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ABSTRACT

I have created a Grade 1 Nature Curriculum Guide. This document will allow teachers to have 

their instruction take place in nature while still meeting the Saskatchewan curricular guidelines 

for the school year. Various benefits to nature exposure for children and adults alike and how the 

outdoors naturally lends itself to a Grade 1 school year are outlined. I continue to frame my 

central theme with the ideas of creativity, curiosity and a well-rounded education. The general 

format of the Saskatchewan curriculum is used in the creation of my nature curriculum guide.  

Key words: nature, curriculum guide, holistic learning 
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MY JOURNEY AND HOLISTIC LEARNING IN NATURE 

As my students and I stayed inside for what felt like the hundredth recess in a row, I 

internally cried. It was the middle of January, when the daylight hours are short, cold snaps can 

be long, and curricular expectations switch into high gear. On indoor recess days children are 

inside for more than six hours during the day, at times with no official physical education 

periods. This particular January I had a class of 29 first grade students. The high needs of this 

group notwithstanding, any 6-year-old would find two weeks of indoor recess tough, whether 

they realized it or not. I wondered how we were all going to make it through the day, the energy 

in the classroom by mid-morning was vibrating. I couldn’t wait to go home and feel the -35 

winter air on my face during a walk, run, or ski. Even the 30 second walks to warm up my car at 

lunch woke me up and were invigorating. I still couldn’t help but wonder why we keep students 

inside when the weather temperatures dip beyond the magical -26 degrees. Later that day, I took 

a chance and asked my principal if I could take my students outside for even 10 minutes. I was 

sure the answer would be no, but with limited gym space and antsy children I needed something 

to keep our school day semi-functional. Surprisingly, he said yes, I just needed to make sure they 

were dressed warm. We bundled up and went outside. All we did was play a simple follow-the-

leader run around game for 10 minutes but when we returned to classroom, it was instantly clear 

how much happier, more focussed, and lively we all were, myself included. I have to admit I was 

surprised at how easily I could see a positive change in my students after our little break outside. 

This was especially surprising considering my main intention in this break was a physical break. 

Though this winter I am describing was five year ago, I still always remember it as a huge 

learning opportunity for myself as a teacher.  
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While everyone else seems to lament the bitter Saskatchewan cold, it does not bother me 

too much. No doubt there are times when I wish I would not have to wear layers upon layers to 

go for a 20 minute walk but I always know the burst of energy or positive mood change I’ll feel 

afterwards far outweighs the pitfalls of layering up and cold cheeks. As mentioned, among a few 

others, this day was somewhat of a turning point for me. Before the rule-breaking recess my 

students and I took that day, I always thought it was just a personal preference of wanting and 

needing to be outside.  

Most of my childhood memories seem to take place outside, some within more urbanized 

contexts and some in more natural greenspaces. As I grew older and eventually formed my own 

habits, I unconsciously incorporated the outdoors in my routines. I always felt, and still do, at 

ease and a sense of calm in nature. In my adult years, I moved, what now feels quickly, from 

graduating university to a full-time teaching position. As is common knowledge, the teaching 

profession has changed drastically in the past decade or so, with more and more expectations 

placed on teachers. This of course, translates to stress and long work hours for professionals, 

especially for a beginning teacher such as myself. I always tried to make sure I got my time 

outside mostly as a way to maintain some physical fitness. As I spent more time in Regina, 

becoming more comfortable with the city, I further explored our city’s natural areas, finding 

places that I considered to be my escape, providing myself opportunities for a variety of physical 

activity. I did often feel more mentally refreshed afterwards but I assumed it was just my own 

preferences or that it just so happened because it was a break from my daily stressors. I 

continued with this trend of decompressing in nature, still believing that it was my own 

subjectivity that prompted me to crave this time in the out of doors. The aforementioned cold 

winter day with my students did trigger something in me, but nothing too deep. I kept that day in 
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mind and tried to use the outdoors to my advantage with my students: as a tool for refocussing 

and expending energy. Of course, for several years, this was simply at the back of my mind, 

using it only when I remembered or it suited my schedule fairly seamlessly.  

In the fall of 2015, I registered in EC&I 871AC Exploring Well ‘being’ through Health, 

Outdoor and Physical Education (HOPE) with Dr. Nick Forsberg. I assumed it was a course 

based on educational theories in Health, Outdoor and Physical Education, with students learning 

various pedagogical points of view in these subject areas to improve their teaching practice. We 

did learn these things, but more indirectly. Instead, what impacted me most in this course were 

several other ideas which have long stayed with me.  

• Nature as a place of learning  

• Nature as a place of rejuvenation, recharge and connection 

• Nature as a place to enhance focus 

• Nature as an essential place to just be  

Though I originally set out to complete my Masters of Education in Curriculum and 

Instruction through the course route, upon completion of the course, I felt there was still more I 

wanted and needed to learn to improve my pedagogy and the education of my current and future 

students.  This desire for more invaluable information and pedagogical practice eventually led 

me to the project route.  

I learned there are countless benefits to being in the out of doors and through HOPE I 

became most interested in the emotional, mental, and spiritual health benefits of “Vitamin N.” 

This term, coined by Richard Louv (2012), describes the mind/body/nature connection cultivated 

when we spend time in nature (p. 5). In our fast-paced society we aren’t often afforded with 

opportunities to rejuvenate and have a change of pace from our everyday tasks and expectations. 
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It seems to have become the standard expectation that we are always engaged in a task or activity 

that is deemed productive or with an end result in mind, often in our over-stimulating indoor 

environments.  

One of the things I noticed since I began teaching is the amount of pressure placed on 

children by society. Academic standards have continued to increase and at earlier ages, 

children’s extra-curricular activities have become more competitive and centred around besting 

rather than skill set and fun. Children don’t seem to have much time to just be. While being in 

organized activities no doubt has benefits, it is also important to remember that children do not 

always need or want to be organized every hour of their day (Louv, 2006, p. 31). What concerns 

me about this hyper-organization is that many people do not recognize the stress and 

overwhelming nature of children’s day-to-day lives. Regardless of age, there often seems to be 

an expectation for children to perform: whether it be through mastering a concept taught in 

school for an exam or winning the tournament game on a hockey team. Children do not seem to 

have time to just enjoy life according to their own desires and interests. As Louv (2006) argues 

in Last Child in the Woods, many of us, children especially, benefit from spending even a short 

amount of time in nature, in turn giving us the opportunity to recenter and refocus ourselves 

before returning to our mandatory tasks. Allowing children time to simply be in nature, playing 

their own games and forming their own rules, not only gives them an opportunity to rest but it 

also encourages the cultivation of Vitamin N. With these encounters in nature, Louv (2012) 

explains we can be comforted, calmed and ridded of loneliness and stress (p. 55), vital things for 

ease and effective day-to-day functioning.  

Similarly, in The Nature Principle, Louv (2012) posits that natural environments stimulate 

our ability to pay attention, think clearly and more creatively (p. 27). With our heavy curriculum, 
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I feel that these aspects of learning are often forgotten. In Dr. Forsberg’s class, we viewed a 

video based on Sir Ken Robinson’s Royal Society for the Encouragement of Arts Talk 

“Changing Education Paradigms” (The RSA, 2010). In this outstanding talk, Robinson makes a 

case for the deep need to overhaul and change the way our education system approaches student 

learning. He argues that the way most of our children are taught is archaic and unsuitable for 

today’s society. He claims that our school systems are designed to prepare students for a world 

five years from now, yet we don’t even know what that world will look like. Instead Robinson 

believes we need to educate students with skills and ways of thinking to prepare them for our 

world today. Robinson believes that we are all born creative yet are educated out of it: in school 

systems that seem to frown upon imaginative thinking, where a wrong answer or a failed project 

equate to permanent failure. Robinson suggests that we need to teach in a way that nurtures and 

encourages divergent thinking rather than stifles it. I believe that one of the ways this can be 

done is through exposure to nature and time spent in the out of doors. My own personal 

experiences with students have given me proof of the positive impact that nature and free play 

have on learning. There are countless ways children’s creativity can flourish in the outdoors. 

Without having ready-made toys or materials for students to interact with, they need to create 

their own version of objects and manipulatives. The outdoors also allows children time and more 

opportunities for divergent thinking across many subject areas. While spending time outside, 

children’s senses are fully stimulated, thus increasing the ability to develop qualities such as 

imagination, creativity and inspiration (Mata, Gibbons, & Mata, 2016, p. 1108). With this 

stimulation, children are able to use their imagination in informal play and games both 

independently and with their peers. Encouraging growth of imagination supports problem-

solving, peer relations, emotional growth and also supports students in academic subjects.  
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In addition to teaching the academic curriculum, I believe it is important for teachers to 

ensure that we are teaching children holistically, that is engaging their intellectual, mental, 

spiritual and physical selves. This is important for several reasons. I have found this to be of 

value for my teaching practice because it encourages me to keep in mind that the students I am 

teaching are young children and deserve to be treated as such. I find with our heavy curriculum 

and high standards, it is easy to forget that our students are young and come to school with many 

needs that they deserve to have met. Through experience and trial and error I have found that this 

holistic approach, though it requires extra time and effort, allows students to be better learners 

and more importantly, more confident, calm, happy, well-rounded little people. I believe that this 

holistic teaching method can be met through instruction in the outdoors. The benefits we receive 

after spending time in the outdoors are numerous. To name just a few, children have shown 

better concentration, less impulsivity, and more cooperative play both during and after spending 

time outside (Chawla, 2015, p. 435). With this in mind it is evident to see the need for a 

naturalized curriculum.  

Our natural and indispensable setting can serve as a backdrop and as a point of focus 

when engaging our young children in curriculum. Its natural, ever-changing tendencies can 

provide both interest and calming effects for children and adults alike. Stephen Kaplan’s (1995) 

work with the Attention Restoration Theory proposes that our natural environments provide 

fascination that is easily able to hold our attention. He calls many of the settings in nature “soft” 

fascinations, phenomena such as floating clouds or blowing leaves, these soft fascinations are 

able to hold our attention but are able to do so in an understated fashion (p. 174). Consider the 

play and imagination children use when they find animal shapes in white, fluffy clouds. The 

importance of considering this soft fascination is in part, because that so many hours of our 
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students’ lives are highly organized and directed. These hours come with high expectations, 

including the acquisition of our curriculum. Though we do not often realize it, children are 

constantly faced with pressures, even when the current activity is meant to be for leisure. Many 

of the activities children are involved in, such as sports teams, music lessons, or tutoring, are 

adult driven and directed, often not even giving children an opportunity to explore their world for 

themselves. In some ways, this is a detriment to our children and their critical thinking skills as I 

believe it hinders their abilities for independent thinking and thought processes. As with many 

skills, if we are not given the opportunity to practice them, they are not able to be developed. 

These schedule-filled days also do not allow children to have rest or relaxation, two vital tasks 

that they need to live a healthy life. Having our teaching and learning take place in such a low 

key but powerful environment such as nature can only strengthen our students’ study skills and 

attitude towards school as it encourages critical thinking skills with soft fascination while still 

giving children a “break” from everyday routines and expectations. It can also allow them to 

learn curricular outcomes without as much pressure as they might see in a typical classroom.  

Moore also noted that environments that support healthy human development enable 

children to acquire skills more deeply, test their abilities as well as help them feel confident in 

their surroundings (as cited in Chawla, 2015, p. 438). With our society moving towards a results-

driven education system, I believe students do not often have the opportunities to work on their 

skills for themselves at their own learning pace. Teachers are most often instructing them, then 

assessing and moving on to the next concept, not allowing sufficient time for exploration or 

manipulation of the curriculum in any way. With this standards-driven education system, we 

often forget about creating an environment conducive to student success, focused too heavily on 

the results rather than the process. Though critical thinking is an ability that can be developed 
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through teaching and teacher encouragement, students need time to cultivate their skillset in this 

area. It is our duty to provide them with learning opportunities to develop this important life 

skill. One important facet of this opportunity is ensuring time is allotted for deep internalization 

of the concept. As I previously discussed since most of our actual curricular outcomes can be 

learned outside of school, it is important that we nurture the ways and settings in which our 

students learn. This project assists teachers in providing such holistic learning opportunities.    

A popular concern of many educators today is the lack of focus and interest students have 

in their education. With the gain in popularity of extra-curricular activities, school has become a 

less important priority for families. Often times, evening and weekend activities take precedence 

over academic learning and downtime. Students have less engagement and because of their 

activity filled evenings and weekends, less focus and energy for their education as well. With 

more and more children being diagnosed with attention or hyperactive or anxiety disorders, 

among other reasons our job as teachers can be said to be becoming more and more challenging. 

Using the out of doors as a place to teach can alleviate some of these concerns. Faber Taylor, 

Kuo, and Sullivan (2001) state that as the greenness of children’s play lessens the severity of 

ADD symptoms such as lack of focus, incompletion of tasks and the inability to follow 

directions. In comparing children’s ADHD behavior symptoms in both natural and built settings, 

researchers noticed favourable behaviour outcomes after time spent in natural settings (p. 54). 

Faber Taylor et al.’s study also reminds us that optimal levels of functioning and attention are 

essential for all children to learn, further demonstrating how important the outdoors can be as a 

place of learning benefitting for all children, regardless of their official medical diagnosis. I 

believe part of our duty as teachers is to help students reach these optimal levels of learning, 

supporting them through this holistic approach. 
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In a 2009 study van den Berg and van den Berg studied children with disorders such as 

ADHD, ADD, and ODD and the effects of nature on their behaviour. In this study, researchers 

took groups of children for day-long excursions, spending a day in town and also a day in the 

woods, comparing the children’s behaviour. After spending the day in the woods, children 

performed significantly better on concentration tests versus after a day spent in a small town. Of 

equal, if not more importance, they observed that during a day spent in the woods, children 

displayed more enthusiasm, cooperative behaviour and longer concentration than during a day 

spent in more urban contexts (p. 436-437). Because of our intense curriculum, many teachers do 

not feel as though they have time to intentionally incorporate lessons and opportunities for 

students to focus on developing these important parts of childhood. If all students, regardless of 

age, diagnosis or background, would be able to have such favourable behaviours and attitudes 

during the school day, they would most likely have a more positive outlook towards learning, 

thus making the attainment of our curricular outcomes that much more appealing and natural. If 

we are able to make learning more genuine and relaxed, I think we are giving students skills and 

increased interest to continue with life-long learning, whether through formal education or their 

own learning pursuits. Changing our teaching approaches and learning environments in this way 

can provide students with so many benefits that extend beyond their years at school and walls of 

the classroom, it helps develop a lifelong active and open attitude. As our Saskatchewan 

curriculum states “core curriculum is intended to provide all Saskatchewan students with an 

education that will serve them well regardless of their choices after leaving school” 

(Saskatchewan Ministry of Education, 2010, p. 1). It is up to us as teachers to ensure we are 

delivering curriculum effectively and with these intents. I believe students will also show a 
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lasting positive sense of self and confidence should we give them the tools to be able to function 

appropriately and effectively in day to day living.  

Kaplan (1995) further states that nature holds a high amount of compatibility between 

humans and itself. This suggests that adults and children alike are able to find a more seamless 

connection and oneness with nature as our needs and tendencies naturally fit together. This is 

very similar to Wilson’s theory of biophilia: that humans have an innate attraction to our natural 

world. Kaplan says that for many people, functioning in nature requires much less effort than 

functioning in more “man-made” settings (p. 174). When in nature, we are usually allowed to 

move at our own pace and according to our own interests and desires. This is quite opposite from 

the time spent functioning in urban, man-made contexts where there is often a goal or expected 

task to be accomplished. While I do not think many parents or teachers recognize it, day to day 

living, even something as regular as school can be quite tiring for young people. These regular 

activities require so many expected behaviours throughout the day that do not come naturally to 

young children. Behaviours such as following group instructions, working independently and 

even a skill as basic as printing all require intense concentration and self-control. Though these 

tasks are vital for students to learn and will benefit them long term, it is important to keep in 

mind their fatiguing nature and provide children with restorative time before and after such 

activities. In addition, Faber Taylor et al. (2001) remind us that children frequently have to carry 

out demanding tasks such as these in environments that are full of distractions (p. 58). Audio and 

visual stimuli only make each task we demand of them more complicating and possibly more 

frustrating as students are required to ignore the distractions in an appropriate way while still 

completing the expected tasks. I believe giving students a compatible environment, where they 



NATURE CURRICULUM GUIDE 11

can find a natural connection and soft fascination around them can give them a more positive and 

uninhibited attitude towards learning.  

In his groundbreaking book, Last Child in the Woods, Richard Louv writes of the lost 

connection between children and nature in our modern society and the detrimental effects this 

has on our youth (2006). Louv also discusses his beliefs on nature-person bond: that having an 

attachment to a place in our natural world can give an adult a sense of belonging and meaning (p. 

156), similar to the bond between a parent and child. As is well-known, habits formed early in 

life are more likely to be maintained as a person grows older; this also applies to a way of being 

such as spending time in nature. This attachment can only grow stronger for young children 

regularly exposed to a natural environment. Psychologist Martha Farrell Erickson supports this 

attachment theory with justification of nature’s calming powers (as cited in Louv, 2006, p. 156). 

She further discusses the connection families can grow and share in together while spending time 

in nature (p. 156-157) Louv (2012) continues to argue his point in his follow-up book, The 

Nature Principle, saying that every one of us has our one true place (p. 91), one place that makes 

us calm, happy and connected. From a teacher’s perspective, I cannot imagine how different 

learning for my students would be if they were able to function consistently in this way: if 

children could be at school and feel comfort, calm, stillness, focus and confidence we would be 

giving them a huge advantage in both their everyday and academic life. As Louv tells us, with 

nature disappearing from childhood, school may be the only place where children are able to be 

exposed to the out of doors, giving students an opportunity to find their true place, or some 

version of it (2006). This nature curriculum guide allows students time to create a strong bond 

within nature and continue to learn the required outcomes of the Saskatchewan curriculum.  
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The Saskatchewan curriculum mandates that children develop critical and creative 

thinking skills. While we are able to consult the internet for almost any knowledge-type 

information we need, there is still a need for children to develop these higher-level thinking skills 

in school. Since nature can be a place of relaxation and restoration for children, it is a perfect 

place to encourage critical and deep thinking. In the 1980s, R. C. Moore worked with 96 youth, 

aged 9 to 12 years old, divided among three cities. In his study, children led Moore to their 

favourite outdoors spots. Though many of these favourite locations included some kind of urban 

context, natural topography dominated their preferences. He also observed the variety of types of 

activities children could engage in when alongside nature, ranging from cooperative play, 

adventure play or time spent solo. Moore notes that all of these activities were a result of 

children manipulating the environment in some fashion, rather than simply “showing up” and 

engaging in play in the way of intended use, such as an outdoor play structure (as cited in 

Chawla, 2015, p. 437). Creating their own activities shows the ingenuity and thought potential 

children have if we give them the opportunities to do so. Having our teaching take place in an 

outdoor setting encourages children to become more independent, creative and deep thinkers. It 

also allows them to use and further develop their imaginations. 

In his 2010 RSA Talk, Changing Education Paradigms, Robinson discusses a 

longitudinal study performed first on Kindergarten age children regarding divergent thinking. 

When the 5-year-olds first participated in the study they scored 98% for divergent thinking tasks. 

Children participated in the study once again five years later and their score dropped 

dramatically by 8-10%, then dropping again in another five years. Though divergent thinking is 

an essential capacity for creativity and not itself creativity, this study shows how, as Robinson 

believes, our school systems educate this type of thinking out of our students as they progress 
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through their educational career. With our results oriented curriculum, mistakes are not often 

encouraged. There seems to be a consistent focus on the right answer and the easiest, quickest 

way of getting it. Because of this, I don’t believe children have many opportunities to practice 

this creative way of thinking. As well, from my own experiences in the classroom, I don’t 

believe they feel comfortable with independent, creative thinking. Also, children are not 

comfortable with failure or making even slight mistakes. At the rapid rate in which our society is 

changing, creative thinking is an essential skill for most careers and lifestyles. It encourages 

problem solving, new innovations and technologies as well holds a plethora of other benefits for 

our 21st century being.  

In addition to developing creativity in our youth, I also believe that curiosity is a huge 

part of early childhood education that is often forgotten. Because of time constraints and our 

standards- and technology-driven society, it seems that children are always given the only 

acceptable answer or concept without a second thought. In our education system, teachers often 

feel restrained by the expected results and compelled to teach to standardized tests (Engel, 2011, 

p. 636). Curiosity is not often something kids are even regularly exposed to because of the 

planned activities adults have created. That being said, it is well-known that children are 

naturally curious (p. 628) and natural learners. Engel states that it is important for children’s 

development that they are surrounded by adults who show curiosity themselves about the 

presented topic and support the wonderment that goes along with it. Because of the naturally 

interesting, unfamiliar and changing phenomena in nature, the out of doors are an ideal 

environment to nourish this curiosity, encouraging it and watching it flourish without any 

expectations.  
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Many early childhood theorists support the idea that curiosity drives intellectual 

development (Engel & Randall, 2009, p. 184). Jean Piaget believed children’s development is 

driven by their efforts to understand the unknown (as cited in Engel, 2011, p. 627). Though 

Piaget limits his theory to early childhood development, I think it is important to consider the 

idea of how powerful a force curiosity really can be. There are countless careers and educational 

paths based off of curiosity and in some cases creativity as well. Teachers need to ensure they are 

instructing curriculum in a way that supports this important trait. Many of today’s inventions 

occurred because the inventor had a curious mind. For example, without the creative thinking 

and futuristic view of Mark Zuckerberg, the popular social media website Facebook would have 

not be created. 

It was my desire that through this project I would gain ways to improve my own 

pedagogy for the benefit of my current and future students. The curriculum guide I created 

allowed me to do so. It is also my hope that I will be able to pass along knowledge and resources 

to my colleagues in order to assist them in viewing education perhaps just a little bit differently 

as well as to learn about the benefits of nature and the out of doors, for themselves and their 

students. As Robinson and Aronica (2015) state, changing our education system and our practice 

for our students needs to start with teachers, it needs to work from “the ground up” (p. xxvi). 

Using the out of doors as a place of learning will be where I attempt to make this change. 

Though teaching students holistically may seem like a daunting and overwhelming task at first, it 

is my hope that my nature curriculum guide will show just one way that teachers can achieve 

this. Supporting our students’ naturally curious and creative tendencies and excitement for 

learning can only end with positive results.  
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As previously mentioned, I believe there is a lack of opportunity for children to use and 

to develop their creativity skills in our curriculum. The nature-based curriculum guide I created 

allows teachers the occasion to guide their students into more creative thought processes. In their 

book, Creative Schools, Robinson & Aronica (2015) explains how children need a rich and 

balanced curriculum (p. 24), one that suits their abilities, interests and strengths (p. 83). This 

means that we need to facilitate a learning environment where students are engaged and 

encouraged to explore their own questions and inquiries. Children are naturally curious and need 

stimulating learning opportunities to support and to feed their curiosity (p. 107). This type of 

engagement can be easily met through play in nature, where their senses are highly engaged 

(Mata et al., 2016, p. 1108). Our natural environment is always changing and because of the 

ever-decreasing amount of time children spend in it, it is often able to hold a certain degree of 

fascination and wonderment for them (Kaplan, 1995, p. 174). Contrary to the more common, 

short attention span children often have today, the understated phenomena children are 

surrounded by in the outdoors allow them to focus on the current task more intensely.  

In addition to possibilities for extended creative thinking, my nature-based curriculum 

guide also gives opportunities for wellness throughout the entire year. Through time spent in 

nature, children are allowed to experience various areas of holistic health and well-being, 

growing emotionally, spiritually, physically and mentally (Howell, Dopko, Passmore, & Bruno, 

2011, p. 170). There appears to be a lack of focus on our children’s well-being with our current 

curriculum and this is an area I feel is very important for our young people. It is important that 

children are given various tools and strategies to help them maintain a positive sense of self and 

state of health to support them as they grow. Exposure in the outdoors assists with well-being 
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including socialization, increased energy (Ryan, Weinstein, Bernstein, Warren Brown, Mistretta, 

& Gagne, 2010, p. 167) and of course increased physical activity.  

In various studies performed, children who spent time outside were less likely to be 

overweight, have fewer physical health problems as they aged and had more regular physical 

activity than their indoor counterparts. As Louv (2006) explains, the variety and flexibility of 

outdoor activity holds a lot of appeal for children, especially at a time in society when organized 

sports are at their highest in popularity (p. 47). When children are outdoors, they are likely 

moving most of the time, using different muscle groups, concentrating on balance, agility but 

doing so all in natural ways. Moving in these ways naturally suits our evolutionized bodies. 

While participating in modern day sports has countless benefits, our bodies were originally 

designed to navigate outdoor terrain. Our bodies have evolved to expect the obstacles and 

unpredictability of nature terrain (Ratey & Manning, 2014, p. 189) so moving side by side with 

nature only feels natural. Spending more time in the outdoors allows children to gain these 

physical health benefits and gives them an opening to develop lifelong healthy habits. Helping 

children grow into healthy, happy adults should be one of the foremost goals of education.  

As implied earlier, I feel it very important to take care of our students’ emotional health: 

nurturing it, doing our best to make sure school is a safe and stable place and providing them 

with strategies to maintain and enhance their inner selves. As is well-known, we are not able to 

function, much less learn without healthy emotional habits. Nature is a place where children can 

refocus, experience calm, experience quiet, and perhaps experience a spiritual connection. When 

these and other aspects of mental health are in place, academic learning is able to occur much 

more easily and seamlessly. Coincidentally, so much academic learning can take place in the out 

of doors. With creativity and open-mindedness, all subject areas can be taught alongside nature, 
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both directly and simply through time spent in natural surroundings. In this project, I will be 

creating a document that demonstrates how teachers can accomplish this seemingly impossible 

feat.  

SASKATCHEWAN CURRICULUM 

For the fulfillment of this project, I created a curriculum guide for a nature and outdoor 

based Grade 1 year. This guide fulfills the curricular requirements for the Saskatchewan 

curriculum while also giving ample opportunities for wellness for both the student and the 

teacher. These wellness opportunities will be provided through time spent in nature. As 

evidenced with my previous discussion, the benefits reaped from time spent in the out-of-doors 

are plentiful and invaluable. Because of the flexible nature of our Saskatchewan curriculum, the 

guide I created could also act as a springboard for teachers of other grades, giving them ideas as 

to how to adapt their grade/subject specific-curriculum to also occur in nature. While this project 

is designed to complement the Grade 1 curriculum, it can also serve as an opportunity for 

professional growth for teachers of any grade, offering them a new point of view and philosophy. 

With standards and standardized testing continually increasing, academic achievement 

has no doubt become the biggest, and sometimes, the only focus in schools. Though teachers 

often have no choice but to comply with these demands, there are ways to allow students to 

receive the benefits of the outdoors while still being able to meet the provincial curriculum 

standards. One goal in creating this project is to create a document that teachers could use or 

reference to assist their teaching in a quick and accessible way. To be a useful document, this 

project needs to be closely linked to the Saskatchewan curriculum. With this in mind, the 

Saskatchewan curriculum was a major source of reference in the planning of this guide. As we 

know, the indicators in our Saskatchewan curriculum are merely suggestions for fulfilling the 
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outcomes. The “indicators” in my guide were created in such a way to allow students (and 

teachers) to reap the natural rewards of being in nature.  

As teachers and lifelong learners, it is part of our duty to always be evolving our practice 

to suit the needs of our students. While we all have certain instructional approaches that we feel 

most comfortable with, it is important to keep in mind the children we see every day. Since each 

group of children we teach is different and come from different backgrounds, we need to ensure 

that we are planning our teaching in ways that will best suit both each individual and each group 

as a whole. In addition to each grade’s Broads Areas of Learning, the Cross-Curricular 

Competencies of; developing thinking, identity and interdependence, literacies and social 

responsibility have the aim of giving students opportunities to develop various lasting skills that 

will assist students in leading a healthy, balanced lifestyle, rather than simply achieving success 

in the outcomes. In my own curriculum guide, I provided examples/ways teachers could include 

these cross-curricular competencies. The holistic learning theme in this project makes the 

transfer of activities and skills that much more natural. In order to ensure that we are meeting our 

contractual guidelines and provincial standards, this guide will allow teachers to touch on all 

outcomes throughout the school year.  

As their name suggests, these competencies are cross-curricular and are meant to be 

addressed in all subject areas. When students learn in the out-of-doors, much of the content or 

discoveries they are learning are cross-curricular, and unintentionally touch on one or more of 

the competencies. For example, finding different species of plants can quickly turn into finding a 

repeating pattern, touching on two outcomes in Math and Science. This is another reason why it 

is important for students to have adult mentorship and guidance alongside nature in their 

childhood. Because children’s brains are malleable and their childhood experience have such a 
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lasting impression on them, it is important that adults guide them through different, meaningful 

experiences (Sampson, 2015, p. 159). Author Dr. Scott Sampson continues by saying it is 

important that adults see the world from a child’s point of view and experience wonder with 

them (p. 169), further supporting Sir Ken Robinson’s belief that children should control their 

own learning and teachers guide it.  

Of equal, if not more importance, teachers need to create in students, engagement, a love 

of learning and sense of selves. These three broad areas of learning (Saskatchewan Ministry of 

Education, 2010, p. 2-4) are critical for our students as children. One of the things that saddens 

me about our current educational state is that it is often forgotten that our students are children 

first. They deserve be treated as such. Developing these broad areas of learning allows and even 

encourages teachers to see our students as children. From previous discussion, we know the 

various ways the outdoors can benefit children and adults. I think it is easy to see how seamlessly 

we can instill the important values encompassed in the broad areas of learning in nature. In my 

curriculum guide, I touched on these broad areas of learning both separately and as part of my 

nature based outcomes and indicators. The curriculum documents provide a pedagogical 

introduction for teachers to support them with early childhood education. My project also 

provides additional support and ideas for effectively integrating early childhood approaches in 

the Grade One curriculum. With its ever-changing scenery and phenomena, nature can become a 

place for engagement and learning. As well, if teachers approach their yearly curriculum with 

holistic learning in mind, students would be given many opportunities to develop their sense of 

selves and grow emotionally and spiritually.  
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NATURE CURRICULUM GUIDE INTRODUCTION AND NOTES 

I made this nature curriculum partner guide as accessible and easy to read for teachers as 
possible. Below are several notes that will help support your instruction throughout the year.  

Broad Areas of Learning and Cross-Curricular Competencies 
I have included these important areas of the curriculum. They are abbreviated as below. It is 
important to note that I have simply outlined one or more for each learning outcome and 
experience, of course there could be more or less depending on the way you instruct the content.  

Abbreviations 

Lifelong Learners: L  
Sense of Self, Community and Place: SCP  
Engaged Citizens: EC 

Developing Thinking: T  
Developing Identity and Interdependence: II  
Developing Literacies: L  
Developing Social Responsibility: SR  

Silent Reading  
I have not included the instruction of silent reading, but include it in your daily routine.  

Repetitive Lessons  
There are several lessons that I have planned a couple of times over throughout the year. I have 
not written the Learning Goals and Saskatchewan Curriculum past the first lesson, you will need 
to refer back to the initial lesson to find these areas.  

Length of Months 
You will notice some months are much longer than others. There are several reasons for this.  

• In September, students are not as independent and require more instruction and attention 
than future months when they become used to the routines and expectations.  

• I have put a thematic focus on seasons throughout the year, you may not finish these 
thematic units in one month, continue them through to the next month.  

• There are a couple of months in the year that have less instruction days than other, so I 
have tried to accommodate for this.  

Learning Goals in September vs the rest of the year  
As Grade One is a huge learning year for students in terms of school behaviours and procedures, 
usually much of September is spent introducing and reviewing rules and expectations. In this 
guide, I have outlined many of these behaviour-type expectations (e.g. working appropriately 
with a peer, raising hand to share answers) in the month of September, when it seems behaviours 
are a larger focus than the academic outcomes. I have not outlined these behaviours in as much 
detail for the months of October to June but of course, there are those expectations for every 
lesson. It would be my hope that by October, students will have settled into the class routines and 
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the focus can become more curricular. This being said, as with any classroom, be sure you 
reviewing and enforcing routines and expectations as necessary for your students throughout the 
year.  

Language Arts and Math  
Because I have made this guide as practical as possible for teachers, I have separated the Math 
curriculum and the majority of Language Arts into their own learning times. This should allow 
teachers to still meet academic standards in the outdoors. Be sure you are planning and executing 
instruction to match the needs of your students. Please keep this in mind for all subject areas.  

First Nations Content  
The First Nations peoples’ strong tie to nature makes the possibility of this nature curriculum 
guide to be indigenized fairly seamlessly. I have made attempts to do this each month through 
various themes and special events.  

Physical Education 
Though the main goals I had in creating this curriculum guide were to help children form a 
stronger tie to nature, develop more creativity and find more emotional wellness, I also wanted 
them to be able to have more natural and easy ways to be physically active. Numerous studies 
have shown that the more time people spend outside, the physically healthier they are. Keeping 
this in mind, I have not outlined the Physical Education outcomes each time they may be touched 
on. For example, nature walk lessons meet several PE outcomes however the main focus of these 
lessons are often Science or Social Studies related so I have inserted those subjects as the 
corresponding Saskatchewan curriculum goals.  

The three main goals of the Physical Education curriculum are Active Living, Skillful Movement 
and Relationships. In following my nature partner guide, you will be able to easily instill these 
goals in students. 

Exploration Time  
As with Silent Reading, I have not included set exploration time each month. It will be up to you 
to insert it in ways and times that suit your schedule and teaching style. I feel that exploration 
time is very important for:  

• Children’s curiosity and creativity  
• Children’s independence  
• Children to develop mindfulness and self-control  
• Children to be able have their own time to make their own decisions and take ownership 

of their learning  
• Children to be able to just be 
• You as a teacher to observe and converse with students individually and informally.  
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Below is an example of an exploration time you could conduct with your students.  

Learning Goal(s) Learning Experience (s) 

Begin to make more astute and 
detailed observations of their 
environment  

Show curiosity and creativity  

Develop a deeper connection with 
nature  

Show mindfulness and patience 

Since one of the goals should be for students to take 
initiative for their own learning, it is important we give 
them time to do so, as well as support them along this 
journey. It may be necessary to give your students 
prompts when beginning their exploration time.  

For some exploration times, require an end product 
(e.g. an item from nature on theme, journal entry, 
drawing, feeling) and at times, leave it open-ended. 

Exploration times could take place wherever seems 
appropriate for the current theme you are working on: 
in your learning space or a new natural area. 
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NATURE CURRICULUM GUIDE 

September 

Learning Goal(s)  SK 
curriculum 

 Learning Experience(s) 

Recognize beauty in the out of doors 

Participate appropriately in class discussion 

PA1.1

LL SCP T  

Introduce students to the idea of learning in the out of 
doors. Discuss together all of the beautiful things 
around you.  

Recognize the need for respect for our natural environment 
and each other 

List ways we can show respect for each other 

Participate appropriately in class discussion 

PA1.1 PA1.2 USC1.1 
USC1.5  

LL SCP EC SR  

Read a book or have a class conversation about respect, 
for both each other and the environment around us. 
List ways we show respect for each other and our 
environment.  

Begin to understand that learning is an important job 

Begin to recognize that learning is an active process 

Begin to recognize what is needed to become a good 
learner 

Begin to feel a sense of belonging in nature and with the 
group  

USC1.1 USC1.3 USC1.5 
DM1.1 

LL II L  

Initiate a class discussion about special places. Talk 
about how this year everyone is going to have their 
own special place to do work, have quiet time or learn. 
Discuss what we all need to do to learn and become 
better people. Tell students that the place you are in 
now is your class gathering place, explaining the 
difference between play time outside and learning time 
outside. 

Follow instructions 

Make a choice independently according to their own likes 
and feelings 

Begin to feel a sense of belonging and connection in nature  

USC1.3 USC1.5 

SCP T  

Have each student find their own special place, 
reminding them that they will need to work in this 
space by themselves. They also need to be able to hear 
the teacher and be within the guidelines you have 
previously outlined. Take a picture of students in their 
special places to remind them.  

Begin to learn about self-control 

Follow instructions  

Participate appropriately in a group 

PA1.1 PA1.2 USC1.1 
USC1.3 USC1.5 AP1.1  

LL EC T L SR  

Self-control
Gather students in a circle. Introduce the concept. Tell 
students you are going to blow some bubbles at them 
however they are NOT allowed to touch them, they 
need to show self-control and just watch. Then do a set 
where they are allowed to chase them. Reflect on 
what’s easier and also why self-control is important. 
Discuss situations that could arise in the outdoors 
where they may want to be impulsive but need to 
exercise self-control instead.  

Participate appropriately in a class discussion 

Understand the need for rules and procedures  

Understand and begin to apply the class set of rules  

PA1.1 PA1.2 USC1.1 
USC1.3 USC1.5 DM1.1 
AP1.1  

SCP T  

Implement a set of class rules and expectations for 
being in the out of doors. Conduct this lesson as you 
normally would in the classroom, ensuring you are 
discussing safety, attitude and listening as well. Extend 
this concept through several lessons.  

Feel safe and comfortable in nature 

Feel confident that they have the tools and know how to be 
safe and to learn in nature  

Exercise mature and safe behaviour when exploring the 
neighbourhood 

USC1.4 AP1.1 

SCP EC II SR  

Teach much of this lesson as you would in the 
classroom. Be sure to also discuss with students safety 
while outdoors with you for most of the day.  

• How close do you need to stay to teacher?  

• How close do you always need to be with a 
friend?  

• Discuss any possible plant dangers  

• Discuss any possible hazards in your 
gathering space  

• Depending on your group of students, 
discuss risk assessment, dangers vs 
unrealistic fears  
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Name letters and sounds of the alphabet 

View and listen to a teacher-directed book 

Demonstrate self-control 

Participate appropriately with a partner 

Notice your surroundings  

Demonstrate creativity  

Demonstrate curiosity  

Follow instructions 

Participate appropriately in a group  

Recognize the fun and joy in being active in the out of 
doors 

Feel a connection with their community 

Complete required task while being in the outdoors 

Work through a series of alphabet books or alphabet 
videos (inside a classroom) one at a time. After viewing 
each book/video engage students in another activity 
(see samples below) to reinforce.   

• Find and draw objects from your 
surroundings that contain that letter sound.  

• Do a word/letter sort together, using either 
paper, rocks, pieces of wood. 

• Have students practice printing their letters 
in chalk on the ground. 

• Have students draw a picture and a partner 
has to guess what letter it starts it starts 
with. 

• Make your letter of the day, upper- and 
lower- case out of a found object in nature. 

• Trace your letter in dirt or sand. 

• Lead the class in a follow-the-leader walking 
in the shape of your letter, take turns with 
students. 

• Go for a neighbourhood walk, providing 
students with an extended alphabet line, 
highlighting each time they see a letter in 
environmental print, stopping at times to 
discuss the sound the letter makes in that 
particular word  

• Spread multiple copies of the alphabet in 
your gathering area, call out a letter sounds, 
students have to pick up that letter.  

• Make several stations in your gathering 
space, designating them each by a letter. 
Call out a letter and way of moving (e.g. 
hopping, leaping, skipping), students need to 
get to that letter. Option to separate 
students in groups.  

• Find your letter shape in nature (e.g. the 
middle of a flower could be O, a tree could 
make a T) 

• Create a class alphabet line out of found 
objects in nature, each student is assigned 
one letter. (e.g. possible materials could be 
sticks, leaves, stones). Photos could be taken 
and this could be alphabet line the 
classroom.  

• Put up several sets of alphabet cards on a 
fence, wall, tree trunk. In small groups, one 
student calls out a letter sound, the other 
group members have to hit the 
corresponding letter with a ball or other 
manipulative. 

• Using a clip board, have students complete a 
worksheet in their quiet space by 
themselves. 

• Play a game of memory with upper- and 
lower- case letters on rocks. 

Begin to understand a formal math pattern 

Notice the creative potential of objects in nature  

Work independently  

Display self-control 

P1.1 

LL SCP TL  

Patterns
With kids in your gathering space, do a basic 
introductory lesson on patterns, using natural materials 
such as rocks, sticks, leaves.  

Encourage students to create their own basic patterns 
using elements of nature. 
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Understand additional aspects of formal math patterns P1.1 P1.2 

LL T L  

Review the concept of making patterns, introducing 
additional concepts such as: 

• Extending  

• Different elements  

• Filling in missing parts  

Understand additional aspects of formal math patterns

Participate appropriately in a group  

Notice, appreciate and enjoy the nature around you  

P1.1 P1.2 

T 

Using the environment around you, pick out some 
patterns together (e.g. pine trees, bushes). As well, 
discuss why some sets are not patterns.  

Explore different ways to shape our bodies

Understand that patterns can be made/found anywhere  

Participate appropriately in a group  

View and understand a video  

P1.1 P1.2 

SCP EC II  

In a classroom, view the GoNoodle video of Patterns! 
Return to the out of doors and discuss what kinds of 
patterns were in the video, have students make several 
together using their bodies instead of objects.  

Understand that patterns can be made/found anywhere 

Participate appropriately in a group  

Exercise mature and safe behaviour when exploring the 
neighbourhood  

P1.1 P1.2 

SCP EC II  

Go on a neighbourhood walk looking for patterns in the 
environment. 

Explore different ways to shape our bodies

Learn different ways of maintaining fitness  

Learn a new way to enjoy the out of doors  

Understand that patterns can be made/found anywhere  

Participate appropriately in a group  

P1.1 P1.2 
PE1.1 PE1.2 PE1.4 PE1.6 
PE1.9 PE1.10  

LL L 

Lead students through a short yoga routine, creating a 
pattern with two to three poses.  

Explore different ways to move our bodies

Learn different ways of maintaining fitness  

Learn a new way to enjoy the out of doors  

Understand that patterns can be made/found anywhere  

P1.1 PE1.1 PE1.2 PE1.3 
PE1.4 PE1.5 PE1.8  

LL L  

Create an obstacle course for students to move 
through. Choose a few different PE skills that you feel 
your group would benefit from working on at this point 
in the year.  

Notice nature around you 

Work mindfully for a period of time  

Experience quiet time  

Experience nature solo  

Work independently  

Demonstrate self-control 

Understand and create formal math patterns 

Create a pattern aesthetically pleasing to themselves  

Work with intention  

P1.1 P1.2 

T L  

Provide students with paper and drawing materials and 
have them create several patterns in their special place.  

Begin to understand that there are formal and informal 
patterns  

CP1.7 (Arts Ed)

T L  

Introduce the concept of informal patterns and provide 
students with examples.  

Recognize informal patterns in nature CP1.7 (Arts Ed) 

LL SCP T L  

Give students time to find informal patterns by 
themselves, then share. Students could reproduce if 
appropriate.   
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Appreciate the dynamic and pleasing nature of the out of 
doors  

Experience nature solo  

Work independently  

Demonstrate self-control 

Experience school and learning at a slower pace  

Understand that informal patterns can be made/found 
anywhere  

Exercise mature and safe behaviour when exploring the 
neighbourhood 

Participate appropriately in a group  

CP1.7 (Arts Ed) USC1.4 

SCP LL EC T  

Take a neighbourhood walk together, locating different 
informal patterns.  

Begin to learn about mindfulness 

Experience nature solo  

Demonstrate keen observation skills and science 
vocabulary  

Participate appropriately in a group 

Have a large rock available that has a variety of colours, 
textures or qualities to it. Lead the group through a 
mindful meditation, encouraging them to pick out all of 
the different qualities in it (e.g. shape, colours, texture, 
what it would sound like, possible scent, informal 
patterns). After, have them do this on their own, 
providing them with their own small stone or rock.  

Recognize informal patterns 

Choose objects mindfully  

Take time and care to make decisions independently  

Experience nature solo  

Experience school and learning at a slower pace  

Begin to understand the possibility of spirituality in nature 

CP1.7 CP1.8 CR1.1 CR1.2 
(Arts Ed) P1.1 P1.2  

T II  

Introduce mandalas and their significance. Have a large 
class mandala area ready, with the teacher creating the 
center. Have a variety of natural materials available for 
students to create the class mandala. Provide quiet 
reflection time for students to pick their element and 
contribute to the class mandala. After discuss patterns 
in the mandala.  

• Are there formal or informal patterns?  

• What possible formal or informal patterns 
could be made in a mandala?  

Recognize informal patterns 

Choose objects mindfully  

Take time and care to make decisions independently  

Experience nature solo  

Experience school and learning at a slower pace 

CP1.7 CP1.8 CR1.1 CR1.2 
(Arts Ed) P1.1 P1.2  

T II SR  

Provide students with small materials to create their 
own mandala. Pre-empt this time by encouraging 
thoughtful and meaningful decisions when choosing the 
materials and arrangements.  

Learn the five external senses

Understand the vast possibilities and contributions we 
receive from nature  

SE1.1 SE1.2

SCP T L  

Introduce/review the five senses with students, using 
the elements around your gathering space as examples.  

Study, in more depth, the five external senses

Work mindfully   

Take time and care to make decisions independently  

Experience nature solo  

Experience school and learning at a slower pace 

SE1.1 SE1.2

SCP T L 

Picking one sense, provide students with paper and a 
clipboard and send them to their special place. Have 
them record the different sights/sounds/textures they 
experience.  

Show more awareness of your community’s nature 

Name letters and sounds of the alphabet  

Study, in more depth, the five external senses  

SE1.1 SE1.2

SCP T II L 

Animals and Senses
Discuss the different animals that have a home in either 
your gathering space and/or other nature area 
recognizable to students.  
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Explore the senses of wild animals in the community 

Show curiosity and creativity when exploring   

Participate appropriately in a group 

• Provide them with a worksheet with the 
animals, where students have to write the 
initial consonant of each animal on it.  

• Discuss whether or not these animals have 
senses 

• Why they might need them 

• What they use them for 

• How they are different than us.  

Extend this theme through several lessons.  

Show more awareness of your community’s nature 

Study, in more depth, the five external senses  

Explore the senses of wild  

Demonstrate curiosity and creativity 

Be comfortable and sharing knowledge  

Work appropriately with a peer 

SE1.1 SE1.2 AR1.1 CC1.3 

SCP T II L 

In pairs, have each student pick an animal. They then 
have to record (either with pictures or words) the 
different sense experiences this animal would have.  
Share as a group.  

Name different types of weather 

Participate appropriately  

Learn the science vocabulary of weather and seasons  

Experience weather mindfully, attempting to recognize all 
aspects of it  

Recognize the effects that weather can have on our moods, 
actions and activities  

Discuss ways to cope with our differing feelings in order to 
function appropriately at school and at home  

Recognize how our days change  

Demonstrate curiosity and creativity  

Work with intention 

DS1.1 DS1.2 

LL SCP EC T II L  

Begin a weather log together as a class. Talk about the 
different elements of weather, introduce/review 
vocabulary words. Do a weather log check in at the 
beginning and end of each day. Allow students time to 
reflect and “just be” in the weather from time to time. 
Do a class check in to see what each type of weather 
evokes from them as a feeling. Record these in a simple 
chart with happy faces. To assist with future Zones of 
Regulation lesson, do these faces in colours to match 
the zones.  

At the beginning of one day, examine your shadows 
together, discussing their angles, sizes, position etc.  

At the end of that same day, examine the shadows 
again, doing the same discussion prompts, asking 
students what has changed, why they think this is.  

Similarly, do a beginning and end of day observation of 
where the sun (and possibly moon) is positioned. 

As part of your weather log, together make note of the 
different aspects of summer still present in your 
gathering space. Ask students about different aspects 
of summer such as 

• Temperature  

• Colours  

• Animal activities  

• Plants  
Have students draw or take pictures of your current 
gathering space. Keep these for the same lesson in fall. 

Demonstrate awareness of sounds in words 

Generate and recognize rhyme  

Function and learn appropriately in nature  

Work appropriately in nature  

CR1.1 CR1.4 CC1.1 CC1.4 

T L  

Informally incorporate rhyming into your lessons. After 
doing so, hold a more formal rhyming lesson, either 
through reading a book, watching a video inside the 
classroom or your own method. Make a list together, 
generating rhyming lists. Ensure you pick some CVC 
words that students would be able to sound out and 
spell themselves. Do a word sort together  

Begin to understand the process of reconciliation in Canada 

Begin to learn about First Nations people of Canada and 
their reliance on the natural environment  

USC 1.1 USC1.3 USC1.5 
IN1.1 IN1.2 R1.2  

LL SCP EC T II L SR  

Orange Shirt Day 
See how many orange things you can find in your 
gathering place or on a nature walk. Students could also 
draw or do invented spelling to list as many orange 
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Value First Nations culture  
things as they can. Discuss the significance of Orange 
Shirt Day. Have students draw and/or write what they 
will to do be a good, caring person.  
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Literacy Centers (late September-June) 

Since one of the major focuses of Grade One is learning to read and since one of the intentions of this curriculum guide is for it to be 
meaningful and practical for use, I have set aside a section specifically for the instruction of this skill. As it is well known, children learn best 
through play and through their own experimentation with learning. They also function best with set routines, procedures and expectations. 
These centers will allow for play, learning experimentation and a repetitive nature with the goal of independence at the stations. Below I have 
outlined several types of literacy centers that are able to take place in the out of doors and year-round (of course with some weather 
exceptions). Because one of the main goals of my nature curriculum is to help children find calmness, a slower approach to life, and well-
rounded education, you will notice some centers have a larger focus on these areas rather than Language Arts. That being said, you will notice 
some have mainly a Language Arts approach- simply being in nature allows children to reap the many benefits of Vitamin N, regardless of the 
current activity. In each center, I have included just a few specific activity ideas, the possibilities are literally endless.  

I have included these in the monthly guide pages. Of course, all teachers should adapt the concepts taught and in what form according to the 
needs of their groups.  

Learning Goal(s)  SK 
curriculum 

 Center Name and Possible Activities  

Learn to read  

Learn additional skills as outlined by teacher  

Function appropriately in a group 

CR1.1 CR1.2 AR1.1 AR1.2 
CR1.3 CR1.4 CC1.3  

LL T L II  

Guided Reading
-same as in a regular classroom  

Learn to read and spell the required High Frequency and 
pattern words  

Demonstrate creativity and curiosity 

Demonstrate independence  

Follow instructions, rules and procedures  

Recognize the variety of activities one can do in the out of 
doors  

CR1.1 CR1.4 

LL T L  

Word Work
-write letters on rocks, students practice their high 
frequency words  
-write their words using various surfaces to discover 
different textures  
- paint their words with water on cement, asphalt  
-write their words in chalk  

Write according to the required level for that time of year

Demonstrate creativity and curiosity 

Demonstrate independence  

Follow instructions, rules and procedures 

CC1.1 CC1.2 CC1.4 

LL SCP EC T II L  

Writing 
-write what you see 
-write how you feel  
-make a list of green things in nature  
-write all of the animals you think live in our gathering 
space 
-use different topics to suit your themes throughout 
the year  

Work according to the required level for that time of year

Demonstrate independence  

Follow instructions, rules and procedures 

CR1.1 CR1.2 CR1.4 CC1.1 
CC1.2 CC1.4  

T L  

Language Arts skill work 
-students work on a targeted skill independently or in 
their group either in their special place or your desired 
spot  

Understand the importance of mindfulness 

Appreciate the benefits of nature  

Take time to slow down and just be  

Experience time spent solo  

Come to appreciate the idea of non-over-stimulation 

USC1.1 USC1.3 USC1.5 

LL SCP T  

Mindful center 
-make a nature themed water sensory bottle, have 
them mindfully watch and shake it 
-listening: have them listen for (and perhaps record) all 
of the sounds they hear 
-have them lie down and watch the clouds  
-have them walk around and look for different textured 
natural items  
-provide students with wood slices with holes in them 
and long grass, demonstrate how to weave in and out 
of the holes  

Demonstrate creativity and curiosity

Show responsibility and initiative for their own learning  

CC1.3 

LL SCP EC T II SR  

Exploration center
-provide students with play doh and a variety of 
textured nature items, have them see what 
impressions are made in the play doh  
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Demonstrate independence 

Follow instructions, rules and procedures 

Work appropriately with peers  

-search for plants, pinecones under the snow 
-look for traces of animals or bugs (in any season)  
-search for worms when it is raining  
-student choice 

Demonstrate creativity and curiosity

Show responsibility and initiative for their own learning  

Demonstrate independence  

Follow instructions, rules and procedures 

Work appropriately with peers  

USC1.3 USC1.5 CC1.3 

LL SCP EC T II SR L  

Play Centre 
-provide students with a variety of loose parts (big or 
small natural items) to play with   
-give students play doh in a variety of colours, having 
them recreate your class gathering space or give them 
a picture of a natural landscape and have them 
recreate  
-teach students how to braid using long grass or yarn  
-create leaf creatures out of fallen leaves  
-build a structure out of snow  
-almost any other toys 

Read grade appropriate texts and gain meaning 

Find peace and enjoyment in nature while working  

CR1.1 CR1.2 CR1.4 

LL SCP EC T II SR L  

Reading Centre 
Run this centre as you would your reading centre 
indoors  

Math Centers (October-June)  

Another heavy focus of the Grade One year is the Math curriculum. As previously mentioned, since one of the intentions of this curriculum 
guide is for it to be meaningful and practical for use, I have set aside a section specifically for the instruction of this skill. As it is well known, 
children learn best through play and through their own experimentation with learning. They also function best with set routines, procedures 
and expectations. These centers will allow for play, learning experimentation and a repetitive nature with the goal of independence at the 
stations. Below I have outlined three types of math centers that are able to take place in the out of doors and year-round (of course with some 
weather exceptions). Because one of the main goals of my nature curriculum is to help children find calmness, a slower approach to life, and 
well-rounded education, you will notice some centers have a larger focus on these areas rather than Mathematics. That being said, you will 
notice some have mainly a Mathematics approach- simply being in nature allows children to reap the many benefits of Vitamin N, regardless of 
the current activity. In each center, I have included just a few specific activity ideas for each unit theme, the possibilities are literally endless. Of 
course, all teachers should adapt the concepts taught and in what form according to the needs of their groups.  

Learning Goal(s)  SK 
curriculum 

 Learning Experience(s) 

Learn the required concepts Grade One Math 
curriculum for all of 
these centers 

LL T L  

Guided Math center
-teach as in a regular classroom: focussing on the 
instruction and comprehension of new Math concepts 
and skills 

Work according to the required level for that time of year

Demonstrate independence  

Follow instructions, rules and procedures 

Feel a stronger connection to their special place and 
community  

Math skill work 
-students work on a targeted skill independently or in 
their group in their special place or your desired spot 

Demonstrate creativity and curiosity

Show responsibility and initiative for their own learning  

Demonstrate independence  

Follow instructions, rules and procedures 

Work appropriately with peers 

Learn the required concepts of each math unit  

Games and exploration center 
-Patterns:  

• Provide students with several natural 
elements, give them different task cards 
requiring them to make a specific type of 
pattern  

• In groups, look for different patterns in the 
space around you  

• Provide students with patterns/non-
patterns, they have to determine if they are 
patterns or not 
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See math all around us • Reference to the pattern activities in the 
September portion of this guide  

-Numbers:  

• Blow bubbles, estimate whose will last the 
longest, then count how many seconds 

• Provide students with rocks, they are to 
guess and then see how many they can 
stack  

• Students need to count how many different 
types of leaves they can find  

• As with the alphabet line in September, 
create a nature number line with quantities, 
each student is assigned one number  

• Provide students with natural items, they 
have to grab a handful and estimate the 
amount before counting  

• Students pull a number card from a bucket, 
using pebbles they have to fill in ten frames 
to represent that number  

• Exploring your natural space, students 
record how many of one type of insect they 
see versus another, comparing which is 
bigger or smaller  

• Look for numbers in nature (e.g. a tree 
shaped like a 1, flower like a 3) 

-Addition and Subtraction:  

• Have students create picture addition and 
subtraction problems using objects they 
find in their surroundings  

• Give students a basket of natural items, and 
either an addition or subtraction template, 
they have to fill in the addends or minuends 
with the manipulatives and write the 
answer 

• Give students small animal figurines, a 
partner has to hide them in two groups, 
creating an addition problem, or groups 
start with the end quantity, with a partner 
hiding some, creating a subtraction problem 

-Measurement:  

• Compare the size of different plants 

• Compare the size of something from nature 
with a household object 

• Use a leaf or similar item as a referent 

• Sort objects by height, width, weight, size 

• What tree would a [animal] use for a home? 
Why?  

• Find a small, medium, large [item] 

• Find an object comparable in size as a 
[household object] 

• Provide students with a collection of seeds, 
nuts, twigs etc. They need to explain what 
animal would choose which object and why 

-Geometry:  

• Find objects in nature that are different 
shapes  

• Find objects in nature that are three 
dimensional shapes  
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• Create different shapes, both two and three 
dimensional, using items such as rocks, 
twigs, playdoh 

• Sort different natural objects by shapes 

• Create a mandala  

Students would also be able to play many of the math 
games used in an indoor classroom.  

Children are very creative, give them time to just 
explore. If you would like to give them a focus such as 
numbers, patterns, shapes this would still allow for 
creative and curious exploration. Of course, suit this to 
the needs of your group.  

Understand the importance of mindfulness 

Appreciate the benefits of nature  

Take time to slow down and just be  

Experience time spent solo  

Come to appreciate the idea of non-over-stimulation 

Feel a stronger connection to their special place and 
community 

USC1.1 USC1.3 USC1.5

LL SCP T L  

Mindful center
-count how many different sounds you hear  
-breathe in and out, counting by 2s, 5s, 10s 
-do a colouring page  

October  

Learning Goal(s)  SK 
curriculum 

 Learning Experience(s) 

Develop a connection and more empathy with animals

Recognize similarities and differences between different 
animals 

Demonstrate creativity and curiosity   

LT1.1 PA1.1 USC1.1 
USC1.3 USC1.5  

LL SCP EC L T SR  

Zones of Regulation. Talk about 4 different animals 
such as a sloth, owl, rabbit, piranha and their different 
tendencies. Relate these animals to their habitats, 
interactions with other animals, people etc. 
Brainstorm a list of other animals that would fit in 
each category.  

Move into different moods and behaviours of people. 
Classify these into groups to match with the sloth, owl, 
rabbit and piranha. 

Learn how we can use nature as a tool to regulate our 
behaviour  

Learn the importance of regulating our behaviour so that we 
can be good friends and students  

Begin to understand what is needed to live a healthy lifestyle 

Self-reflect on their current moods and how their bodies feel 

PA1.1 USC1.1 USC1.3 
USC1.5  

LL L SR  

Discuss the importance of being in the right zone at 
the right time. Teach students various tools that will 
assist them in returning to the appropriate mindset for 
the current activity. Many of the ones taught in class 
can be applied to the out of doors. Below are just a 
few nature-specific practices.  

• Sloth zone: move in figure eights around 
the gathering space-jump like a bunny, run 
like a coyote, pretend you’re flying like a 
bird 

• Owl zone: continue working; take 10 deep 
breaths  

• Rabbit zone: take a sip of water; sit down 
in your special place for quiet time; do 
some animal yoga  

• Piranha zone: hug a tree; walk slowly in 
figure eights; lie down and stare at the sky  
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After doing a nature walk or completing a more active
lesson, ask students how their bodies and minds are 
feeling. 

• Tired? Good tired? Bad tired?  

• Energized?  

• Are you ready to work or is your mind 
racing?  

Reflect on the zones 

Continue to reinforce zones throughout the year as 
your students require.  

Notice changes in the season and understand why 

Demonstrate curiosity and creativity   

Develop a deeper connection to their community   

Begin to take more initiative in their learning 

Begin to express their knowledge with spelling  

DS1.1 DS1.2 AP1.1

LL SCP T EC L  

During one of your weather log times, draw more 
attention to the change in weather. Ask students what 
has changed in your gathering space since school 
began.  

• Colours?  

• Animals? 

• Temperature?  

• Plants?  
Bring out the pictures/drawings from your September 
lesson to compare to. As students’ Language Arts skills 
grow, encourage them to write and draw to represent 
the seasonal changes.  

Do a repeat of the shadow and sun lessons from 
September. Ask students what they notice.  

• Has anything changed? What has?  

• Why do you think these changes happen?  

• Do these affect humans? Animals? Plants?  

• Are the same patterns from September still 
visible?  

Develop more familiarity and connection with their 
community  

Recognize different traditions among the class and 
community and how we celebrate them  

Understand that our daily lives and habits change with the 
seasons  

Express their knowledge with spelling  

IN1.1 IN1.2 

SCP EC II  

As different holidays get closer (Thanksgiving, 
Halloween), observe decorations, discuss traditions, 
different activities.  

Represent knowledge through drama 

Move to gain physical activity but also to represent 
knowledge  

Gain information through texts  

Understand similarities between different animals and 
humans  

LT1.1 LT1.2 DS1.2 CP1.3 
CP1.4 CR1.1 CR1.2 (Arts 
Ed)  

T 

Through observations, fiction/non-fiction texts, 
personal narratives and discussion, compile a list 
together about behaviours of animals in the fall, 
focussing on animals in Saskatchewan. Then discuss 
how we could act like an animal in fall. 

Understand messages conveyed through text 

Decode and gain meaning from text  

Respond appropriately to texts 

CR1.1 CR1.2 CR.4 

SCP EC T II L  

Have a variety of winter nature/activity books 
available for students to read. Do a comprehension 
activity as you would normally in the classroom. 
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Develop a connection and more empathy with animals

Recognize similarities between animals 

Demonstrate creativity and curiosity   

Understand that humans have needs and wants  

Distinguish between needs and wants  

Understand how nature help us meet our needs and wants  

IN1.3 DR1.3 RW1.1 

SCP T 

Begin discussing needs and wants of people. Move
into needs and wants of animals and how their needs 
change with the changing seasons. Do humans needs 
change with the seasons? Do their wants?  

Begin to understand the sacredness of nature for First 
Nations people 

Notice the beauty, uniqueness and irreplaceable nature of 
nature  

SCP II SR First Nations people and spirituality in nature 
Teach students about the significance of nature for 
First Nations people. Have them find one thing from 
your gathering space that they would consider 
“precious.”  

Develop empathy and care for nature (plants and animals)

Begin to feel a sense of responsibility for taking care of nature 

Understand the need to respect and take care of nature  

CR1.1 CR1.2 CR1.3 CC1.1 
CC1.2 CC1.3  

Caring for nature
Discuss again First Nations people and their affinity for 
nature, ask students what we can do to care for 
nature. There are several picture books available to 
support this theme as well. Have each student write 
and draw one thing they will do to care for nature. 
Make a class book.  

Mindfulness while walking 

Take a learning activity seriously and show maturity  

Demonstrate responsibility for learning  

Recognize that our sense of hearing gives us a lot of 
information  

Recognize signs of fall  

CR1.1 CR1.2 CR1.3 

SE1.1 SE1.2  

LL SCP L  

Read the book “The Listening Walk.” Take students on 
a listening walk, emphasizing to listen for fall sounds. 
When you return to your gathering place, share what 
everyone heard.    

Demonstrate creativity 

Show thoughtfulness  

Take a learning activity seriously 

Show patience  

Allow peers to share and respond appropriately  

Begin to understand the different elements of music and 
sound  

Understand the dynamic nature of the out of doors  

Use their senses to complete a task  

Develop a stronger connection to the natural world around 
them  

OM1.2 CP1.3 
CR1.1 CR1.2 (Arts Ed)  

LL SCP T L  

Discuss with students the importance of caring for 
nature but also in enjoying it. Have them each find an 
item from your gathering space that can make noise. 
Give each child a chance to demonstrate his/her 
sound. Go through elements of sound together:  

• Which ones are loud sounds? Soft sounds? 

• Which ones sound harsh?  

• Would an animal hear these sounds?  

• What do the sounds make you think of?  

• How could you make them sound 
different?  

Understand that everyone needs to work on skills before 
attempting certain activities  

Show mindfulness and self-control  

Exercise mature and safe behaviour  

Tree Climbing 
Before starting, discuss with students what skills they 
need to have. Practice these in depth. As well, have 
some discussion about knowing their personal limits, 
being mindful etc.  
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November  

Learning Goal(s)  SK 
curriculum 

 Learning Experience(s) 

Begin to recognize that weather does not always have to dictate 
our moods and activities   

DR1.4 DR1.5 USC1.1 
USC1.5  

SCP EC II 

As the weather tends to become cooler and cooler in 
November, have a conversation about cold 
temperature.  

• What do we need to do to stay warm?  

• Is being cold bad?  

• Can cold temperatures be unhealthy?  

• Are different areas outside warmer than 
others?  

• How do we feel when we’re outside? How 
do we feel when we’re inside all day?  

• What are some good things about cold 
weather?  

• How do we stay safe in cold weather?  

Continue with weather log and check ins with 
shadows, posing the same questions. (See October)  

Recognize common themes from different texts 

Understand messages conveyed through text  

Decode and gain meaning from text  

Respond appropriately to texts 

Author theme study this month. Conduct mainly as 
you would in the classroom, adapting to outdoor 
content as applicable. Some authors especially 
suitable for nature curriculum include:  
-Jan Brett 
-Eric Carle  
-animal-themed books  
-Doreen Cronin 

Demonstrate creative thought process

Think of our world beyond our school community 

Take ownership and responsibility for learning  

Participate appropriately and safely in movement games  

Demonstrate a positive attitude  

DR1.4 DR1.5 USC1.1 
USC1.5  

SCP EC II  

Initiate a discussion with students about what they 
think people do in countries where it’s winter and cold 
all year around. Introduce some outdoor/cold weather 
games. 

Begin to understand that we are responsible for our thoughts 
and attitudes.  

Begin to recognize the need to do our best to stay positive.  

Begin to recognize that things are not always going to be 
comfortable and perfect so we need to have strategies to help 
us cope.  

PA1.1 USC1.1 USC1.3 
USC1.5  

LL L SR  

Lead staying warm into attitude. Refer back to good 
attitude and Zones of Regulation, use “Tools to Help 
Me in my Zones” and specific cold weather strategies. 

• Moving 

• Dressing warm 

• Sitting in the sun  

• Positive thoughts  

Understand how fortunate we are to live in Canada 

Appreciate and understand the sacrifices made for our country  

Express ideas through writing  

DR1.1 R1.1. 

SCP EC II SR  

Remembrance Day 
Begin the discussion about how wonderful your 
community is, all the things we enjoy about it, how 
lucky we are. Make a list of all of the ways we benefit 
from our environment, having students do this with 
their own reflection first.  
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Experiment with different visual mediums 

Show care and deliberate decisions with visual art  

CP1.8 CR1.2 (Arts Ed)

SCP EC II SR  

Continue with Remembrance Day theme 
Intro the significance of the poppy. Have students 
decorate several different poppies testing out 
different mediums.  

Understand that all families are different 

Understand that all families need to contribute to ensure 
successful  

Appreciate your own family  

Appreciate the dynamic nature of families  

IN1.1 IN1.2 IN1.3 
DR1.1 DR1.2 RW1.1 
RW1.2  

SCP II EC  

Families 
Conduct a series of lessons regarding family 
composition, contribution etc. as you would normally 
in the classroom.  

Express ideas in writing

Work independently  

Complete required work in nature  

Follow procedures  

Demonstrate creativity  

Show maturity, stamina and ambition when working  

Learn and apply additional LA outcomes as set by teacher (e.g. 
spelling patterns, sentence structure, word choice, grammar, 
conventions) 

CC1.1 CC1.2 CC1.2 
CC1.4 AR1.1 AR1.2  

CCC and BAL will 
vary depending on 
themes chosen 

Begin your daily Writer’s Workshop 
Conduct as you would normally in the classroom. 
Possible themes for this include: families, preparations 
for winter, things we like about Canada, how nature 
helps me learn 

As you prepare your Writer’s Workshop routine, 
ensure students know that they are to write 
independently in their special place, coming together 
only for sharing time or specific lessons. It might be 
useful to have your teacher’s station in the same 
location as your teacher center from Math and 
Literacy centers.   

Begin to show comfort and ease in locomotor movements 

Show curiosity in how the human body works  

Begin to recognize we are not all the same level of confidence 
and comfort when moving  

PE1.1 PE1.2 PE1.3 
PE1.6  

L  

Instruct and practice with students several ways of 
moving, for example.   

• Walking, walk high, walk low, walk fast, 
walk slow   

• Running, run fast, run slow, what animals 
run fast? Run slow?  

• Jumping, big jump, little jump, use arms to 
jump, keep arms at your side  

• Hopping, little hops, big hops, which gets 
your farther? Jump or hop? Which one is 
more tiring? Do any animals hop?  

Try and get students to realize that we all move 
slightly differently and have preferences for different 
ways of moving. We also have different uses for 
different ways of moving. Play a few games or 
activities where these themes can be applied.  

December   

Learning Goal(s)  SK 
curriculum 

 Learning Experience(s) 

Continue with weather log and check ins with 
shadows, posing the same questions. (See October) 
Make a note to celebrate the first day of winter 
together.  
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Learn more about the First Nations peoples’ teachings 

Understand the many facets of generosity  

Experience the spiritual nature of generosity  

Learn the meaning of the term gratitude and provide examples 
of gratitude from their own lives 

Express themselves in various ways through writing, speaking, 
drawing 

DR1.2 DR1.3 DR1.5 
CH1.1 CH1.2 RW1.1  

LL SCP EC II L SR 

Medicine Wheel Teachings 
Though this unit could be taught in September, it 
might be more meaningful and appropriate for First 
Graders to begin it a few months into the school year. 
This gives them a chance to settle into the routines 
and learn your own values, expectations and what 
school is about.  

Introduce the four pillars of the Medicine Wheel: 
generosity, belonging, mastery, independence. Focus 
on the pillar of generosity for the month of 
December.  

• How to be generous through actions, 
words, attitude and demeanor  

• How to receive generosity graciously  

• How to recognize generosity  

• How to promote generosity  

Continue with your daily Writer’s Workshop 
Conduct as you would normally in the classroom. 
Possible themes for this include: daily gratitude, ways 
to show generosity, examples of generosity received, 
how my family celebrates Christmas, how I think 
animals celebrate Christmas.  

Learn the importance of being physically active 

Learn the beneficial effects of being physically active in the 
outdoors  

Practice and gain skills that will help support physical activities 
in nature  

PE1.1 PE1.2 PE1.3 
PE1.4 PE1.5 PE1.6 
PE1.8 PE1.9 PE1.10 

LL SCP T II L  

Ask students what sorts of activities they like doing 
outside in winter (e.g. walking, tobogganing) and why 
it is important/healthy to be physically active, 
especially in the outdoors. Lead the discussion into 
what sorts of skills you need for these activities. 
Practice these skills together. If possible, this could 
also be a good time to go skating.  

Learn about and appreciate different traditions 

Create decorations to suit these traditions  

Demonstrate creativity  

IN1.1 IN1.2 DR1.2 

SCP EC T II  

Holiday Traditions 
Teach as you normally would in the classroom. 
Depending on the holiday traditions in your 
classroom, you may or may not be able to adapt 
them to learning in the outdoors.  As you learn about 
individual traditions, create outdoor decorations to 
suit these traditions (e.g. pine tree ornaments)  

January    
A thematic unit on winter could be fitting for the month of January. 

Learning Goal(s)  SK 
curriculum 

 Learning Experience(s) 

Continue with weather log and check ins with 
shadows, posing the same questions. (See October). 
As the daylight hours begin to become noticeably 
longer near the end of the month, draw attention to 
this.  

Learn more about the First Nations peoples’ teachings 

Understand the many facets of independence 

Experience the spiritual nature of solitude 

Express themselves in various ways through writing, speaking, 
drawing 

DR1.2 DR1.3 DR1.5 
CH1.1 CH1.2 RW1.1  

LL SCP EC II L SR 

Medicine Wheel Teachings
Because January tends to be a month where 
students are able to focus and show a significant 
amount of growth, focus on the pillar of 
independence for the month of January. This trait is 
a key skill for young learners in Grade One.  

• What does independence mean?  

• How am I already independent?  

• Why do I need to be independent?  
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• Do I need to do everything 
independently?  

Express knowledge through dramatization 

Understand animals’ activities and habits during winter and 
reasoning 

Demonstrate curiosity and creativity  

Show thoughtfulness and engagement in their own learning  

CR1.1 CP1.3 CP1.4 (Arts 
Ed) LT1.1 LT1.2 DS1.2  

LL T  

Learn about different animals’ winter activity (e.g. 
dormant, movement, food). Prompt students to do a 
dramatization of a certain animal in winter. Other 
students have to guess or join in the enactment.  

Understand animals’ activities and habits during winter and 
reasoning 

Demonstrate curiosity and creativity  

Show thoughtfulness and engagement in their own learning 

Show critical observation  

LT1.1 LT1.2 DS1.2 

LL T SCP  

Look for signs of animals in winter, make hypotheses 
about what they were doing  

Understand animals’ activities and habits during winter 

Understand why animals’ activities and habits behave the way 
they do in winter  

Demonstrate curiosity and creativity  

Show thoughtfulness and engagement in their own learning 

Show critical observation 

Create a stronger connection with our neighbourhood 
animals, showing care, interest and empathy  

Understand how recycled materials make a new object 

LT1.1 LT1.2 DS1.2 
OM1.2 DR1.3  

LL EC T SR  

Bird Feeders 
Before constructing, do a thoughtful discussion 
together.  

• Do birds need bird feeders?  

• Where would we put them?  

• What would we make them out of?  

• How could we make them accessible?  

• If we don’t know the answers to our 
questions, how could we find them out?  

After making and putting up bird feeders, check in 
on them and make some observations together.  

• Which one is busiest? Why?  

• How do we know birds liked them?  

• Are birds able to reach them?  

• Does it look like any other animal is using 
it?  

• How could we improve it? 

Learn and apply grade-appropriate vocabulary 

Understand vocabulary and phenomena taught 

DS1.1 DS1.2 CR1.1 CR1.2 
CR1.3 CR1.4  

SCP EC L  

Learn/review science and everyday winter 
vocabulary together. After, look for examples of 
these in your gathering space/nature.  

Continue with your daily Writer’s Workshop 
Conduct as you would normally in the classroom. 
Possible themes for this include: winter vocabulary, 
animals in winter, human activities in winter, ways to 
show my independence, how to make a nature 
artwork  

Show empathy, care and responsibility to our environment 

Demonstrate curiosity and creativity  

Show thoughtfulness and engagement in their own learning 

OM1.1 

LL SCP SR  

During an exploration time, make the goal of the day 
to find as many natural objects as you can. Again, 
review the difference between enjoying and learning 
from nature (e.g. picking a few branches) and 
abusing nature (e.g. ripping huge chunks of bark off 
of a tree). Save these items. 
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Learn and appreciate different ways and reasons that artists 
create  

Generate different ways to create art  

Create art and explain reasons behind choices made  

Learn and appreciate the ways nature can make artwork  

Demonstrate creativity  

Show engagement and active participation in own learning  

Demonstrate independence  

P1.1 P1.2 CP1.7 CR1.2 
CR1.3 (Arts Ed) OM1.2  

LL SCP T II L  

Create ice art together. This is when students 
thoughtfully choose several items from the previous 
activities exploration time, set them in a tray and 
freeze water over them to create a natural hanging 
ornament.  
Before beginning, discuss different ways you could 
arrange your items. 

• In a formal pattern  

• In an informal pattern  

• Sorting by colour  

• Sorting into number groups  

• No arrangement 

• Into a picture of some sort  

• According to different animals and their 
interactions with it  

Demonstrate curiosity and creativity 

Show thoughtfulness and engagement in their own learning 

Understand what makes us different  

Understand what makes us the same 

Appreciate the differences between each other  

Represent knowledge through drawings or other forms of 
representation such as writing, charts  

IN1.1 IN1.2 USC1.5 

LL SCP EC T II SR  

Observe snowflake shapes. 

• Discuss differences, similarities  

• Compare to differences and similarities 
between people 
-why is it good we are all different?  
-what makes us the same?  
-what makes us different?  
-what are some things we all believe in?  
-Find a friend in the class who has the 
same favourite _____  
-Find a friend in the class who has a 
different favourite _____  

• Generate hypotheses as to why 
snowflakes are different  

• Draw a picture of different snowflakes   

• What else in nature/our world is the 
same but different?  

• Why were we made different?  

• Are we all loved by God/higher 
being/parents?  

Have a variety of winter nature/activity books 
available for students to read. Do comprehension 
activities as you would normally in the classroom.  

Sit in silence with own thoughts

Learn to appreciate doing just being instead of always 
moving, doing something  

Demonstrate creativity  

Show thoughtfulness and engagement in their own learning 

Begin to understand that sounds/events from everyday life 
can be represented through music  

Create music and explain reasons behind choices made  

Learn and appreciate the ways nature can make music  

Learn ways to play different instruments  

SE1.1 SE1.2  CP1.5 CP1.6 
CR1.1 CR1.2 (Arts Ed)  

T L  

Lead students through a quiet meditation/reflection 
time. Ask them to be still and listen for as many 
different sounds as they can. (If not many sounds, 
ask them for a list of sounds they might hear during 
this time of year) After, make a list together. Begin 
to relate these sounds to elements of music/sounds. 
Experiment with different simple instruments you 
have together. Give students an opportunity to pick 
an instrument that could match a winter sound.  

Explore this concept through several lessons.  

Read grade appropriate vocabulary 

Find or observe items as outlined by teacher 

Show empathy, care and responsibility to our environment  

DS1.2 CR1.1 CR1.2 CR1.4 

SCP T L  

Make a list for a nature scavenger hunt for students. 
Do it together with them.  
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Exercise mature and safe behaviour when exploring in the 
neighbourhood 

Demonstrate curiosity and creativity 

Show thoughtfulness and engagement in their own learning 

Ask for help when appropriate  

Use natural materials to create a new, functioning object  

Demonstrate problem solving skills  

Work together   

Be able to articulate why they made certain decisions  

Show patience with themselves and their group members  

Make a plan first, then execute  

OM1.1 OM1.2 LT1.2 
DR1.3 RW1.1  

LL T II L  

Loose parts 
Building winter shelters. First, decide if you are going 
to build shelters for people or for animals. Then, 
provide students with a variety of natural materials 
to construct their particular shelter. It would be up 
to you as to how much direction you would like to 
give students for this project. As a concluding 
activity, students could:  

• Write a book telling how to make their 
shelter  

• Make a list of different shaped objects 
they used  

• Make a list of how many of each object 
they used  

• Present their shelter to class with full 
explanation as well as time for feedback  

PE1.5 PE1.6 OM1.1 

LL T L  

Beginning with the same discussion as the ice art 
activity, this time, instruct students to find a variety 
of natural objects they could throw. In addition, be 
sure to have some traditional Phys Ed equipment 
available for throwing. Do a throwing experiment 
together with the variety of objects.  

• What object was easiest to throw? Why?  

• What object was most difficult to throw? 
Why?  

• What object would be good to throw at a 
target one meter away? Two meters?  

• What object would a rabbit like to throw? 
A squirrel?  

• Are there any objects that could replace a 
traditional ball?  

Learn about and appreciate traditional First Nations/Metis 
culture 

Recognize that life and every day activities can continue 
despite the cold weather  

Develop a stronger connection with nature- appreciating all 
that it can give us  

Feel a stronger spiritual tie to their nature place  

DR1.2 DR1.3 CH1.1 
CH1.2  

LL SCP EC II L SR  

Building off of previous lessons, learn about the 
various activities and ways of life of traditional First 
Nations/Metis people in winter. Teach as you would 
in the classroom. After instructing, do some hands-
on learning with students.  

February     
Continue with the thematic winter unit as necessary. 

Learning Goal(s)  SK 
curriculum 

 Learning Experience(s) 

Continue with weather log and check ins with shadows, 
posing the same questions. (See October). As the 
daylight hours begin to become noticeably longer near 
the end of the month, draw attention to this.  
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Learn more about the First Nations peoples’ teachings 

Understand the many facets of belonging  

• To a family  

• To our classroom family  

• To a group of friends  

• To our community  

• To our country  

• To Treaty Four territory  

• To God/higher being/Creator  

Understand how we can help others feel a sense of belonging  

Express themselves in various ways through writing, speaking, 
drawing 

DR1.2 DR1.3 DR1.5 
CH1.1 CH1.2 RW1.1  

LL SCP EC II L SR  

Medicine Wheel Teachings
With Valentine’s Day being celebrated in February and 
students enjoying these types of holidays, the pillar of 
belonging could be a good one to focus on this month. 
Conduct lessons based on: 

• How does sense of belonging feel? 

• What can you do if people don’t include 
you?  

• What can you do if you see people who 
don’t feel included?  

• What are some groups we belong to?  

• What city, province, country, treaty territory 
do we belong to?  

Explain the difference between needs and wants 

Understand the spiritual and emotional importance of health 

Understand and explain how nature can help us meet our 
needs  

IN1.2 DR1.3 RW1.1 

II L SR  

Review needs and wants. 

• Make a list together  

• Create a write-the-room activity in your 
gathering place, sorted by needs and wants 

• Read a book and have students make a note 
of the things that are needs vs the things 
that are wants  

• As in fall, discuss how weather does or does 
not affect needs and wants 

• Conduct future lessons as you would in the 
class 

Draw attention especially to the things we need to 
nourish our spiritual and emotional selves.  

Name different people in our lives who help us meet our needs 
and wants  

RW1.2 DR1.3 

SCP EC T II SR  

Discuss how the groups we belong to affect our needs 
and wants.  

• Who else in our community affects and 
supports our needs and wants?  

• How can we help others meet their needs?  

Continue with your daily Writer’s Workshop 
Conduct as you would normally in the classroom. 
Possible themes for this include: winter vocabulary, 
animals in winter, human activities in winter, different 
groups I belong to, love, recounting a narrative in 
Beginning, Middle and Ending, needs I have and how I 
meet them, daily healthy behaviours 

Understand all that daily healthy behaviours envelopes 

• Hygiene 

• Healthy eating  

• Exercise  

• Spirituality  

• Sleep  

• Taking time to rest  

• Enjoying time with friends  

• Learning  

List ways we can meet these healthy behaviours, both in 
nature and indoors  

Learn ways to take initiative independently  

USC1.1 USC1.2 
RW1.1  

LL L SR  

Tying into the needs and wants theme, begin discussing 
daily healthy behaviours. Continue this theme as 
necessary through a series of lessons as you would in 
the classroom.  

Continue with the soundscape lesson theme from 
January. Possible themes for this month could be: 
Valentine’s Day, Groundhog Day.  

Find numbers in nature 

Recognize the dynamic nature of the outdoors  

Demonstrate creativity  

N1.1 N1.3 

LL T L  

The 100th Day of School is often celebrated in February. 
Below are some ways to celebrate it in the out of doors. 

• Find 100 acorns or other natural objects  

• Make a pattern with 100 items  

• How far would you go with 100 
steps/jumps?  
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Understand larger numbers and SOMETHING ELSE • How far would a squirrel, bird go with 100 
steps?  

• Provide students with 100 popsicle sticks or 
natural sticks 

March   

Learning Goal(s)  SK 
curriculum 

 Learning Experience(s) 

Continue with weather log and check ins with shadows, 
posing the same questions. (See October). Celebrate the 
first day of spring together, noting how on this day night 
and day are equal length.  

Learn more about the First Nations peoples’ teachings 

Understand the many facets of mastery 

Express themselves in various ways through writing, speaking, 
drawing 

DR1.2 DR1.3 DR1.5 
CH1.1 CH1.2 
RW1.1  

LL SCP EC II L SR 

Medicine Wheel Teachings
In this last month of the teachings, focus on the pillar of 
mastery.   

• What does mastery mean?  

• Is there something you have already 
mastered?  

• What would l like to gain mastery in?  

• Do I need help?  

• Can I help others?  

Express knowledge through dramatization 

Understand animals’ activities and habits during spring and 
reasons 

Demonstrate curiosity and creativity  

Show thoughtfulness and engagement in their own learning  

Feel pride with their skill set  

LT1.2 DS1.2 CP1.3 
CP1.4 (Arts Ed)  

T SCP  

Learn about different animals’ spring activity (e.g. 
waking from hibernation, movement, food). Prompt 
students to do a dramatization of a certain animal in 
spring. Other students have to guess or join in the 
enactment.  

Understand animals’ activities and habits during spring and 
reasons 

Demonstrate curiosity and creativity  

Show thoughtfulness and engagement in their own learning 

Demonstrate critical observation  

LT1.2 DS1.2 

SCP EC T  

Look for signs of animals in spring, make hypotheses 
about what they were doing. 

Learn and apply grade-appropriate vocabulary 

Understand vocabulary and phenomena taught 

DS1.1 DS1.2 CR1.1 
CR1.2 CR1.3 CR1.4 

SCP EC L  

Learn/review science and everyday spring vocabulary 
together. After, look for examples of these in your 
gathering space/nature.  

Continue with your daily Writer’s Workshop 
Conduct as you would normally in the classroom. 
Possible themes for this include: spring vocabulary, 
animal behaviour in spring, St. Patrick’s Day. 

Have a variety of spring nature/activity books available 
for students to read. Do a comprehension activity as you 
would normally in the classroom.  

Continue with music lesson from January, this time 
adjusting it to a spring theme.  
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Read grade appropriate vocabulary 

Find and observe items  

Show empathy, care and responsibility to our environment  

Exercise mature and safe behaviour when exploring in the 
neighbourhood 

DS1.2 CR1.1 CR1.2 
CR1.4  

SCP T L  

Make a list for a nature scavenger hunt for students. 

Develop empathy for animals and other creatures 

Feel a stronger connection to surrounding environment  

Learn what living things need to survive 

Differentiate between living and non-living things  

LT1.1 LT1.2 

SCP T L SR  

If possible, acquire some butterfly eggs or larvae. Have 
them in your outdoor gathering space as much as 
possible. Together, learn all that needs to be done to 
care for them.  

Observe different animal behaviours 

Articulate the difference in animal behaviours between different 
seasons  

LT1.1 LT1.2 

LL SCP T L  

Look for signs of animal movement/changes in spring. 

Notice different aspects of nature 

Feel a stronger connection to surrounding environment  

Use Language Arts skills to articulate knowledge  

SE1.1 SE1.2 

T  

Do a senses walk together, have students list different 
elements for each sense.  

Understand the function of the brain, heart and lungs 

Articulate what needs to be done to keep organs healthy  

USC1.2 

LL L  

Building off of healthy behaviours lessons, continue with 
instruction about the heart, lungs and brain.  

• What each organ does  

• What each organ needs to stay healthy  

• Do a few activities, both physical and mental, 
noting how we use each organ   

Continue with instruction of this theme as necessary. 

April    
Continue with spring thematic unit as necessary.  

Learning Goal(s)  SK 
curriculum 

 Learning Experience(s) 

Continue with weather log and check ins with shadows, 
posing the same questions. (See October).  

Value First Nations culture 

See First Nations culture in action  

Appreciate the importance of First Nations culture as Treaty 
people  

Exemplify the values  

Recognize the teachings in others  

DR1.2 DR1.3 DR1.5 
CH1.1 CH1.2 
RW1.1  

LL SCP EC II L SR

Medicine Wheel Teachings 
Though the monthly themes of the Medicine Wheel have 
been completed, continue to build on the pillars as 
students grow and mature. Possible activities could 
include:  

• Having students witness and record examples 
of each during the school day  

• Write a cumulative summary of their 
knowledge surrounding the Medicine Wheel  

• Create a visual art representation of the 
Medicine Wheel  

• Read picture books and pick out examples of 
the four pillars, together or individually 

• As part of goal setting, have students pick one 
pillar they would like to work on for the 
remainder of the year  

• Have students act out a pillar, class needs to 
guess 



NATURE CURRICULUM GUIDE 44

• Having students witness and record examples 
of each during the school day  

• Write a cumulative summary of their 
knowledge surrounding the Medicine Wheel  

• Create a visual art representation of the 
Medicine Wheel  

• Read picture books together and pick out 
examples of the four pillars together  

With the end of year narrative writing assessment 
approaching, it would be beneficial for your Writer’s 
Workshop to focus on this genre of writing, especially 
sequencing. Instruct as you would in the classroom. For 
young children, it can be very helpful to provide them 
with tangible experiences to model with and write 
about. Below are just some ideas.  

• Butterfly life cycle and caring for them 

• Planting a garden 

• Loose parts and building a nest  

• A spring activity  

As with the loose parts in January, provide students with 
a variety of natural materials. This time, have them build 
a bird nest. 

Understand what living things need 

Develop a stronger connection to nature  

Demonstrate responsibility  

Work collaboratively with peers to make decisions 

LT1.1 LT1.2 

LL  

Weather dependent, plant a class garden, either in your 
gathering space or in your schoolyard. You also may 
need to plant it indoors for the first several weeks. 
Possible topics of discussion:  

• What do plants need?  

• What steps do we need to go through to 
plant a garden?  

• Why would we plant them inside first?  

• How can we track or know l what we planted 
where?  

• How can we decide what we should plant?  

• Will we need help taking care of our garden?  

Recognize the tasks that need to be completed at home 

Recognize all of the things parents/guardians do for them  

Recognize that there may be ways we can contribute to the 
household  

RW1.2 IN1.3 

SCP SR  

Building off of the care for a garden, together make a list 
of all the chores that need to be done at home (both 
indoors and outdoors). Teach this outcome as you would 
normally in the classroom.  

Recognize the tasks that need to be completed in the 
community  

Recognize all of the things accomplished in the community   

Recognize that there may be ways we can contribute to our 
community  

RW1.2 

SCP SC SR  

Take a neighbourhood walk together with the prompt of 
viewing how our community is cared for (e.g. lawns 
mowed, public garbages emptied). 

• How can we assist with those tasks? (e.g. not 
litter, not run through flowerbeds) 

• What are other jobs that are fulfilled in our 
community? (e.g. law enforcement, religious 
leaders)  

• What jobs do kids have in their community? 
(e.g. going to school, attending sports 
practice)  

Elaborate on this theme as necessary.  

Demonstrate curiosity and creativity 

Show thoughtfulness and engagement in their own learning 

Exercise mature and safe behaviour when exploring the 
neighbourhood  

Know the needs of living things  

LT1.2 

SCP LL EC T II SR  

Try and find a shallow pond for kids to either wade in or 
to observe close up. Possible topics of discussion:  

• What plants do you see?  

• Do you see any insects?  

• Are there any fish?  

• Are there any birds nearby?  

• What animals do you think live or will live in 
this pond?  
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• Do you think there are any animals we can’t 
see?  

• Why can/can’t we swim in this water?  

• Do living things need water/this pond?  

• How can we take care of this area?  
Have students record their observations with sentences 
and pictures. It might also be beneficial for the teacher 
to take pictures.  

Know the different elements of dance 

Be able to convey meaning with elements of dance   

Demonstrate creativity  

PE1.3 PE1.4 PE1.6 
PE1.7 CP1.1 CP1.2 
(Arts Ed)  

Dance 
Introduce a variety of dance elements. Practice together. 
Compare several of these elements of dance to animals 
and which ones match which animals.  
Continue to teach this lesson as necessary.   

May 

Learning Goal(s)  SK 
curriculum 

 Learning Experience(s) 

Continue with weather log and check ins with shadows, 
posing the same questions. (See October).  

With the end of year narrative writing assessment 
approaching, it would be beneficial for your Writer’s 
Workshop to focus on this genre of writing, especially 
sequencing. Continue to instruct your Writer’s 
Workshop as you would in the classroom. For young 
children, it can be very helpful to provide them with 
tangible experiences to model with and write about. 
Below are just some ideas.  

• Butterfly life cycle and caring for them 

• Planting a garden 

• A spring activity  

Learn and appreciate different ways and reasons that artists 
create  

Generate different ways to create art  

Create art and explain reasons behind choices made  

Learn and appreciate the ways nature can make artwork  

Demonstrate creativity  

Show engagement and active participation in own learning  

Demonstrate independence 

CP1.7 CP1.8 CR1.1 
CR1.2 (Arts Ed)  

T L  

Looming/Weaving
Have students collect a variety of natural materials from 
your gathering space. Have looming boards ready for 
them with simple twine or string.  
Before beginning, discuss different ways you could 
arrange your items 

• In a formal pattern  

• In an informal pattern  

• Sorting by colour  

• Sorting into number groups  

• No arrangement 

• Into a picture of some sort  

• According to different animals and their 
interactions with it 

Understand that the globe is a representation of the world 

Understand how climate and geography differ and affect our 
daily lives  

Appreciate the mild and safe weather patterns we have in 
Saskatchewan  

Recognize, maybe even appreciate the four seasons we have   

Gain more knowledge about the world  

DR1.4 

LL SCP EC T II SR  

Learn about the globe and what is represents. Teach as 
you would normally in the classroom.  

• Compare with other locations in Canada and 
the world. 
-If we were closer to water, how would our 
everyday lives be different?  
-If we lived quite far north, how would our 
everyday lives be different?  
-Different parts of the world and how 
climate/nature affects peoples’ lives.  
-If we only had one season in Saskatchewan, 
how would our lives be different?  
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Find fascination in our natural environment 

Inquire deeper into our natural environment  

Focus on one thing at a time  

Show patience  

Follow instructions to create an end product  

Demonstrate creativity and curiosity  

Demonstrate attention and care for an extended period of time  

OM1.2 

LL SCP EC T II L SR  

Create toilet paper roll binoculars. Discuss with students 
that the idea of binoculars is to focus on just one thing 
at a time. Some possible areas of focus could be:  

• Bird watching 
-Try and watch one bird, what does it do? 
What do you think it’s thinking? Can it see 
you? Where is its home? What colours is it? 
How big is it? What does it eat? Does it have 
any friends? 
-How many birds can you count through your 
binoculars?  
-How many different types of birds do you 
see?  

• Watch one spot through your binoculars. 
What do you see? Does the wind blow 
anything? Do any bugs pass through? What 
colours do you see? What would this spot 
have looked like in January? Do any animals 
find a home in this spot?  

Articulate the difference between natural and man-made 
objects and materials.  

List both natural and man-made objects and materials.  

Use spelling and writing skills to express knowledge  

OM1.1 

SCP  

Discuss the difference between man-made and natural 
objects and materials.  

• Hide both natural and man-made objects and 
materials in your gathering space, have 
students find and sort them  

• During a neighbourhood walk, have students 
write a list of natural and man-made objects 
and materials they see 

Know and explain different properties of objects and materials 

Find examples of these properties both in and out of doors 

Recognize the huge variety of materials, objects in nature  

Recognize how different items in nature can become materials  

Articulate the difference between an object and materials  

OM1.1 OM1.2 

L  

Learn science vocabulary for describing properties of 
objects and materials. After, students could make their 
own interactive dictionary with this vocabulary, finding 
examples in nature and inside the school.  

Recognize differences between materials 

Understand how to sort and group materials  

OM1.2 

T L  

Have students find different materials and objects in 
nature and sort them according to properties of their 
choosing.  

Demonstrate creativity and curiosity 

Learn how we rely on nature  

Demonstrate meaningful thinking  

OM1.1 

T II  

Object and Material exploration. Pose questions such as:

• What objects or materials might a squirrel 
use?  

• Would all animals use the same ones?  

• Would all animals use the same size 
materials and objects?  

• What natural materials do humans use?  

• What natural materials do you see as part of 
man-made objects?  

Learn about First Nations people of Canada and their reliance 
on the natural environment  

Value First Nations culture 

Learn more about the First Nations peoples’ teachings  

Understand the sacredness of nature for First Nations people 

OM1.1 OM1.2 

LL SCP EC T II L SR  

Teach how First Nations people used natural materials 
and objects for everything. This could be a good time to 
learn about the buffalo and its sacredness to the FN 
people.  
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Show care for the environment 

Know how they can be stewards of nature  

Explain why it is important to care for the environment  

Know that there are consequences to wastefulness for all living 
things  

Consider consumerism and waste in our society 

OM1.2 

EC SR  

Discuss recycling, reusing, not wasting, composting etc.
and how it is important that everyone do these things to 
help the environment.  

• How can we reuse things?  

• What can we do to not waste?  

• How does composting help the earth?  

• If we are wasteful, what will happen? Will 
animals be affected? Plants? Humans?  

• Can kids help put these things in place?  

Dance 

• Review different elements of dance 

• Play music and ask students how routines 
would change with music  

• Provide students with paper to enable to 
them create their own dance pattern 
routines 

Do a repeat of the Physical Education lesson from 
December, this time adapting it to warmer weather.  

June  

Learning Goal(s)  SK 
curriculum 

 Learning Experience(s) 

Continue with weather log and check ins with shadows, 
posing the same questions. (See October). As the 
daylight hours are at their longest during this month, 
draw attention to this. Be sure to learn about Summer 
Solstice and explain that the days begin to get shorter.  
Compile all of the drawings/pictures from each month 
into a sequential book. 

Show curiosity and creativity 

Show thoughtfulness and engagement in their own learning 

Ask for help when appropriate  

Use natural materials to create a new, functioning object  

Demonstrate problem solving skills  

Work together   

Be able to articulate why they made certain decisions  

Show patience with themselves and their group members  

Make a plan first, then execute 

OM1.2 CP1.8 

T  

Have students find several natural objects that they 
could use as paintbrushes (e.g. dandelions, twigs). Make 
some mud paint together and have them paint a picture. 
Analyze  

• Which made the thickest lines  

• Which made the thinnest lines 

• Which material was most like a paint brush 

• Which was most fun to use  

Use natural materials to create a new, functioning object

Understand the various ways we rely on the environment  

Understand various uses for the natural environment 

OM1.2 

T SR  

Find several brightly coloured natural objects. Make dye 
with them. This dye could be used for eggs, string, fabric.  
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Learn the five external senses

Understand the vast possibilities and contributions we receive 
from nature  

Study, in more depth, the five external senses 

Work mindfully   

Take time and care to make decisions independently  

Experience nature solo  

Experience school and learning at a slower pace 

SE1.1 SE1.2 

LL EC T L  

As with fall, winter, and spring, lead students through a 
five senses exploration.  

• Listen for sounds  

• Look for different colours, shapes, sizes, types 
of living things  

• Find scents in flowers, plants, grass, dirt  

• Find different textures according to 
previously learned vocabulary  

• Make a list of edible plants in your 
neighbourhood, see if students can find any. 
Wash them together and possibly even 
sample  

• Hypothesize what senses different animals 
would experience and how 

• What season can we most experience our 
senses in nature?  

• What sense is hardest to find in nature?  

• What is your favourite sense?  

In a follow up lesson from April, return to the wading 
pond. Do the same observational prompts and compare 
it from two months ago. Perhaps make this into a large 
summative activity.  

• Poster 

• Book  

• Diorama  

Learn what a map is and what it entails 

Learn the basics of using a map  

Create a simple map  

DR1.4 

SCP EC T II  

Maps
Explain what maps are and provide a few examples as 
you would in the classroom.  

Have students create a map of their special place, really 
emphasizing detail, legend, scale.  

Have students make a map of your gathering place.  

They could also make a map of their ideal natural place.  

Show students how to use a map, using your gathering 
space as practice.  

Value First Nations culture 

See First Nations culture in action  

Appreciate the importance of First Nations culture as Treaty 
people  

Exemplify the values  

DR1.2 DR1.3 DR1.5 
CH1.1 CH1.2 
RW1.1  

LL SCP EC II L SR 

National Aboriginal Day 

• Attend celebrations in your city  

• Play some First Nations games  

• Experience First Nations cooking  

• Invite an elder in for storytelling and/or a 
smudge ceremony  

Do a summer scavenger hunt together or have students 
compile a list for a scavenger hunt.  

Physical Education 
Continuing from the PE theme from May, 
introduce/review a variety of outdoors games students 
could play at home. 

• Hopscotch 

• Skipping 

• Hide and seek  

• Different types of tag  

• Capture the flag  
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Learn activities they could initiate at home 

See the fun in being in nature and be willing to share with 
others  

Outcomes, CCC 
and BAL will vary 
depending on 
activities taught 

As the school year wraps up, deliberately make a list of 
activities students could do during the summer in 
nature, by themselves, with friends and with adults. 
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