.  Unfortunately, 

because there is no alert function through the scheduling software and students could 

make an appointment minutes before attending, it was rather difficult to plan for each 

day.  Each evening before leaving the office I would check my schedule to see what the 

following day would be like, then each morning I would arrive and open my schedule for 

the day to see if there were any changes from the previous night.  Often my schedule 

would change from day to day and even throughout the day.  It was very challenging due 

to the unknown and the anxiety that would bring.  Another challenging aspect was that I 

would not always have the opportunity to review a client’s information before meeting 

them if they had made the appointment on that day and I had been busy with other 

clients.  One more aspect that was difficult was that I had very little control over how 
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many clients could end up on my caseload because any student could schedule an 

appointment with me.   

Taking into consideration my previous awareness of specific theories of 

counselling and the preparatory readings I felt comfortable but nervous about meeting 

clients.  With the addition of scheduled supervision and case review, I felt increasingly 

more comfortable as the semester went on.  Over the course of my practicum experience, 

I was able to meet with numerous clients.  Some clients I would only see for a first 

appointment while others I would see for a few appointments.  However, I had 

approximately ten clients that I worked with on a weekly basis for numerous weeks. Of 

those ten clients, I feel that two clients stood out for me in the sense that I tried different 

approaches and felt that the experiences will stay with me as reference points for my 

future therapeutic style.   

The first client that I worked with was a young lady with extremely low self-

esteem.  To begin with, I attempted to follow BSFT procedures through establishing how 

her emotional state had changed through making the appointment and then attending the 

appointment.  She noted that things had not changed for her, but they had been awful for 

a very long time.  We then discussed what she hoped to gain through counselling.  She 

stated that she just did not want to feel the way she did anymore.  I attempted to 

encourage her with some compliments about seeking help.  When we discussed the 

“miracle question” that SFBT suggests using in order to establish goals.  Her answer was 

very vague and she did not appear pleased to be asked the question.  When the meeting 

appeared to be getting uncomfortable, I simply asked her to tell me about what was 

happening in her life that was causing her problems.  She began talking about problems 
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with work, school, her ability to be a mother, her romantic relationships, her familial 

relationships, and so on.  I soon realized that I felt uncomfortable in following the 

specific, somewhat scripted, SFBT procedures because I was unsure of how it might 

work with this client.   

From that point on, I focused more on the way that she spoke about herself in a 

self-deprecating way, but looking for the positive attributes that she shared.  She spent a 

lot of time talking about how her life had been difficult, stressful and painful, which 

made it difficult to maintain focus within sessions because of how she moved from one 

subject to the next.  This movement from one negative topic to another impacted my 

ability to focus on her specific positive attributes, which is a goal of SFBT.   I know that 

in SFBT, Murphy (1997) explains that, “(t)he emphasis is on the future instead of the 

past, on solutions rather than problems, and on client strength, not deficiency” (as cited 

by Cepeda & Davenport, 2006, p. 3).  Therefore, although she spoke about her negative 

past a lot, I made an effort to focus on listening for her strengths and the positive 

attributes that she has.  Also, instead of focusing on the other people in her life, I focused 

on her and attempting to show her what she does well.  I tried to help her grasp onto the 

positive situations in her life and the ways in which she is attempting to make positive 

choices.  In the end, I ended up straying from the SFBT procedures entirely and focused 

on her self-talk.  This forced me to attempt to teach her to speak to herself in more 

positive ways and change the way she views herself in situations, which is more of a 

CBT technique (Corey, 2013).  I believe that this encouragement and identification of 

positive attributes, although difficult for my client to hear, made an impact on our 
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therapeutic relationship and also her outlook.  At the end of my time with this client, I 

was pleased, as was she, with the direction she was moving.   

The next client that was very memorable for me was a young man who came to 

therapy because he was feeling homesick and was very anxious about his education.  He 

also talked about his inability to stand up for himself in confrontational situations, which 

diminished his self-esteem.  When asked what brought him to counselling, he simply 

stated that he wanted answers.  Although I informed him that I would not simply give 

him answers, he continued to attend sessions.  I informed him that I would like to let him 

speak each week and I would help him identify positives within the negative situations 

that he shared. 

In the early sessions, we talked a lot about how he was handling present issues in 

school and addressing his homesickness.  He often talked about how others reacted to his 

actions in negative ways.  This diminished his self-esteem more and more.  However, as 

we began to identify his positive actions and attributes that guided those actions, his self-

esteem began increasing.  He would still ask what to do next a lot, but I would always ask 

him what he wanted to do next.  I noticed that this was more of a person-centered therapy 

type because I was helping him to grow and find better coping mechanisms for more of 

the problems in their lives (Corey, 2013, p. 179).  After numerous sessions, this client 

began to talk about his positive progress and the success that he was having in being 

more assertive through rehearsal of interactions and identifying specific desires and 

learning how to achieve those desires.  He began to take more time between 

appointments and was shortening the appointment lengths as well.  In the end he 

appeared to be much more confident and less anxious about the future.   
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Through working with these clients I believe that I attempted to be open to 

specific forms of therapy, but soon realized that one cannot decide the form of therapy 

prior to meeting the client.  I now believe that I must become aware of my clients’ needs 

before making decisions on therapeutic techniques or styles of therapy.  I came to the 

understanding that therapy is always changing based on clients, however, as Corey 

(2013) states, “(i)ncreasing self-awareness – which includes awareness of alternatives, 

motivations, factors influencing the person, and personal goals – is an aim of all 

counselling”(p. 147).  This one statement in the entire book is now the most important 

message that I will take with me for future therapeutic style.  This is because I must 

always remember that, if I believe all clients have positive attributes that can help them 

change their lives in positive ways, then I will be on the right path.    

The bulk of my practicum was spent practicing individual therapy.  Throughout 

this particular semester, there ended up being neither group therapy sessions nor an 

opportunity to partake in any major assessments or report writing.  Although I was 

somewhat disappointed in the absence of opportunities to practice group therapy, major 

assessments and report writing, I truly enjoyed individual counselling and would not have 

changed anything about my experience.      

Strengths and Weaknesses 

 It is very disheartening to think about strengths and weaknesses because it feels as 

though I have far more weaknesses than strengths.    I believe that this is due to the 

amount of focus needed for clients within session.  As a novice counsellor, I found it 

difficult to practice self-observation within sessions unless I had taken the time to remind 

myself to focus on it.  Therefore, it was often through uncertain memories of how I had 
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specifically acted within session.  However, I do know that I definitely have some 

strengths and weaknesses as a counsellor.  Two strengths that I have are my ability to de-

escalate situations and I am a strong active listener.  Two weaknesses that I presently 

have are my lack of patience and my lack of knowledge.   

One of my main strengths at the present time is that I am good at de-escalating 

crises.  I truly find it difficult not to get along with people.  I am friendly, kind and 

thoughtful, which I feel people see in me very early on.  When I meet people, my calm 

demeanor and gentleness within the interaction have a calming affect on others.  Within 

my sessions, I felt that my clients felt connected to me because I create a calming 

atmosphere because I do not have exuberant reactions.  This strength has been developed 

through my work with traumatized youth.  I have spent a lot of time over the last six 

years helping young people when they are in crisis.  I have learned that projecting a calm 

demeanor has helped in calming students who were on the verge of violent behaviour.  It 

has become clear to me that my disposition has a lot of power in crises.  I have learned 

that my behaviour can escalate or de-escalate a situation quickly.  In turn, my reactions 

can also play a role in how clients feel in session.  I believe that my clients feel 

comfortable and comforted by my calming demeanor, which is a great asset that I have 

developed.  

My ability to actively listen to others has also been developed through working 

with traumatized youth.  After most crises, we are taught at Ranch Ehrlo to complete a 

Life Space Interview (LSI).  This LSI forces the adult to focus on actively listening to the 

young person in order to understand what led to the crisis.  We learn to truly focus on 

active listening because it is not always clear what led to the crisis because our youth 
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often have difficulty communicating their issues, either due to a language barrier, 

cognitive disabilities, or trust.  I have learned that taking the time to hone my skills in 

active listening has a lot of benefit in my position.  Having this skill was very beneficial 

for me in the therapeutic process.   

One of my main weaknesses is that I lack patience at times.  I am not saying that I 

am impatient with clients, but I can be impatient with the process of therapy.  I want to 

help my clients as quickly as possible, but this is not always an option.  I believe that I 

get too focused on the solution and on giving the client a solution that will fix his/her 

issues because I do not want to see them suffer any longer.  I want my clients to feel good 

and I want that to happen quickly.  I believe this is a weakness because it is unrealistic.  

As I spent more time in therapy with specific clients, I began to realize that the process 

can only go as quickly as the client will let it.  In order to improve on this weakness, I 

believe I have to focus on my client and utilize my active listening skills to understand 

when they are ready for change.  Cepeda and Davenport (2006) explain that, “(e)ven 

clients that achieve a high level of awareness and motivation to change and genuinely 

seek to be congruent may find difficulties in attaining their goals in an expeditious way 

that ‘works’ in their family and cultural contexts” (p. 4).  This is an important reminder 

that counsellors must consider the client’s full situation and understand that they may 

appear ready for change in session, but there are other circumstances that come into play 

out of the office.   

 My second weakness during my practicum was that I did not feel knowledgeable 

of enough therapeutic techniques or even have a specific theory or technique that I am 

aiming to fully grasp.  I felt that I had bits and pieces of theory and techniques, but that 
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appears to make it more difficult to choose what to focus on.  Throughout my practicum, 

I found myself thinking too much within session about what techniques I should attempt 

to suggest.  I was constantly catching myself trying to think of solutions or techniques 

that might work and this would interfere with my ability to help my client.  In hindsight, I 

wish that I would have chosen a style or technique and practiced it until I felt comfortable 

with it.  I believe that if I ever have the opportunity to be a counsellor again, I will focus 

more on one theory or technique at a time until I feel comfortable with it.   

Assessment of Practicum Goals 

           I found it somewhat troubling to develop goals for my practicum because I was 

truly venturing into the unknown.  I felt that I should have had more knowledge or more 

training in actual counselling before counselling people, although I had to begin 

somewhere.  Due to the unknown of what the specific experience would be and what I 

would actually be learning, I had difficulty creating detailed and precise goals for my 

practicum.    

• Acquire practical and supervised experience in delivering interventions to 
people who are experiencing a variety of presenting problems 

• Develop, refine and expand, my counselling skills in conducting interviews 
and counselling sessions 

• Broaden my theoretical base for my counselling practice through observation 
of, and interaction with the other staff members 

• Apply theory, knowledge, and skills learned through coursework 

• Reflect on and learn from the experience and feedback of my professional 
associate 

• To observe and practice the entire process of individual counselling from the 
intake process to commencement of sessions, note taking, feedback, and 
report writing  

• To improve competency in report writing and feedback procedures 



 25 

• Participate in staff meetings, training and feedback sessions with my 
professional associate 

• Where possible, to integrate my services with other members of a multi-
disciplinary team 

Overall, I believe that I was able to meet all of my goals in some form.  

Throughout any learning experience, the student must acquire knowledge and further 

develop skills, or it could not be considered a learning experience.  Therefore, through 

wanting to successfully complete my practicum, I made an conscious effort to work 

toward achieving my goals.  I believe that I fully met the requirements for two of the 

stated goals; developing, refining and expanding my counselling skills, and broadening 

my theoretical base through observation and interactions with colleagues.   

Throughout the course of my practicum, I was able to meet numerous clients, 

thus, I practiced my counselling skills on a daily basis.  However, I believe the most 

important aspect of learning is to embrace the process of developing a skill.  In 

developing a skill, it is important to reflect on the performance, look at the positive and 

negative features of the performance, and then attempt to improve the skill.  The beauty 

of my practicum was that we met on Friday afternoons in order to partake in reflection 

and discussion of skill development.  For example, I was struggling with a client because 

each week the issue appeared to be with a different person in his life.  This client would 

talk about the specific actions that people in his life were taking that were upsetting him.  

The problem I had was that I could not identify what the overarching issue was.  During 

case review, we discussed searching for themes in a client’s words.  With this in mind, I 

spent some time looking over my case notes and I realized that my client, with each 

complaint about the people in his life, was sharing that he was always catering to others 

and was never satisfied with doing what others wanted instead of what he wanted.  His 
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main issue appeared to be a lack of assertiveness.  The skill of establishing a theme form 

the client’s words was difficult, but with effort, I believe I improved this skill.   

The second goal I feel I achieved was broadening my theoretical base through 

observation and interactions with colleagues.  I suppose I should have added that I 

wanted to integrate my theoretical base into my counselling style, which I feel is a clearer 

description of what I hoped to achieve.  Regardless, in developing this goal I believed 

that, before my practicum, I was unequipped because I did not have a definitive 

theoretical approach and I was uncertain on many counselling methods.  I worried that I 

would be ineffective because of this.  However, once I began working with clients, I 

realized that theories and methods are very important, but clients are not looking for a 

specific type of counselling theory or method.  Clients are simply looking for help with 

issues that have gone beyond their control.  Some may require direct advice while 

another requires only compassion.  One client might need to learn CBT techniques while 

another might require more interpretative methods to identify an ineffective life pattern.  

Considering that many clients require different solutions to their problems, I realized that 

I must not focus on one theory or style, but I must strive to have a vast knowledgebase in 

order to be adaptable for the diverse clients I will meet.   

Summary 

 My practicum at URCS was a fantastic challenge.  I feel that I learned a lot from 

Mr. MacAusland-Berg and Dr. Klippenstine, but I also gained a lot of confidence in 

myself from them as well.  Before the experience, I worried that I would fail miserably 

because I felt unprepared due to a lack of practice and my novice knowledgebase.  

However, by the end of the experience, I felt much more comfortable counselling clients 
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because my strengths had helped me to have some success in therapy sessions.  In 

addition, as my knowledgebase increased, I felt confident in my ability to help my 

clients.  Furthermore, I felt that many of my clients felt comfortable with my techniques 

and ability, which was comforting for me.  I also developed a positive relationship with 

Mr. MacAusland-Berg and Dr. Klippenstine.  They helped me to be more open to 

feedback and to be engaged in learning as much as possible from the experience.  This 

allowed me to urge myself to ask for advice when I was not sure how to move forward, 

something that I struggled with in the past.  This decision came from their encouragement 

to be open and honest during supervision and their non-judgmental attitude toward my 

level of knowledge.  I believe that this experience has helped me to realize that there are 

many option open to me now that were not beforehand.  I am so thankful that I chose to 

pursue the practicum route.   
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Case Feedback 

 

Student     Session Number  

 

Issue      Faculty    

 

 

 

 
Plan: 



 35 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Appendix C: 
Case Review Form 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 36 

 
Supervision Log 

Date: 

Date Student Issue Session # Plan 
     
     
     
     
     
     
     
     
     
     
     
     
     
     
     
     
     
     
     
     
     
     
     
     
     
     
     
     

 

 
 
 
 
 

 


	AN OPPORTUNITY FOR GROWTH:
	A PRACTICUM EXPERIENCE AT UNIVERSITY OF REGINA
	COUNSELLING SERVICES
	A Practicum Report
	University of Regina
	Abstract
	Acknowledgement
	Dedication
	Table of Contents
	Pre-practicum Information
	Background

