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Abstract 

This report focuses on the learning experience of an assessment and diagnostic based practicum, 

with the Prairie South School Division No. 210. The assessment process and the administration 

of cognitive assessments, including the Wechsler Intelligence Scale for Children – Fifth Edition, 

is discussed. Additionally, the importance of connecting the examiner’s observations to the 

results is discussed, and the methods for report writing and debriefing are explained. Applying 

classroom and research based theory to my practicum experience is discussed. Lastly, my 

reflections and my professional growth experiences are reviewed. 

Key words: practicum, practicum report, educational psychology, cognitive assessment 
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Background and Preparation 

 I graduated from the University of Ottawa with my Bachelors of Science Degree with 

Honours in Human Kinetics, in 2008. From there, I worked as a kinesiologist for the Family 

Physiotherapy Centre for a year and a half, before going on to Nipissing University to complete 

my Bachelors of Education Degree in 2010.  

Upon graduation from Nipissing, I moved to Kuujjuaraapik, a fly-in only community 

situated in Northern Quebec. Here, I taught physical education to all grade levels, Kindergarten 

to Secondary 5. During my teaching here, I worked with many ‘at risk’ youth, and began to hone 

my skills, working with children having intensive needs. For this reason, I completed my Special 

Education Parts 1, 2, and 3 additional qualifications, from Nipissing University, while I 

continued working here. 

 Following two years of working for the Kativik School Board in Kuujjuaraapik, I then 

moved to Swift Current, Saskatchewan and began working for the Chinook School Division. 

During my first four years here, I worked as a student services teacher (SST), responsible for the 

administration of the Grades 9 and 10 Learning Assistance Program at the Swift Current 

Comprehensive High School (SCCHS). My duties here included: direct teaching to students with 

intensive needs; planning and implementing Inclusion and Intervention Plans (IIPs) and Records 

of Adaptations (ROAs); scheduling and directing of the educational assistants in Grades 9 and 

10; Using the WIAT-III, Key-Math 3, and WRAT-4 assessments in order to help determine 

student placement (i.e. regular or modified programming); make recommendations for students 

to be formally tested by an educational psychologist when necessary; and meet with families to 

discuss IIP’s, and to obtain required signatures from parents of the students who would be 

redirected to modified or alternative programs at the high school level. During this time, I 
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collaborated regularly with the educational psychologists within my school division, and this 

work experience which I enjoyed, prompted me to pursue my Masters of Education in 

Educational Psychology, with the goal of someday myself becoming an educational 

psychologist. 

 With this decision made, I then began to pursue my goal, which then resulted in me 

taking an educational leave during the 2016/2017 school year in order to focus on obtaining this 

degree. This first year, I studied full time at the University of Regina. I then returned to work for 

the 2017/2018 school year, and continued to work as an SST, at the elementary level, primarily 

with students from Kindergarten to Grade 5. During this time, I continued my schooling through 

the University of Regina, while commuting from Swift Current, and sought out a practicum 

placement, as required by my program. I contacted Mrs. Lori Meyer, the superintendent of 

learning from PSSD No. 210, who found me the placement which I was seeking, after she 

consulted with Mr. Kelly Michalko, Registered Psychologist (#446), whom I would be interning 

under. 

 I began my placement on May 7, 2018, and continued fulltime through to June 15, 2018, 

completing a total of 210 hours toward the 150 hours required by the faculty of education. Mr. 

Michalko provided me with a great opportunity to hone my skills as an educational psychologist, 

and I was able to achieve all of the goals that I had set for myself as part of my practicum 

proposal. Following this internship, I submitted the required practicum report and documentation 

to the Faculty of Education of the University of Regina in order to satisfy the requirements for 

my graduation. 
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Practicum Goals 

 The goals for my practicum were initially laid out in both my practicum proposal and the 

contract, and these were then discussed with Mr. Michalko during our initial meeting together. 

My goals consisted of: increasing my competency and confidence levels in the field of 

educational psychology; to discuss and observe effective methods of performing clinical 

interviews with the parents of those students who were referred for testing; to obtain supervised 

practice in the use and administration of various test batteries such as the WISC-V; to then use 

these assessments as well as other diagnostic tools and techniques to diagnose intellectual 

disabilities and specific learning disorders; and, to then make appropriate recommendations as to 

how to best address their specific learning needs. I also wanted to gain experience in the 

preparation of psychological reports based on specific student needs, and to discuss these needs 

with the parents of that specific student whom I had assessed. Additionally, I also wanted to 

work with at least one student who was referred for a behavioural problem, and to develop an 

effective plan to manage his/her behaviour. Furthermore, I wanted to learn and discuss potential 

ethical dilemmas that arise when working as an educational psychologist in schools. 

Practicum Setting 

 The PSSD No. 210’s vision and mission statement is “Learning together for our future.” 

Within this vision and mission, they hold four core values which include: 1) Development of the 

whole child; 2) Community involvement and engagement; 3) Division transparency; and 4) A 

collective common sense approach (Prairie South School Division No. 2010, 2017). This is how 

the PSSD No. 210 conducts their services; they take a collaborative approach to teaching and 

learning. 
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My practicum was completed with the Prairie South School Division No. 210, which is 

located in Moose Jaw, Saskatchewan. PSSD No. 210 consists of 39 schools that encompass 19 

rural and urban communities. These schools comprised students in grades prekindergarten to 

grade 12. The PSSD No. 210 provided me with working space in the Riverview Collegiate 

building, which is located at 650 Coteau Street, W. 

 The PSSD No. 210 has four educational psychologists within the division, and each 

psychologist has specific schools which are designated to them. Mr. Michalko was responsible 

for providing his psychoeducational services to 14 of the 39 schools within the division, and 

these schools were found in both the urban and rural communities of the school division. 

Therefore, my training involved working with the students found within these 14 schools which 

Mr. Michalko served. 

Practicum Responsibilities 

 My practicum responsibilities working under Mr. Michalko included; my observation of 

him administering formal psychoeducational assessments; my observation of him holding 

meetings with teachers, including the debriefing meetings held regarding the students he had 

assessed; discussing the results he had obtained, and using these results to formulate a diagnosis 

and to provide recommendations to teachers, students and parents; as well as reading his reports 

to discuss important aspects of what must be included in a report. 

 My responsibilities included; gathering background information, including cumulative 

file reviews of students’ educational history; the classroom observation of students referred for 

testing, including those whom have had behavioural challenges; conducting psychoeducational 

assessments, including the administration of several test batteries including the WISC-V; the 

interpretation of these results including the diagnosis, when and if necessary; the composition of 
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psychoeducational reports, including the recommendations for teachers and parents; and the 

debriefing to the parents of any student whom I had assessed. 

Referral Process 

 The PSSD No. 210’s referral process begins with a teacher making a referral for 

psychological services to be conducted. This is done via the Student Profile / Consultation / 

Form 2017/2018 (Appendix A). In addition, the teacher fills out a Student Rating Scale and 

returns it to Mr. Michalko, in order to gain some basic information regarding the referred student 

(Appendix B). Once completed, a consent form and parent questionnaire is sent out to the 

parents and then returned to the psychologist before any assessments are conducted (Appendices 

C and D).  

 Once all forms are gathered, the data is collected, reviewed and put into a student folder. 

Because the parent questionnaire is so thorough, this acts as the parent interview, though a 

meeting or phone conversation can be conducted when and if necessary. A cumulative folder 

review is then completed, and an observation may also be conducted, depending on the nature of 

the referral.  

Assessment Process & Selection of Test Batteries 

 The assessment process will usually occur over a three day period, which allows for the 

examinee to establish a positive relationship with the examiner. This also helps to alleviate the 

possibility of fatigue affecting his/her scores. The first day generally begins with a conversation 

with the child, where the psychologist will ask several questions regarding his / her family, their 

interests, favourite subjects, etc. This allows for the examiner to learn about the child’s interests, 

provides the examiner with insight into the child’s communication skills, and provides good 

qualitative information regarding the child’s social maturity.  
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Following this, the administration of assessments, which are less cognitively demanding 

of the child, such as the Bender, PPVT-4, and NNAT are administered. This allows for the child 

to become familiar with the psychologist, and allows a positive rapport to be established. In 

addition, it provides the psychologist with some basic baseline information, which can help to 

determine if the administration of various assessment batteries should begin at the prescribed 

starting points, or begin at earlier start points, if learning difficulties with the examinee are 

expected.  

 On the second day, an achievement test such as the WIAT-III would normally be 

administered, to gain an understanding of the students’ academic abilities. Ancillary subtests of 

the WISC-V might also be conducted on this day, such as Information, Picture Concepts, 

Comprehension and Arithmetic.  

Finally, on the third day, the core subtests of the WISC-V would be administered, which 

will allow the examiner to gain an understanding of the students’ cognitive abilities. These 10 

core subtests are always administered on the same day, and by doing this on a separate day, 

ensures that fatigue does not negatively impact the examinees test scores. 

Behaviour rating scales may also be given to the teachers and parents of the student being 

assessed, depending on the nature of the referral question or concern. Based on the information 

learned from the cognitive, achievement and behavioural assessments, as well as information 

gained from informal observations, other tests may then be administered if it is deemed to be 

necessary. For example if a student is suspected of having Autism after working with him/her, 

then it might become necessary to administer an ADOS-2. In other cases, behaviour rating scales 

such as the CBRS might also be administered with the student themselves, in order to obtain 

additional insight into their behaviours, and into how they perceive themselves.  
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Throughout this process, it was crucial for me to look for, and document occasions where 

the examinee appeared to be agitated, frustrated, fatigued, or confident. These become important 

observations for discussion and input within the psychological report, upon the completion of 

testing. Additionally, it was important to learn and understand the appropriate time upon which 

to ask the student for additional information which might provide insight into the way he or she 

thinks. For example, on some of the vocabulary related subtests, it can be valuable to ask a 

student if he or she has ever heard of, or understands what a specific word means. Most 

importantly, it is imperative to document these observations while adhering to standardization, in 

order to maintain the reliability and validity of the tests. 

Furthermore, the importance of flexibility was learned, as there were several occasions 

when students were absent from school, or refused to work with the examiner, which alters the 

course of a day. In these circumstances focus might change to another student, or to other 

administrative duties, such as report writing. 

Observations 

The Observation of a students’ behaviour within different environments, makes an 

important contribution to a psychoeducational assessment, and adds a personalized dimension to 

the assessment process (Sattler, 2014). Mr. Michalko provided me with the opportunity to 

observe students in their classrooms, and taught me how to take effective notes during this 

process. Two of the strategies I employed were to record in 5 minute cycles, and to choose a 

couple of random students as baseline ‘controls,’ in which to compare their behavior with the 

student being observed. This allowed me to effectively assess how well a student was on or off 

task, how well they responded to transitions, and how they reacted to teacher or student 
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questions, all the while having the other students to compare to. In addition, general notes were 

taken regarding social interactions, including peer and staff interactions. 

Observing the students in different settings was also important. In addition to the 

traditional classroom, student observations in physical education and during recess became 

important, as these allow the psychologist to see how a student interacts with his / her peers and 

teachers in a less structured environment. These observations became important when describing 

the results of assessments, when formulating a diagnosis when necessary, and when making 

specific recommendations for a student.  

Scoring and Interpretation 

 As different assessment batteries were completed each day, I would immediately score 

and examine the data. Although I had previous experience in scoring some test batteries due to 

my work as an SST, and due to the work I had completed in the cognitive testing classes with Dr. 

Angela Snowshoe, there were many new test batteries which were introduced to me. For this 

reason, I needed to become familiar with the testing manuals, which I did, and then I scored the 

assessments and had Mr. Michalko verify that they were done correctly. 

Once all the initial assessments were completed and scored, the data would be analyzed 

and discussed between us. Mr. Michalko and I would then discuss if there was a need to conduct 

additional assessments. Potential diagnoses were then discussed, which was the most challenging 

part of the practicum experience for me. Mr. Michalko emphasized the fact that the scores 

gathered from the assessment provide great information, but that the qualitative information 

acquired when conducting the assessments, is critical when considering a diagnosis. In addition, 

the feedback gained from teachers and parents is equally important. Moreover, using the 

information gained from classroom or recess observations is also essential in this process. 
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The importance of using caution when interpreting the results from rating scales, such as 

the CBRS or ABAS-3, was also discussed. It is very common for scores from teachers, parents, 

and self-rating scales to vary widely, due to bias. It is up to the examiner to determine what 

information best describes the child, and for him/her to use extreme caution when looking at the 

potential diagnoses that the computer generated software provides us with. 

Once all of the data was compiled and interpreted, the next step was to document it into a 

psychological report.  

Report Writing 

Mr. Michalko provided me with a copy of one of his past reports, in order to assist me for 

the preparation of my own psychoeducational reports. This allowed me to see his framework for 

connecting behavioural observations with the assessments, and for providing sound 

recommendations based on the referral question. Because there was no specific template used in 

PSSD No. 210, I used my own format, but Mr. Michalko provided me with his thoughts and 

insights along the way in order to help me to write an effective psychoeducational report.  

Each one of my reports included: identification information, the reason for the referral, 

background information, a list of the test batteries administered, behavioural observations, 

assessment results and interpretations, and the summary and recommendations. The 

recommendations part of the report is critical for the student and their teachers, as this addresses 

how to best meet the needs of the examinee. I felt competent in writing my recommendations 

due to my experience as a classroom teacher, and my experience working as an SST. 

The most challenging aspect of this process for me, was connecting the students’ 

behaviours with their assessments, and then using them to formulate a diagnosis when and if 

necessary. This is where Mr. Michalko provided me with great insight. He pointed out some key 
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observations, and how they related to that student’s assessment results, and then provided me 

with his insight into what these connections might mean.  

It is also essential to convey the results in a professional, yet straightforward manner. 

Sometimes results are disappointing to the family, so being sensitive yet forthright when 

conveying these results, is important. 

Once my reports were completed, Mr. Michalko would review them with me, and 

provide me with constructive feedback. I would then make the appropriate changes to the report, 

before meeting with the parents to debrief. It was also possible to make slight adjustments to the 

report after a debriefing meeting, if new information was obtained regarding the examinee, 

during this time. Following the debriefing, a copy of the report would be given to the parents, 

and a copy would be placed in the student’s cumulative record. 

Debriefing 

Following the completion of the assessment, a debriefing meeting would be held. 

Generally the parents, the SST, the classroom teacher, the psychologist, and I would all be 

present.  

The first part of the meeting consisted of introductions. This was generally done in a 

round table format, with each person identifying who they were, and in what capacity they knew 

the student being discussed. This allowed for everyone to become engaged in the meeting and 

prepared to discuss the findings. I also encouraged all of the attendee’s to ask questions freely at 

any time. 

Once the introductions were complete, I presented the psychoeducational report in the 

same sequence as it was written. The discussion of background information is necessary in order 
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to learn more subjective new information which may be discovered, specific to the examinee. It 

is also a ‘lighter’ topic, which enables everyone to become more comfortable with one another.  

Subsequent to the discussion of background information, the students’ results needed to 

be conveyed to everyone, in a clear and concise manner, all the while being cognizant of the 

parents’ emotions. These results can be difficult for a parent to hear and accept, yet they must 

understand their significance. It is important to focus on the students strengths, just as much as it 

is to focus on their learning difficulties. 

Lastly, the discussion of the recommendations was imperative. This is often the most 

important part of the meeting for teachers and SSTs. Presenting key recommendations, and how 

to implement them effectively was discussed. Specific remedial recommendations and 

techniques for parents to apply at home were also discussed. 

Collegial Learning 

During my time working with the PSSD No. 210, I was provided with several learning 

opportunities. Firstly, Mrs. Jenn Osberg provided me with the opportunity to observe her 

conducting a WISC-V assessment, using the Q-interactive system. This assessment is identical to 

the WISC-V traditional assessment, only that both the examiner and examinee use an iPad for its 

administration. This allows for the scores to be collected in real time. Following this opportunity, 

I spent some time working with another practicum student – Matt Falk – to practice the 

administration of the use of the Q-interactive system together. 

Secondly, Mr. Michalko allowed me to observe and participate in the administration of 

an ADOS-2. During this process, Mrs. Bellows administered the protocol to a student suspected 

of having Autism, while Mr. Michalko, Mrs. Osberg, and I took notes on the behaviours of the 

child throughout the assessment. Following this administration, we sat down together to discuss 
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our observations, in order to score the ADOS protocol. This was an extremely valuable 

opportunity for me to learn from and participate in. 

Lastly, Mr. Michalko provided me the opportunity to work and consult with Speech and 

Language Pathologists, Student Support Consultants, Student Service Teachers, and other 

Educational Psychologists as previously mentioned. These consultations occasionally involved 

follow-up meetings regarding specific student cases. Here, I was afforded the opportunity to pose 

questions to all of those professionals involved, after the meeting was completed. This was 

beneficial in helping me to better understand the decision making process.  

Application: Theory to Practice 

The following three subsections will discuss some of theory which was discussed in the 

classroom, and how it was specifically applied and / or discussed throughout my practicum 

experience. 

Cattell-Horn-Carroll (CHC) Theory and Its’ Relevance to Diagnosing Specific Learning 

Disability (SLD): 

The CHC theory is currently the most widely accepted psychometric theory of the 

structure of cognitive and academic abilities (Alfonso, Flanagan, & Radwan, 2005). It has 

continually evolved, and presently consists of general intelligence (g), consisting of 10 broad, 

and more than 70 narrow cognitive abilities (Alfonso et al., 2005). 

CHC theory is used extensively for selecting, organizing and interpreting tests of 

intelligence and cognitive abilities (Alfonso et al., 2005). It is widely used to help in determining 

specific learning disabilities, and is the foundation upon which many widely used intelligence 

batteries have been founded (Alfonso et al., 2005; Flanagan, Fiorello, & Ortiz, 2010). In 

addition, when test interpretations are guided by CHC research, insights into which types of 
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instruction or intervention strategies would be most effective and appropriate can be determined 

(Flanagan et al., 2010). Therefore, understanding CHC Theory when working as an educational 

psychologist is essential, in order to help formulate potential diagnoses and recommendations 

based on those assessments conducted. Specifically, understanding CHC theory will help in 

understanding how to diagnose a SLD, which was a question I frequently posed to Mr. Michalko 

throughout my practicum experience. 

Flanagan et al., 2010 have stated that CHC theory can be used as a guide when 

identifying SLDs for four main reasons. These four reasons are: 1) CHC theory is based on the 

most thorough evidence in existence today; 2) Almost all the test batteries used today to help to 

determine SLDs are based on CHC theory; 3) Intelligence tests are classified according to CHC 

theory – i.e. test composites measure specific broad abilities; 4) The existing and evolving 

research with respect to the relationship between CHC cognitive abilities and processes and 

academic outcomes is better understood (Flanagan et al., 2010). Practitioners must know the 

relationship between ability and achievement, in order to better understand what cognitive 

abilities and processes may be deficient in a student with academic learning difficulties. This will 

assist the psychologist to better understand those deficiencies which are interfering with the 

examinees learning process (Flanagan et al., 2010). Practitioners can then select the most 

appropriate test batteries, in order to determine if the student’s functioning is within the normal 

limits or not (Flanagan et al., 2010). This is the way Mr. Michalko operated. He used his initial 

interviews and assessments to gain information regarding a student, and he would then tailor 

specific additional assessments to be conducted, as more specific examinee information was 

obtained. 
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Throughout my practicum experience, I often asked Mr. Michalko how to diagnose a 

SLD. He would always emphasize to me, that assessment results were just data and insufficient 

to solely form a diagnosis. Understanding the students traits, the way he or she learns, and their 

specific learning difficulties, is most important when formulating a diagnosis, including SLDs. 

Flanagan et al., 2010 also discussed the fact that neither achievement discrepancy nor RTI can be 

used alone as an indicator of a SLD. Additionally, SLDs may be present in students with or 

without average learning ability, and also in students who may of may not respond well to 

scientific based interventions (Flanagan et al., 2010). Therefore, it is important to understand the 

student as a whole, to understand their strengths and weaknesses, and link them back to CHC 

theory, before making any formal diagnosis. 

Although CHC theory was discussed throughout the coursework of this program, it 

wasn’t until my practicum experience that I began to fully understand and appreciate it. Because 

of the importance of the CHC theory, allocating more course time to understand its’ impact on 

the assessment and diagnosis process, may be beneficial to help new educational psychologists 

who graduate from this program. 

Ethical Considerations: 

Throughout my two years of classroom based learning during this Master’s program, 

discussions surrounding the ethics involved with practicing psychologists came up in nearly 

every class. There was an entire class devoted to ethics. Therefore, during my practicum 

experience, I often posed questions regarding ethical issues to Mr. Michalko.  

Although complaints made against practicing psychologists are relatively rare, they are 

on the rise (Thomas, 2005). If an ethical complaint is made against a psychologist, there can be 

major repercussions to the psychologist, as well as facing a variety of emotional issues as a result 
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of a complaint (Thomas, 2005; Welfel, 2005; Warren, & Douglas, 2012). Therefore, practicing 

educational psychologists need to be aware of the existing CPA code of ethics. 

During my practicum experience, I was assigned a work table situated in between 5 other 

worker cubicles. Because of this, maintaining confidentiality when discussing students with 

other colleagues, or when using the phone, was extremely difficult. In the CPA code of ethics, 

the first principle is Respect for the Dignity of Persons and Peoples (Canadian Psychological 

Association, 2017). Principle I.41 refers to the fact that psychologists need to collect their 

information in a manner which attends to the needs of privacy, confidentiality and security of 

everyone involved (Canadian Psychological Association, 2017). During my practicum, Mr. 

Michalko and I would often find a private room to discuss the students whom we had assessed, 

so that we could adhere to this standard. Furthermore, when phone calls needed to be made in 

order to collect sensitive information, a private room was also used. 

Another issue which arose during my report writing process was that I often wondered 

which information was necessary for inclusion into my reports. Often, parents would provide 

psychologists with detailed background information, and filtering this information in order to 

determine whether to include it into a report can be difficult. The principles I.37, I.39 and I.45 of 

the 2017 CPA code of ethics, dictate that only the information which is pertinent to the purpose 

of the assessment, and also pertinent to all those involved in servicing that child, should be privy 

to that information (Canadian Psychological Association, 2017). Therefore, if a parent provides a 

psychologist with information that is not pertinent to specifically addressing the reason for the 

assessment, or to understanding why a client is behaving the way he or she does, then it should 

not be shared in the report.   
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Another common ethical issue that educational psychologists face regularly is that of 

informed consent (Warren et al., 2012). During my practicum experience, there was one 

circumstance where it became a challenge to obtain the required consent from both the parents, 

of a split family. Principle I.19 states that psychologists need to obtain informed consent from all 

of the independent, and partially dependent individuals, before pertinent services are rendered, 

unless an immediate need dictates that immediate psychological services are necessary 

(Canadian Psychological Association, 2017). In addition, principle I.19 states that signed consent 

forms must be explained and understood by all of the individuals signing them (Canadian 

Psychological Association, 2017) Therefore, practicing educational psychologists need to be able 

to prove that they have made every effort to obtain informed consent from both parents, before 

beginning any assessment with minors. In addition, the psychologist needs to ensure that all 

parties are well informed and that they truly understand the document which they are signing.  

When parents are unwilling to sign consent forms, it becomes the duty of the 

psychologist to try and establish an improved, more trusting relationship with that parent (Stein, 

& Sharkey, 2015). The psychologist then needs to explain to the parent, the logic behind their 

child receiving services, and the benefits to the child which will result (Stein et al., 2015). If 

parents are still unwilling to provide consent, then the assessment should not be conducted. The 

psychologist can still provide basic accommodation strategies to the pertinent teachers, in order 

to help the child become more successful (Stein et al., 2015). 

These are a few of the issues which I experienced during my short practicum experience. 

Ultimately, psychologists need to consider that the safety of the client comes first, and is of 

utmost importance (Sullivan et al., 2002). If provision of psychological services will jeopardize 

the safety of the client, then the psychologist must consult with their superiors before taking any 
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actions. In conclusion, I believe that I was well prepared to handle the ethical issues which I 

faced during my practicum experience, because of the knowledge which I acquired during my 

classroom work of this Master’s program.  

Report Writing View Points for New Educational Psychologists: 

Wiener and Costaris (2012) reported that report writing is often difficult for graduate 

students in educational or clinical psychology programs. They found that educational 

psychologists typically adapt their report writing style to that of their practicum supervisors, and 

that often these styles are contrary to what is considered to be best practice (Weiner, & Costaris, 

2012). As I mentioned earlier, report writing was the most challenging aspect of this practicum 

experience for me. 

An effective psychological report needs to be able to convey diagnostic information in a 

concise manner, so that it may be clearly understood by the average reader, while effectively 

addressing the provision of services to children and families (Mastoras et al., 2012; Weiner et al., 

2012). In addition, these reports also need to address the reason for the examinees referral, his or 

her strengths and weaknesses, and to recommend strategies that can be realistically implemented 

given the resources of the school, community or home (Mallin, Beimcik, & Hopfner, 2012; 

Mastoras et al., 2011; Weiner et al., 2012). Ultimately, report writing is the culmination of the 

assessment process, and is of utmost importance (Weiner et al., 2012). Given this importance, 

what follows are suggested guidelines for new educational psychologists to follow. 

Common criticisms of psychological reports are: poor readability, lengthy reports, 

generic interpretation, reporting test-by-test results, emphasis on client weaknesses, and poor 

linkage back to the referral question (Mastoras et al., 2011). Weiner and Costaris, 2012, 

proposed a writing model based on the research conducted by Hayes and Flower, 1987, whereby 
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the writing process is goal directed, and requires the writer to plan, generate and revise (Weiner 

et al., 2012). They suggest that university instructors should ensure that their students understand 

the extraordinary effort that is often needed to produce and effective psychological report in the 

initial stages of their classroom learning (Weiner et al., 2012).  

During the planning stage, Weiner et al., 2012 propose that students need to develop their 

formulation of the case, determine their goals – or core messages – and consider how to organize 

their report in order to communicate these goals. Only after this planning has been conducted, 

should psychologists actually begin to write their report (Weiner et al., 2012). Finally, during the 

writing process, psychologists need to be encouraged to continually monitor and modify as 

required their writing, in order to ensure that they are communicating their goals effectively. 

These goals are generated by the parents, clients and teachers. Additionally, they need to do this 

while reporting accurate data, and writing at the comprehension level of their audience (Weiner 

et al., 2012). The researchers suggest that this process needs to be conducted by the psychologist 

reviewing their reports, in conjunction with their professors providing feedback on their drafts 

(Weiner et al., 2012). 

Mastoras et al., 2011, propose a C.L.E.A.R. Approach to psychological report writing, 

which is an integrated framework which can serve as a reference for practitioners. Following this 

framework, highlights the most important and influential factors in effective report writing. This 

allows psychologists in training to have a practical guideline to help ensure that their reports are 

more user friendly, to those people who will be implementing their findings and 

recommendations (Mastoras et al., 2011). Following the C.L.E.A.R. approach to report writing, 

each letter of the C.L.E.A.R. acronym refers to a specific aspect in the creation of a 

psychoeducational report (Mastoras et al., 2011). 
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The C.L.E.A.R. approach as outlined by Mastoras et al., 2011, has 5 key concepts. They 

are: 1) Child-centered perspective, 2) Linkage of referral questions, assessment results and 

recommendations, 3) Enable the reader with concrete recommendations, 4) Address strengths 

and weaknesses, 5) Readability (Mastoras et al., 2011). 

 Following a child-centered approach, reports will discuss a child in his or her natural 

context, while emphasizing how assessment results depict the child’s strengths and weaknesses. 

In addition, emphasis is placed on individualized interpretations and conclusions, rather than 

generic ones (Mastoras et al., 2011). 

 Linkage of referral questions, assessment results and recommendations, refers to directly 

tying the results and conclusions to the referral question, which ensures that the initial concern is 

being addressed. This will increase overall consumer satisfaction with the psychoeducational 

report. It will also cause conclusions to be more credible and persuasive (Mastoras et al., 2011). 

Enabling the reader with concrete, specific recommendations which are clear and easy to 

implement is a key component of the C.L.E.A.R. approach to effective report writing (Mastoras 

et al., 2011). Mallin et al., 2012, also concluded that teachers preferred recommendations with 

the highest level of specificity (Mallin et al., 2012).  

Addressing both of the clients strengths and weaknesses within the C.L.E.A.R. approach, 

is an essential component of the psychoeducational report. Doing this, will help to minimize the 

possibility of creating a distorted view of the client, which might overemphasize the extent of his 

or her challenges (Mastoras et al., 2011). Identifying strengths can help to guide child-centered 

interventions, which can provide therapeutic benefits to the client (Mastoras et al., 2011).  

Finally, ensuring report readability is essential to providing understandable, meaningful, 

and persuasive reports (Mastoras et al., 2011). The current recommendation is that reports be 
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written at no higher than a grade 12 reading level. Mastoras et al., 2011 suggest that the 

following techniques should be used: word-processing readability checks (e.g. Flesch reading 

index); reading the report from the perspective of the targeted audience; the use of a ‘word bank’ 

with understandable definitions which can easily be referenced, and particular attention to 

writing style to reduce the overall complexity of the report should be used (Mastoras et al., 

2011). 

A substantial amount of research has been conducted with respect to effective 

psychoeducational report writing. Though report writing was taught throughout the duration of 

this Master’s program, in my opinion, additional class time should be spent on improving report 

writing skills, in order to better prepare students for their practicum experience. Many 

psychologists use substantially different frameworks for presenting their findings. Standardized 

guidelines on what information is most necessary to include into psychological reports, and how 

to structure them (ie. standard formats), as well as writing techniques taught to better address a 

targeted audience, are some recommendations which I believe would be beneficial for beginning 

psychologists. 

Practicum Reflections 

When I reflect on the time I spent working with Mr. Michalko, I feel privileged to have 

had the opportunity to learn from such an experienced psychologist. The knowledge and 

techniques he has acquired over his years working as an educational psychologist, and his 

willingness to collaboratively work with me throughout this process, was invaluable. I now have 

a good working knowledge of what my daily tasks will be, working as an educational 

psychologist. I achieved all of the goals which I had set out for myself prior to the beginning of 

my practicum. Although I learned important foundational knowledge throughout my coursework, 
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this practicum experience was critical in allowing me to apply the knowledge which I had 

learned previously. It not only allowed me to hone my skills as an educational psychologist 

significantly, but also has allowed me to understand where my strengths and weaknesses lie. 

When I started my practicum, I initially spent some time observing Mr. Michalko 

perform his assessments. This allowed me the opportunity to learn and understand the special 

techniques he employed, in order to obtain the subjective qualitative data respective to each 

student. Standardized assessments are not designed to measure this subjective data. It also 

allowed me to gain familiarity with the assessment batteries which I hadn’t previously learned. 

Throughout this process, I was able to ask questions, to which Mr. Michalko would respond, a 

process which provided me with a vast amount of knowledge. When I was then required to 

administer these test batteries myself, I felt well prepared, and I was therefore better able to 

acquire the essential qualitative data. In addition, it allowed me to gain confidence in my 

administration of the assessments which is critical, when also trying to observe and document 

behaviors which a student may elicit during testing. I view my administrative testing techniques 

which I employed throughout my practicum experience, as a personal strength. 

When I reflect upon the student behaviors which I documented during both classroom 

and recess observations and during the assessment sessions, I believe this to be a skill where I 

grew the most. It is relatively easy to document specific observations when a student is 

confident, anxious, fidgety, etc., during assessment, but it takes a wealth of knowledge and 

experience to link these behaviors to their respective assessment results, and to then use these 

results and observations in order to formulate a diagnosis, and then to follow through with 

effective recommendations. Although this was initially a shortcoming of mine and an area where 

I will need to continue to develop my skill set, my working collaboratively with Mr. Michalko, 
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has provided me with the foundational skills necessary in order for me to improve in this area in 

the future. Mr. Michalko reminded me on several occasions, that learning these techniques 

doesn’t occur overnight, and that the fine tuning of these techniques will continue to evolve 

throughout the duration of one’s career. 

The process of effective report writing was the most challenging aspect of my practicum 

experience. My reports required several drafts, and Mr. Michalko spent a significant amount of 

time helping me with this process. I am now better able to formulate an effective report, which 

captures a better representation of the students’ strengths, weaknesses, and learning profile. 

Effective report writing will be a task with which I will continually be researching and working 

to improve upon, in my future role as an educational psychologist.  

I believe that two of my strongest assets which were exhibited, was the provision of 

appropriate realistic recommendations and effective debriefing skills. I believe that I acquired 

these skills quickly because of my experience working as an SST at most grade levels, over the 

past 7 years. This previous experience gave me the confidence necessary, when I conducted my 

debriefing meetings with those students whom I had assessed during my practicum experience.  

Overall, I have learned a great amount of knowledge, and developed many skills under 

the tutelage of Mr. Michalko. He was very generous with his time, and he provided me with 

immediate constructive feedback daily. This allowed me to grow and develop my skills quickly. 

I now understand my strengths and weaknesses, and the need to continue to grow professionally, 

through additional professional development opportunities. These six weeks of practicum, have 

introduced me to my potential as an educational psychologist. I also believe that a longer 

practicum experience would have been beneficial. 
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I will now be able to transfer much of the knowledge I have learned from this practicum 

experience into my daily work as an SST, which will help me to better address the specific needs 

of my existing students. In addition, this practicum experience has reaffirmed to me, that I have 

made a good decision to pursue becoming a registered educational psychologist.  

Summary 

I decided to pursue this journey of becoming an educational psychologist about two years 

ago. These two years have brought about its challenges, but these challenges have allowed me to 

not only grow professionally, but as a person as well. As I mentioned earlier, I can now apply 

this newfound knowledge to my current career as an SST. Additionally, I can also use this 

knowledge which I have gained, and apply it my personal improvement on a daily basis.  I have 

met some great people along the way, some of whom may remain as long-term friends and / or 

professional colleagues. The knowledgeable professors, the dedicated psychologists, and the 

motivated students whom I have worked with along the way, have all made this learning 

experience manageable, worthwhile and enjoyable. 

The completion of this practicum with PSSD No. 210 marks the end of another chapter in 

my life, and I look forward to the opportunities that it will create for me. My goal is to become a 

registered educational psychologist with a governing body, but I also know that other doors are 

now open after completing this Master’s program. In the meantime, I will look to use my newly 

acquired skills to help those students whom I currently work with on a daily basis. I will 

continually search for opportunities to help me to further develop these skills both in the field of 

educational psychology, and in life itself. 
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Appendices 

Appendix A – Student Referral Form 
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Appendix B – Student Rating Scale 
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Appendix C – Consent Form 
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Appendix D – Parent Questionnaire 
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